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ABSTRACT

The open access nature and mission of the community college draws in millions of
students annually. Students seeking a high-quality affordable option for a higher education are
finding community college a viable option as a pathway to skills, careers, and a foundation for
further credentials and degrees.

Along with myriad choices, accessibility, and access comes flexibility in degree and
course offerings. Students are increasingly choosing alternative delivery options such as online
and hybrid modalities to fit around their already busy lives. Even with recent enrollment
declines, the online modality has remained viable, however, as amplified by the recent COVID-
19 pandemic impacts, many students struggle with success in online learning.

The developed faculty training seminar provides faculty with a professional
development resource for gaining the necessary skills to teach online and provide holistic

support options for online students.

KEY WORDS: online student support, integrated holistic support, community colleges
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CHAPTER ONE: INTRODUCTION TO THE PRODUCT
INTRODUCTION

The open access nature and mission of the community college draws in millions of
students annually. According to the Community College Research Center (CCRC) and the
Institute of Education Sciences’ National Center for Education Statistics (NCES), 7.7 million
students were enrolled at community colleges in the 2019-2020 academic year, making up
approximately 35 percent of all undergraduate students. NCES further estimates that in fall
2020, approximately 4.8 million students were enrolled at community colleges (Community
College Research Center [CCRC], 2022; National Center for Education Statistics [NCES], 2021).

Students seeking a high-quality affordable option for higher education are finding
community college a viable option as a pathway to skills, careers, and a foundation for further
credentials and degrees. Along with myriad choices, accessibility, and access comes flexibility in
degree and course offerings. Students are increasingly choosing alternative delivery options
such as online and hybrid modalities to fit around their already busy lives. Nationally in fall
2018, 14 percent of community college students were enrolled in at least one exclusively online
course. Within Michigan, 11.4 percent of community colleges students were studying
exclusively online and 28.2 percent taking at least some online courses (American Association
of Community Colleges [AACC], 2020; National Student Clearinghouse, 2020; French, 2020).

In 2006, the Higher Education Act (HEA) was revised, removing the restriction for

colleges and universities from offering more than 50 percent of their courses online. In



response to student demand and the amended HEA, online courses and programs expanded. By
2016, 72 percent of public and 50 percent of private nonprofit schools offered fully online
programs (Xu & Xu, 2019).

While overall enroliment in higher education has decreased nationwide, enrollment
within distance education, specifically online courses and programs, has increased (Seaman et
al., 2018). As of 2016, 31 percent of college students had taken at least one online course and
17 percent were enrolled in fully online programs (NCES, 2016). However, in fall 2017, two
thirds of community college students were not enrolled in any distance education courses, 20
percent were enrolled in some, and only 13 percent were enrolled exclusively in distance
education programs, indicating a preference for in-person learning or a lack of available course
and program options (NCES, 2020).

The majority of students taking distance education classes also remains geographically
localized with 52.8 percent of students taking at least one distance education course and also
taking one or more on-campus courses. Of the students who only took distance education
courses, 56.1 percent resided within the same state as the institution in which they were
enrolled (Seaman et al., 2018).

According to the Online College Students 2019 Comprehensive Data on Demands and
Preferences report, 71 percent of students attend school full time with 59 percent working full
time and 18 percent working part time. The survey further reveals that 63 percent of students
are choosing online courses due to current work/life responsibilities, indicating a need for

flexibility in balancing multiple responsibilities (Clinefelter et al., 2019).



Of the students surveyed, the majority (63 percent) responded that they would attempt
to attend a face-to-face class if online were not an option rather than not taking any class(es),

indicating a strong preference for their field of study over modality (Clinefelter et al., 2019).

CONCERNS ABOUT ONLINE EDUCATION

Many students find convenience and flexibility to be key factors in selecting online
courses, but few students consider online to be a superior learning experience (Clinefelter, et
al., 2019; Noel-Levitz, 2006). Research also indicates that employers view online courses and
programs to be inferior to classroom learning (Grossman & Johnson, 2017; Magda et al., 2020;
Public Agenda, 2013; Roberto & Johnson, 2019;). While research and preference surveys
indicate a student desire for online courses and programs to accommodate flexibility and life
balance, the research also reveals concern with course quality, student success, and student
completion, particularly in the absence of high-quality faculty professional development and
comprehensive student supports (Banas & Velez-Solic, 2012; Boettcher & Conrad, 2016; Dick et
al., 2005; Dirksen, 2012; Hart et al., 2018; Jaggars & Xu, 2010; McGuire, 2015; Nilson, 2010;
Nilson & Goodson, 2018; Xu & Smith Jaggars, 2011).

Although students are increasingly enrolling in online courses and programs, much of
the research shows lower rates of student success. Studies conducted in the areas of online
learning and student outcomes indicate that 60 percent of community college students passed
an online class while 70 percent passed an equivalent face-to-face class. Conversely, Means et
al. (2010) found that learning outcomes for online students exceeded those of face-to-face

students.



However, the research also revealed that students who took one or more online classes
were more likely to transfer or earn an associate degree, indicating student progress toward
degree completion (Johnson & Mejia, 2014; Shea & Bidjerano, 2013).

McCormick (as cited in Forum, Chronicle of Higher Education, 2010) stated, “The truth is
that we know astonishingly little about the ‘quality’ of nearly all collegiate programs, whether
face-to-face or online. In fact, we don’t even have a generally accepted understanding of what
quality means in this context” (October 31, 2020, para. 8). Additionally, in a recently published
article in University Business, Todd Zipper, President of Wiley Services states “Unfortunately, so
much about online learning has been shrouded in controversy, mired in politics, and driven by
generations of thinking around what education should look like based on the traditional in-
classroom model” (November 13, 2020, para. 2).

With the 2020 COVID-19 pandemic conditions, institutions across the nation were
forced to close campuses; many making an abrupt shift to remote teaching and learning to
finish out the semester. Initially, there was confusion regarding the differences between
remote and online teaching and learning (Craig, 2020; Hodges et al., 2020; Malvik, 2020; Roe,
2020). Online learning experiences are carefully planned and designed. In contrast, remote
teaching online is typically a reactive response to a crisis or disaster. While both often utilize
the same technology, the pivot in expectations with respect to remote teaching is reactionary
and unplanned (Blumenstyk, 2020; Craig, 2020; Hodges et al., 2020). Many students have never
taken an online course and lack the basic technology skills as well as the student preparation
and online learning skills, making the abrupt shift to remote teaching online challenging for all

(Bettinger & Loeb, 2017; Heart Research Associates, 2015; Pearson Foundation, 2015).



The sudden pivot to fully online in spring of 2020 forced many faculty and students into
a modality for which they were unprepared and unsupported. As circumstances around the
COVID-19 pandemic quickly evolved, the abrupt emergency transition in higher education
pushed faculty and students into the online modality, often without training, support, or
equipment to adequately support this shift in teaching and learning. Many instructional
designers, technology staff, educational technologists, and other support staff were
overwhelmed as an unprecedented number of faculty scrambled to move content online, often
doing so poorly (Barrett-Fox, 2020). Concerns over access, equity, compassion fatigue and
burnout, quality, skills gaps, and technology are some of the more prevalent issues surfacing.
While these barriers have always existed, the push to scale up remote teaching using
technology rapidly revealed just how challenging these barriers are to teaching and learning,
particularly to community college students and faculty members (Gierdowski et al., 2020;

Marcus, 2020; McMurtie, 2020; Phillippe, 2020; Turk et al., 2020; West, 2020).

SUPPORTING ONLINE EDUCATION

Traditionally, higher education has focused on teaching and learning in the physical
classroom; often basing institutional change and policies around this modality. However,
student enrollment and recent COVID-19 pandemic conditions are pushing a broader definition
of “classroom,” one that encompasses broad and flexible modalities (Blumenstyk, 2020;
Marcus, 2020).

A recent higher education survey by Educause (Grajek, 2020) revealed that institutions’
top priorities preparing for the uncertainty of the fall 2020 semester are faculty support and

student support. According to Grajek, 81 percent of institutions are increasing professional



development opportunities for faculty around instructional tools and 77 percent are increasing
partnership with instructional/learning designers. Additionally, 42 percent of institutions have

created professional development around equitable online teaching practices and humanizing

online learning.

The most recent CHLOE 5 (Changing Landscape of Online Learning) survey, states that
on average, institutions have nearly 51 percent of undergraduate students and 50 percent of
the faculty who have never experienced or taught an online course. The average surveyed
institution had to transition over 500 courses to remote during the 2020 spring semester as a
result of campus closures due to the COVID-19 pandemic. The responsibility for transitioning
these courses to remote teaching overwhelmingly fell upon the faculty who were teaching their
course(s) face-to-face. The majority of these faculty had little guidance and support from their
institution to complete the transition to remote teaching. Survey respondents (typically Chief
Online Officers) also indicated that the greatest challenges they perceived in the transition to
both short term remote and longer term online was a lack of preparedness on the part of the
faculty, students, and their institution (Garrett et al., 2020).

As noted by Banas and Velez-Solic (2012), the lack of training or the low quality of
training and professional development impacts student success with online learning.
McQuiggan’s (2012) action research study revealed that not only do faculty need to develop
specialized skills for the online environment, but that these newly developed skills may also
improve their face-to-face teaching as well. Building off the need for appropriate faculty
development, Cicco (2013) asserts that teaching online also requires adequate and appropriate

faculty preparation with ongoing strategic planning and evaluation.



With the recent rapid growth in online learning and technology, Frankel et al. (2020)
notes that although professional development specializing in online teaching is available, the
pedagogical training has not kept pace resulting in a gap in knowledge pertaining to online
teaching and learning.

Overall, teaching and learning research is trending toward a deeper interdisciplinary
understanding of how we learn. The emergence of the combined efforts of research in the
fields of social science studying the impact of education on social systems, educational research
exploring pedagogical approaches and classroom structures, psychology studying behavior, and
neuroscience examining learning processes on the brain are all helping to expand scholarship
on overall learning quality (Brown et al., 2014; Chang et al., 2021; Darling-Hammond et al.,

2020; Tan & Amiel, 2022; Willcox, et al., 2016).

STATEMENT OF PROBLEM

What most research studies and surveys have illustrated is that face-to-face learning
and online learning are different; however, these studies have failed to place the modality
comparison within the appropriate context. Face-to-face courses reside within the structures
and support systems that developed along with the overall institution (Bailey et al., 2015;
Cohen et al., 2014). Many institutions cluster these services into a centralized physical location
such as a Center for Student Success with tutoring, testing, coaching, and writing assistance or a
‘One Stop’ area where students can access academic counseling, financial aid assistance,
registration, and guidance for other needs (Bailey et al., 2015; Wyner, 2014). While these
services may be grouped together, they may also still exist in an individual departmental

structure with different leadership. Student support services are typically grouped within a



student affairs division which is often separated from the academic affairs division. Each
division potentially having different goals and objectives. While there have been a range of
high-impact practices (HIPs) that attempt to inform students about the availability of support
services (Bailey & Alfonso, 2005; Center for Community College Student Engagement [CCCSE],
2015; Hatch, 2016), these HIPs rely primarily upon students to know when they need these
interventions and services as well as how and where to seek them out (Britto & Rush, 2013;
Dickmeyer & Zhu, 2017; Parnes, et al., 2020; Stewart et al., 2013).

As institutions began developing academic courses and programs online, students
support services remained primarily in-person (Calhoun et al., 2017; Hinton, 2020; Rumble,
2000). Although these services were available to all students regardless of modality, Buck
(2016) and Bouchey et al. (2021) note that because many student support services were
provided in-person, student affairs personnel did not have consistent contact with online
students and may not have fully understood online students’ expectations and perceptions.

With the pivot to remote learning during the COVID-19 pandemic college closures, many
students struggled to access needed support services (Hinton, 2020). The lack of in-person
options pushed many institutions to rethink how they offered student services and develop
innovative options to address the needs of remote and online learners. Although many services
are now available online, there remains a lack of integration into the academic course design
(D’Orio, 2019; Rotar, 2020, 2022).

While student support services remain an important aspect of online student success,

other factors researchers have attributed to online student success are the quality of the online



course design and the online teaching and learning knowledge and experience of the faculty
member (Farrell & Brunton, 2020; Rotar, 2020, 2022).

Reviewing success in online courses using a traditional in-person structure will fail to
show the strengths of the online modality. As the recent CHLOE surveys indicated, the demand
to teach remote and online courses outpaced the available support for faculty. Many faculty
were left without professional development, instructional design assistance, and meaningful
technical support (Calkins, et al., 2021; Davis et al., 2022; Frankel et al., 2020; Garrett et al.,
2021; Jacob et al., 2020; Leary et al., 2020; Legon et al., 2020).

It is in this spirit that the professional development for online faculty seminar “Holistic
Student Support in the Online Classroom: Instructional Design for Online Faculty” was

developed.

WHY A TRAINING PROGRAM?

Researchers identified several high-impact principles and strategies in recently released
studies examining COVID-19 pandemic campus closures and the shift to online teaching and
learning (Bao, 2020; Garrett, et al., 2020). While these high-impact practices are not new to
online education, the recent push into the modality due to COVID-19 pandemic conditions has
amplified the need, particularly for faculty and students who might not otherwise have
considered online teaching and learning.

According to a case study by Bao (2020), five high-impact principles emerged:

e High relevance between online instructional design and student learning
e Effective delivery on online instructional information

e Adequate support provided by faculty and teaching assistants to students



e High-quality participation to improve the breadth and depth of student learning
e Contingency plan to deal with unexpected incidents of online education platforms

These principles also align with those identified within the Interregional Guidelines for
the Evaluation of Distance Education (Council of Regional Accrediting Commissions [C-RAC]
guidelines) and the proposed 215t Century Distance Education Guidelines used by higher
education accreditation agencies nationwide. These principles also provide the foundation for
policies within the State Authorization Reciprocity Agreement (SARA) which supports the ability
for institutions to educate out-of-state students in the online environment (C-RAC, 2011; NC-
SARA & NCHEMS, 2021).

Often, community college and higher education faculty are hired based upon their
expertise in their field. While teaching and learning knowledge is favorable, it is not often
required or stated in an institution’s hiring requirements. Higher education accreditation
agencies outline minimum faculty credentials based upon degrees, experience, and expertise in
the subject matter area, equating such credentials to adequate teaching knowledge (Higher
Learning Commission [HLC], 2020). While expertise within the subject matter is an important
component of teaching, many faculty members are lacking pedagogical knowledge and further
struggle with the application in various modalities. Research has shown that community college
faculty who participate in some form of structured intentional scholarship related to teaching
and learning increase pedagogical innovation, student engagement, and ultimately student
retention (Bass, 1999; Bolliger & Wasilik, 2009; Burns, 2017; Dell et al., 2008; Douglas, 2008).

Additional exploration into scholarship challenges faculty members to recognize and re-develop

10



their underlying assumptions about teaching and learning (Howell et al., 2004; Wiesenberg &

Stacy, 2008).

KELLOGG COMMUNITY COLLEGE’S APPROACH

Kellogg Community College (KCC) utilizes a decentralized approach for the oversight and
development of distance education. While student and faculty need and interest initiate new
course development, each academic department chair or director is responsible for
determining the program and course offerings as well as the modalities in which they will be
offered. The institution’s Academic Cabinet, comprised of administrators, faculty, instructional
staff, and other stakeholders, ultimately reviews and approves new or substantially revised
academic developments and offerings (Kellogg Community College, 2020).

While the initial development and modality is determined within the academic
departments, KCC’s Learning Technologies department is responsible for development,
implementation, and support of a strategic vision for advancing learning technologies and
emerging technologies as related to instructional, programmatic, and curricular design. The
Director of Learning Technologies is responsible for researching, planning, coordinating, and
implementing learning and emerging technologies to ensure effective use throughout the
institution (Kellogg Community College, 2021). In lieu of a Center for Teaching and Learning or
any centralized faculty support unit, the Director of Learning Technologies collaborates with
faculty, academic leadership, and across divisions to develop and support innovative and
emerging technologies in response to evolving teaching and learning practices. The Director of
Learning Technologies is also tasked with creating and facilitating the required certification
courses to prepare faculty to teach online and to recertify their online teaching skills on a

11



periodic basis (Kellogg Community College, 2021). Additionally, the director serves as the chair
of the Online Course Development Committee (OCDC) comprised of faculty, academic deans,
and the Vice President of Instruction. This committee is tasked, in part, with conducting quality
assurance and best practices reviews for all new online and hybrid course developments and
making recommendations to KCC’s Academic Cabinet (Kellogg Community College, 2002, 2018,

2020).

THE PURPOSE OF THIS DISSERTATION

This dissertation is designed to address the pedagogical knowledge skills gap identified
within the research and provide a support option for Kellogg Community College faculty. At the
time this dissertation was written, the majority of the faculty members at KCC chose to deliver
classes face-to-face (prior to the COVID-19 pandemic) with approximately 20 percent of
academic sections offered fully online.

During March 2020, the COVID-19 pandemic resulted in the closure of Michigan
institutions of higher education, forcing a rapid shift to remote learning in the short term and
reliance upon online learning for the following academic year. With only half of KCC’s faculty
members certified to teach online and only 20 percent of courses developed and approved for
online delivery, the college needed to quickly provide widespread support for faculty members
with technology, online teaching and learning, student support, and ensure the integrity of the
academic offerings. All faculty members expecting to teach during the institutional closure
were required to adhere to institutional policy and contractual agreements by completing the
Online Teaching and Learning (OTL) certification or equivalent. Additionally, all courses that had
not previously been developed for the online modality were required to be submitted for

12



guality review through KCC’s Online Course Development Committee and the institution’s
Academic Cabinet. While the college was able to uphold the policies, some leeway was granted
with respect to course offering and instructor of record for the fall 2020 semester. Courses
were offered for registration with the understanding that the course review process underway
would be satisfactorily completed prior to the course start date. Faculty members were added
as the instructor of record with the understanding that they must successfully complete the
teaching and learning certification process by the start date of their section. The following
spring 2021 semester transitioned the online development and teaching certification processes
back to the original established policies and procedures; with new course development reviews
required to be successfully completed prior to opening for student registration and faculty
member certification successfully completed prior to being added as the instructor of record. If
either or both requirement(s) was not upheld, the course was cancelled for the spring 2021
semester.

With the established KCC policies and procedures remaining in place for new online or
hybrid course review and faculty member certification, over 65 courses were reviewed by the
Online Course Development Committee and 127 faculty members were certified from March
2020 through May 2021.

While many KCC processes for students and student support were already digital,
campus closures during the COVID-19 pandemic identified gaps in technology, support, and
communication for students, faculty, and staff. The college’s Student Services division revised
and streamlined many processes to allow for fully online submission, approval, and

documentation for students, faculty, and administrative staff. New technologies were

13



implemented to assist with student support for placement testing, proctored testing, new
student orientation, online learner orientation, and tutoring. The Learning Technologies
department functioned as a coordinating entity due to the decentralized oversight of distance
education and overall support distributed across several institutional divisions. While many
changes occurred within an accelerated timeframe to address the COVID-19 pandemic campus
closure and eventual safe campus re-opening, the resulting flexibility and supports will remain

in place long term.

GOALS OF THIS SEMINAR

Several guiding questions (GQ) were used when designing “Reducing Cognitive
Dissonance: Creating Holistic Student Support in The Online Classroom”:

e GQl. What are the key differences between online and face-to-face teaching and
learning?

GQ2. What are the best practices for engaging and supporting online students?

GQ3. How do course activities and course delivery impact student learning?

GQ4. Which high-impact practices benefit online students most effectively?

GQ5. In what ways do assessment and evaluation provide continuous improvement?

The guiding questions were developed into Participant Learning Objectives (PLOs) and
further supported by Course Learning Outcomes (CLOs) (see Chapter 3, Tables 2 and 3).
Assessment maps identify the ways in which the outcomes are measured (see Chapter 3, Tables

4 and 5).
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ASSUMPTIONS OF THIS WORK

“Reducing Cognitive Dissonance: Creating Holistic Student Support in the Online
Classroom” was written and designed specifically for faculty at Kellogg Community College.
While the content speaks to overall best practices in teaching and learning with an emphasis on
the online learning environment, some of the policies, procedures, and approaches may differ
based upon institutional organization. The content of the seminar is structured to allow the
instructional design content to be separated from the online teaching and learning content for
institutions that may have a more centralized or structured approach to faculty development

and overall course design.

GLOSSARY OF SPECIALIZED TERMS

Accreditation: Recognition from an agency recognized by the U.S. Department of
Education (i.e., the Higher Learning Commission) that an education institution
has obtained and maintains a certain level of education standards.

Andragogy: The method and practice of teaching adult learners.

Asynchronous Learning: Method of virtual teaching and learning that does not occur in
real time.

Council for Regional Accrediting Commissions (C-RAC): The overarching entity that
represents the seven organizations responsible for the accreditation of roughly
3,000 U.S. colleges and universities.

Distance Education: A form of education in which the main content includes a
separation of student and faculty by means of asynchronous technology.

High-Impact Practices: Teaching and learning practices that have shown to be beneficial
across a wide range of teaching and learning environments.

Higher Education Act (HEA): A U.S. law established in 1965 intended to strengthen the
education resources of colleges and universities and to provide financial
assistance to post-secondary students.

Higher Learning Commission (HLC): The accrediting body covering colleges and
universities in a 19-state North Central region of the United States.
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Hybrid: A combination of face-to-face meetings along with the use of synchronous and
asynchronous technology to facilitate learning. The ratio of face-to-face to
asynchronous technology use is typically defined within the institution.

Modality: A method of teaching and learning typically defined by the institution with a
ratio of face-to-face, synchronous, asynchronous, and technology use.

Online: The use of technology to facilitate asynchronous learning. The institution
typically defines a ratio of face-to-face, synchronous, asynchronous, and
technology use to define modalities.

Pedagogy: The method and practice of teaching, particularly an academic subject or
theoretical concept. Traditionally this term focused on all learners but more
recently has been defined as a focus on the younger learner.

Remote Teaching and Learning: The act of quickly moving face-to-face elements of a
course online temporarily. A shift to remote is typically reactionary and is not
intended for long-term use.

State Authorization Reciprocity Agreement (SARA): An agreement among states that
establishes national standards for the interstate offering of postsecondary
distance-education courses and programs.

Synchronous Learning: Method of virtual teaching and learning that occurs in real time.
CONCLUSION

Often, in higher education, faculty have expertise in a subject area but are not required
to have knowledge and experience in and with instructional design, andragogy/pedagogy,
assessment, and other high-impact teaching practices. As the research indicates, the skills
utilized in creating engaging learning experiences in the face-to-face classroom do differ than
those in the online environment. The research also indicates that not only do student
engagement, success, and retention increase with the use of high-impact practices and holistic
student supports, but faculty innovation, creativity, and engagement also increase with the

development of faculty skills and knowledge. “Reducing Cognitive Dissonance: Creating Holistic
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Student Support in the Online Classroom” is intended to set the foundation for creating a

culture of scholarship of teaching and learning.
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CHAPTER TWO: LITERATURE REVIEW
INTRODUCTION

When developing a holistic professional development guide for online faculty, it is
important to identify the audience, purpose, and stakeholders; considering not only the
intended direct audience (faculty preparing to teach online), but also the indirect audience —
the recipients of the knowledge and skills development (online students).

Consideration must also be given to the impact of the COVID-19 pandemic which caused
many faculty and students to quickly pivot to remote learning without the time, preparation, or
skills needed to create or participate an online learning environment.

It is necessary to examine the professional development needs and supports for faculty
as they develop their skills and prepare to design online learning spaces. Although much of the
research focuses on each of these aspects individually, very little research exists on ways to
create a scalable and sustainable holistic learning environment. However, by understanding
both the faculty and student online experiences and bringing together best practices in
teaching and learning, online learning, instructional design, professional development, and
student support, a holistic online learning environment can be created to facilitate high-quality,

engaging online teaching and learning.

ONLINE ENROLLMENT TRENDS

Longitudinal research by Juszkiewicz (2016) and the American Association of Community

Colleges (AACC) (2019) reveal a downward enrollment trend in community colleges beginning
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in 2011. Continuing this research, the National Student Clearinghouse Research Center (2022) is
showing nationwide enrollment data in higher education has been trending downward with
more substantial drops impacting community colleges. Although community colleges are
experiencing enrollment challenges, these reports also reveal that institutions offering distance
education options are finding enrollment has remained steady or increased for the online
modality.

The Community College Research Center (CCRC) (2022) and the Institute of Education
Sciences’ National Center for Education Statistics (NCES) (2021) report that almost 37 percent
of public two-year college students enrolled in at least one distance education course in fall
2019. Of the 37 percent of students who enrolled in distance education, 15 percent were
enrolled exclusively in distance education courses. These research studies show a trend
indicating growth in student enrollment in distance education that will continue beyond the

COVID-19 pandemic.

ONLINE TRANSFORMATION

Darby & Lane (2019) assert that online education is evolving to address student demand
for accessibility and affordability. Means & Neisler (2020) and Garrett et al. (2021) have
documented the increased pace of this transition as COVID-19 swept across the nation
shuttering campuses and interrupting learning (State of Michigan, 2019; EducationWeek, 2020;
UNESCO, 2022). Several researchers, including Olsen and Kenahan (2021); O’Keefe et al.
(2021); Ozfidan et al. (2021); and Schanzenbach and Turner (2022) have examined the ways in

which the face-paced online transition has left an indelible mark with positive sustainable
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improvements to online teaching and learning as the world navigates through and beyond the
COVID-19 pandemic.

Although more students are utilizing the online modality, Altindag et al., (2021), Kofeod
(2021), and Bird et al. (2022) assert that the success and retention rates throughout the COVID-
19 pandemic require further examination. Overall, Fischer et al. (2021) found students who
successfully completed at least one online class were more likely to complete and obtain some
type of credential.

Alpert et al. (2016), Bettinger et al. (2017), Hart et al. (2018), and Bird et al. (2022) all
contributed to a large body of research that found students were not as successful in online
classes when compared to other modalities when examining grades on course outcomes,
course completion, final grades, persistence, and course repetition. Means et al. (2010) and
Paul and Jefferson (2019) contributed to a contrasting body of research, however, that did not
find a significant difference in student success by modality. While there were considerations for
selection and modality choice, these studies did not consider or address student readiness,
faculty skill development, or course design specific to online best practices.

While researching the California community college system, Johnson et al. (2015) found
an individual model of online course development that significantly impacted student success in
online and subsequent course work. The research by Johnson et al. is one of the rare large scale
research studies that examined the individual development model to identify aspects that could
be scalable and lead to increased student success.

Krieg and Henson (2016) further refine the online student success research by

examining students taking course prerequisites online and finding grades in subsequent courses
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to be slightly lower for students completing the prerequisite courses face-to-face. However,
Jaggars and Zu (2016) assert that students are as successful or more so in online classes if the
online instructor incorporates online instructional design best practices and utilizes online best

practices in teaching and learning.

STUDENT SUPPORTS

As community colleges have grown and evolved, various student support services have
been added. Grubb (2001) asserts that while support services may be organized and distributed
in a variety of ways, they are often uncoordinated, leaving the student to determine the
academic and non-academic supports that will best address their needs.

Rosenbaum, et al. (2006) further assert that colleges are focusing on the structure of
services while making a fundamental and incorrect assumption that students have the
knowledge, skills, and motivation to seek out assistance when needed. Building off this
research, Jenkins (2007) found that colleges that grouped student services in a more centralized
way and connected high-impact practices (HIPs) with student services, improved student
retention. Further exploring the decentralized student service model, Karp et al. (2008) state
that the ways in which institutions have added services tend to disadvantage students who
need them the most.

Cooper (2010), Crawley and Fetzner (2013), Goldrick-Rab et al. (2013), and Shaw et al.,
(2021) found that a coordinated “one stop” model provided a single place for the student to
inquire along with staffing to streamline and simplify the process.

While services are open to all students, Dickmeyer and Zhu (2013) assert that students
who already possess social and cultural resources that support help-seeking tend to utilize
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these services. Dunn et al., (2014) and Parnes et al. (2020) found that while these support
services are open and available to all students, students who have not normalized help-seeking
and support tend to interpret their failure to succeed toward their academic goals as personal

failure rather than structural failure.

BUILDING A STRUCTURE TO SUPPORT ONLINE STUDENTS

The same basic uncoordinated student support structures are often replicated in the
online learning environment. Stewart et al. (2013) suggested that as technology evolves,
students’ expectations will expand, requiring greater support coverage. Peters et al. (2017)
advocated for a systematic, intentional, and purposeful design and delivery of effective online
student support services with additional supports to address the unique aspects of the online
learning environment.

Chang’s (2005) research focused on minority community college students and identified
a positive correlation between a high level of faculty-student interaction and student retention.
Palloff and Pratt (2007) found these same student retention strategies were effective in the
online learning environment as well. Further extending the research on student retention,
Bickerstaff et al. (2021), Nakijima et al. (2012), and the Center for Community College Student
Engagement (2015) found that community college student retention improved based upon the
perceived caring by the faculty member for the student. Pacansky-Brock et al. (2020) has
furthered this research through a humanized online teaching approach influenced by culturally
responsive teaching and universal design. Most recently, Rotar (2022) proposed a framework
for embedding student support interventions to create a more personalized and holistic

approach to online student support.
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High-Impact Practices

While a large body of quantitative and analytical data focused on student enroliment,
completion, and retention characteristics, another large area of focus is identifying practices
that result in high-impact practices (HIPs), scalable and sustainable student success,
persistence, and retention.

The Association of American Colleges and Universities (AAC&U) along with Kuh (2008)
have identified institutional HIPs that have shown promise regardless of modality. Using the
HIPs research, Fink (2016) developed high-impact teaching practices (HITPs). Nilson and
Goodson (2018), Linder and Hayes (2018), Darby and Lang (2019), and Gamrat et al. (2022)
have further refined HIPs and HITPs for the online learning environment, illustrating positive

impact by modality, specifically illustrating positive outcomes for online students.

FACULTY SUPPORT

According to Legon and Garrett (2017, 2018, 2019, 2020) and Garrett et al. (2021),
higher education institutions have varying levels of faculty support ranging from high support
options, such as well-staffed design teams, to minimal support relying on faculty to have or
obtain the necessary skills and knowledge to design and develop their own online courses.
These supports have greatly increased in recent years. Leary et al. (2020) revealed that faculty
who utilize professional development and faculty support systems and resources regarding best

practices in online instructional design experienced increased student success in their courses.
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BUILDING A STRUCTURE TO SUPPORT ONLINE FACULTY

Baker (2004) examined educational and cognitive psychology specific to the online
modality, asserting that, like the face-to-face learning process, communication immediacy is
integral to student satisfaction in the online learning environment. Building upon successful
student engagement, Tallent-Runnels et al. (2006), Gaytan and McEwen (2007), and Dykman
and Davis (2008a, 2008b) found well-designed and structured online courses enhanced student
engagement and increased student success. Pulling from this same body of research, Kentnor’s
(2015) historical documentation of the evolution of distance education found online
development, teaching and learning, and assessment and evaluation have all been modeled
after that which took place face-to-face. According to findings from several studies, including
Lee and Busch (2005), Choi and Park (2006), and Barrett (2010), the lack of acknowledgement
for necessary online skill development can cause a disconnect for students and faculty.
Research by Twigg (2003, 2005), Kyei-Blankson and Keengwe (2011), Lloyd et al. (2012), and
Spiceland et al. (2015) reveals the lack of faculty online skill development and support impacts
student success. Taylor (2016) furthers the cognitive development perspective by suggesting
more in-depth exploration into how systems of inequality impact cognitive development and
thereby effecting student success.

Recent data and research from Collier et al. (2020), Garrett et al. (2021), Hodges et al.
(2021) Pandit and Agrawal (2021), and Bird et al. (2022) continue to show that the challenges

students experienced with the online modality are also experienced by faculty.
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Professional Development

The recent focus of institutions, accreditation bodies, and best practices has shifted to
include acknowledgement of the need for faculty support and professional development for
online teaching and learning. Lee and Busch (2005), Choi and Park (2006), Barrett (2010),
Magda (2019), Kellen and Kumar (2021), among others, have found that designing online
courses and helping faculty transition to an online teaching environment requires faculty
preparation, pedagogical knowledge, instructional design expertise pertaining to online
learning, and technology skills. As noted by Choi and Park (2006), Lloyd et al. (2012), and
Chametzky (2014), faculty must develop or possess these skills and abilities to create high-
guality online learning experiences.

Although online growth has remained steady with modest increases over the past
decade, the recent COVID-19 pandemic has created rapid growth within the online teaching
and learning modality. Institutions quickly converted classes to remote then transitioned into
online. Frankel et al. (2020), Garrett et al. (2021), and Kellen and Kumar (2021) note that this
same growth has not been matched with increased pedagogical training or support for online
faculty.

Historically, many institutions offer training for online technologies and some offer
instructional design training. As Magda et al. (2015), Magda (2019), Legon and Garrett (2020),
and Garrett et al., (2021) noted, these trainings are not necessarily required and do not always
address pedagogical aspects of online learning or examine emerging technologies for active

learning. Despite training opportunities, Dimeo (2017) and Magda (2019) found that full-time
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faculty and adjuncts often do not participate in optional professional development centered

around teaching and learning.

Designing High-Quality Online Experiences

Gunder et al. (2021), Fox et al. (2021), and Davis et al. (2022) assert that the foundation
of high-quality digital learning experiences is equity, inclusivity, and accessibility that benefits
all students. Building upon that foundation to create well-organized and thoughtfully designed
courses relies upon instructional design principles and strategies to align learning outcomes

with learning assignments, activities, and assessment practices.

CONCLUSION

The reviewed literature highlights the evolution of online learning and student support
strategies from depersonalized decentralized services to a more accessible and targeted model
to effectively address increasingly diverse student needs. Similarly, faculty support and
professional development are in demand to meet the rapidly transitioning needs of online
faculty. Reducing Cognitive Dissonance: Creating Holistic Student Support in the Online
Classroom is an instructional design professional development course designed to provide
faculty with strategies to teach online and to create a holistic student support structure within

the online learning environment.
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CHAPTER THREE: METHODOLOGY
INTRODUCTION

Community college and higher education faculty are often hired based upon their depth
of knowledge and subject matter expertise. While teaching and learning knowledge and
experience are favorable, they are not often required or stated in an institution’s hiring
requirements. Higher education accrediting agencies outline minimum faculty credentials based
upon degrees, experience, and expertise in the subject matter area, equating such credentials
to adequate teaching knowledge (Higher Learning Commission, 2020). While expertise within
the subject matter is an important component of teaching, many faculty members are lacking
pedagogical knowledge and further struggle with the application in various modalities.
Research has shown that community college faculty who participate in some form of structured
intentional scholarship related to teaching and learning increase pedagogical innovation,
student engagement, and ultimately student retention (Bass, 2012; Dell et al., 2008; Bolliger &
Wasilik, 2009; Douglas, 2008; Lorenzo, 2011; Burns, 2017).

In a recent literature review, Leary et al. (2020) found the recommendations from the
research focused upon professional development programs, context of professional
development, and the instructors’ activity during professional development but also found that
consistency with design and delivery were challenging. This was particularly apparent as the
COVID-19 pandemic quickly moved to remote teaching and in following semesters, expanding

online offerings. While many institutions obtained funding to support online learning, the
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funding overwhelmingly expanded upon technology with very little addressing faculty support
or professional development (Legon & Garrett, 2020; Garrett, 2021). To address this need, an

Online Teaching and Learning seminar was created which is the product of this dissertation.

CREATING THE ONLINE TEACHING AND LEARNING (OTL) SEMINAR

This Online Teaching and Learning (OTL) seminar is designed to provide new and existing
faculty with the philosophical background and instructional design methodologies as well as
teaching and learning techniques and skills needed to facilitate online and hybrid courses. The
OTL instructional design portion emphasizes the integration of holistic student supports. The
lessons contained within the OTL seminar are designed to help faculty members identify and
build new skills. In so doing, faculty will be able to teach and facilitate a course that will be
based upon the most effective practices for online teaching and learning resulting in increased
levels of student success and retention. Kellogg Community College faculty, the original
audience for the OTL seminar, do not have coordinated support through a center for teaching
and learning, thus, professional development and technology resources are disproportionately
distributed by academic departments and often left for the faculty member to seek out. The
OTL seminar was developed to provide KCC faculty a cohesive learning experience and ongoing
dialog about online teaching and learning best practices and student support.

Although this OTL seminar was designed for KCC faculty, the data, demographics, and
resources were sourced from peer-reviewed research and national data sets. This wider scope
of data helps inform faculty on the trends and realities of higher education, which allows for a
wider participatory audience. Course learning objectives and participant learning outcomes
were developed based upon online teaching and learning and student support established best
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practices and high-impact practices. The overall design is set up in a modular structure to

facilitate revision and customization for a variety of institutions.

OTL LEARNING GOALS (LG)

As a result of the reviewed research, several guiding questions were developed to guide
the structure of the OTL seminar. As written, the guiding questions became the intended
purpose and the desired achievement of the OTL seminar, Learning Goals (LGs).

LGs provided structure for the creation of the course learning objectives (CLOs), which
are the actions the instructor will take to guide participant learning. The CLOs then provided a
foundation for the Participant Learning Outcomes (PLOs) and assessments. PLOs are the
actions, knowledge, or skills participants will gain as a result of the CLOs (see Figure 1).

Figure 1: Course structure

Learning Goal (LG)

Overall purpose of the course

Course Learning
Objective (CLO)
Actions instructor will take to reach the

learning goal

Participant Learning
Outcome (PLO)

What learners actually produce as a
result of the CLOs
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The learning goals for the OTL seminar are:

LG1. What are the key differences between online and face-to-face teaching and
learning?

LG2. What are the best practices for engaging and supporting online students?

LG3. How do course activities and course delivery impact student learning?

LG4. Which high-impact practices benefit online students most effectively?

LG5. In what ways do assessment and evaluation provide continuous improvement?

The course map (see Table 1) was developed to illustrate the connection the LGs, CLOs,
and PLOs.

Table 1: Learning Goals Map
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Participant Learning Objective (PLO)
1 A. Define what is meant by “online learning”. X
B. Identify and describe the advantages and disadvantages of online
1;:2 learning. X X
C. Icentify some of the differences between online and on-campus
i instruction. X
D. Identify and justify strategies to facilitate students’ success in
3,4 online courses. X X
E. Identify “introductions or ice-breaking” activities while creating a
2,3,4 first-week activity. X X X
F. Match communication activities and tools to ciffering instructional
3,4,5,6, goals. X X X X X
G. Icentify the acvantages anc disadvantages of using various
3 communication tools. X
H. Choose anc justify the use of a communication tool for an
3,4 instructional objective. X X
1. Describe and create techniques for managing and moderating
3,4 communicative interactions. X X
6,7 J. Develop a course plan. X X
6,7 K. Determine lecture strategy. X X
L. Incorporate instructional design principles into the development of
6,7,8 online content. X X X
8,9 M. Identify opportunities for authentic assessment. X X
N. Select aspects of authentic assessment that fit the assessment
9 needs of your course. X
0. Assess online courses success and online instructor proficiency.
8,5,10 . N X X X
P. Establish an engaging and supportive learning environment
2,48 gaging pp 8 X X X
4 Q. Identify non-cognitive student challenges X
4 R. Identify student at-risk markers X
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GUIDING QUESTIONS

The following guiding questions assisted in shaping the learning objectives and the

course learning outcomes:

GQ1. What are the key differences between online and face-to-face teaching and
learning?

GQ2. What are the best practices for engaging and supporting online students?
GQ3. How do course activities and course delivery impact student learning?
GQ4. Which high-impact practices benefit online students most effectively?

GQ5. In what ways do assessment and evaluation provide continuous improvement?

OTL SEMINAR LEARNING OBJECTIVES (CLO)

Course Learning Objectives (CLOs) illustrate the plan for how the learning goals of the

OTL seminar will be met. The CLO statements indicate what the instructor of the OTL seminar

will provide to participants to facilitate learning. The CLOs have been written as measurable,

observable, and specific statements clearly indicating what a participant should know and be

able to do as a result of the learning. The CLOs are assessed throughout the course providing

feedback to both the instructor and the participant on the learning process.

Upon successful completion of this course, the participant will be able to:

1.

2.

3.

Articulate three unique characteristics of the online learning modality.

List at least five best practices for online student engagement.

Identify communication methods to engage and support students.

Identify digital options for student supports.

Demonstrate effective tools for assignment delivery.

Develop effective online course organization, including clear directions and policies

for students.
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7. Plan effective management of course materials, assignments, interactions, and
supports.

8. Identify components of a high-quality online class.
9. Articulate the assessment process for newly developed online classes.

10. Locate resources for the evaluation of online classes.

A CLO course map (see Table 2) was developed to indicate where each CLO is addressed

throughout the OTL seminar. The map illustrates weekly topics in which the CLOs are addressed

and functions as a visual check to ensure the CLOs are all addressed in a balanced way

throughout the OTL seminar.

Table 2: Course Learning Objectives Map
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PLO Course Learning Objectives {CLO)
ABC 1. Articulate characteristics of the online learning modality. X X X
B,E,P 2. Discuss best practices for online student engagement. X X X [X X X
D,E,F,GH,I . —
3. Identify communication methods to engage and support students.
X X X X X X X
D,E,F,HI,P,QR 4. |dentify digital options for student supports. X
F 5. Demonstrate effective tools for assignment delivery. X X X X
J,K L 6. Develop effective online course organization, including clear directions
and policies for students. X X X
F LKL 7. Plan effective management of course materials, assignments,
interactions, and supports. X X X X
LM, O,P 8. Identify components of a high-quality online class. X X
M, N, O . 7
9. Articulate the assessment process for newly developed online classes. X
(8] 10. Locate resources for the evaluation of online classes. X

OTL PARTICIPANT LEARNING OUTCOMES (PLO)

Participant Learning Outcomes (PLO) are the measurable and observable actions the

participants will actually perform to meet the CLOs of the OTL seminar. The PLOs describe the

information, skills, behaviors, or perspectives participants will acquire throughout the seminar

and are written in such as way as to be measurable.
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The OTL seminar will teach participants how to:

Define what is meant by “online learning.”

e |dentify and describe the advantages and disadvantages of online learning.

e |dentify some of the differences between online and on-campus instruction.
e |dentify and justify strategies to facilitate students’ success in online courses.

e Develop? introductions or “ice-breaking” activities while creating a first-week
activity.

e Match communication activities and tools to differing instructional goals.
e |dentify the advantages and disadvantages of using various communication tools.
e Choose and justify the use of a communication tool for an instructional objective.

e Describe and create techniques for managing and moderating communicative
interactions.

e Develop a course plan.

e Determine lecture strategy.

e Incorporate instructional design principles into the development of online content.
e |dentify opportunities for authentic assessment.

e Select aspects of authentic assessment that fit the assessment needs of your course.
e Assess online courses success and online instructor proficiency.

e Establish an engaging and supportive learning environment.

e |dentify non-cognitive student challenges.

e |dentify markers and behaviors that may indicate at-risk students.

A PLO course map (see Table 3) illustrates the connections between the CLOs and the PLOs to

ensure connectivity and balance throughout the OTL seminar.
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Table 3: Participant Learning Outcomes Map
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ASSESSMENTS

The assessment plan for the OTL seminar illustrates how the CLOs and PLOs are

measured (assessed). Tables 4-5 provide the overall assessment plan for the OTL seminar as

well as a map indicating the topics and content area in which the assessment resides. Table 4

maps the CLOs to the assessments within the weekly topics. Table 5 examines the assessments
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within the weekly topics as they relate to the PLOs. Table 6 provides the details for the
assessment plan for the overall OTL seminar.

Table 4: Course Learning Objectives (CLOs) Assessment Map
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Table 5: Participant Learning Outcomes (PLOs) Assessment Map
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Assessment Map

Course Topic and Module:

Table 6
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CRITICAL COMPONENTS OF THE ONLINE TEACHING AND LEARNING (OTL) SEMINAR
INCREASED AWARENESS OF STUDENT NEEDS

Emerging K-12 educational research examining the pivot to remote learning, then
transitioning to online learning throughout the COVID-19 pandemic school closures is revealing
a large percentage of students struggling and declining academically as well as a deepening
divide pertaining to educational opportunities and a widening equity gap (U.S. Department of
Education, 2021; Pier et al., 2021; Soria et al., 2020). Students coming from K-12 districts
throughout the KCC service area and surrounding counties have experienced 18 months in
unstable learning environments due to illness, class cancellations, technology challenges, equity
issues, and state mandated school closures. Some districts chose to remain fully online for the
duration while other districts offered hybrid or fully in-person learning experiences when the
state mandates were lifted. With incoming students potentially less prepared than previous
years, research is suggesting additional supports will be needed and necessary (CCRC, 2020;
Michigan Department of Education, 2021; Sanchez, 2022).

While many support practices are available as a resource for students, they often
require the student to self-identify and seek out the supports they need. Research has shown
that community college students tend to have lower levels of help seeking behavior and often
struggle to determine when and which supports are needed (Parnes et al., 2020; Dunn et al.,
2014). Even though students may be provided with a wide range of support options through
mechanisms such as a required new student orientation or academic advising, data indicate low
levels of use. These data further indicate a gap between student awareness of services and

actual application at the time of need (Chyr et al., 2017; Dickmeyer & Zhu, 2013). Of the best
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practices research identified, those that have higher rates of success, sustainability, and
scalability are those that are integrated into the student experience (Won et al., 2021; Lorenzo,
2011; CCSSE 2014; Jenkins & Bailey, 2017; AACC, 2019).

The OTL seminar assists faculty with a critical analysis to identify the supports beneficial
to students and strategies for presenting the supports within the integrated context of the
learning environment. The holistic integrated strategy helps faculty and students connect
supports at a time most effective for student learning and in a manner that normalizes help

seeking behaviors (Qayyum, 2018).

HIGH-IMPACT PRACTICES

Reviews of the research, federal, state, and local data as well as student survey
feedback revealed several high-impact areas; areas that have demonstrated positive shifts in
student engagement, success, retention, and completion. Research from Center for Community
College Student Engagement (2014, 2020) and from the Community College Research Center
(2011, 2013) identified high-impact practices for student support integration for online
learners. Taking these practices in to consideration, the OTL seminar presents ways in which
these high-impact practices may be integrated into and throughout the design of an online
course. While some high-impact practices may occur on a broader scale prior to course
registration, there are aspects that may be referenced and integrated into the individual course

design to reinforce learning and support.

High-Impact Institutional Practices

The following high-impact practices are addressed throughout the OTL seminar:
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e Alerts and interventions

e Tutoring

e Supplemental instruction

e Mandatory online orientation

e Accessible and available technical support

e Incentives for faculty participation in professional development

e Engaging faculty in topics related to student learning

e Service learning; Community-based learning

e Internships

Examples of these institutional HIPs are found within the content of the OTL seminar as
well as through the actions of the instructor of the OTL seminar; both providing through

experiential examples and modeling of these practices.

Table 7: Institutional High-Impact Practices

INSTITUTIONAL HIPS ADDRESSED IN OTL ADDRESSED
INSTITUTIONALLY
Alerts and interventions | Grade book: use of threshold grades/color
codes
Tutoring Integrated into course assignments; links to

tutoring options in assignment instructions;
links to tutoring available within
LMS/course home page

Supplemental instruction | Lesson tool branching; pre-requisite

courses
Mandatory online Pre-requisite; embed items throughout KCCS-C100 (Online
orientation course Learner Orientation)

prerequisite on all
courses for all
students

Accessible and available Help desk, contingency plan, FAQs; Contact
technical support information in syllabus, Header on course
home page; within assignment instructions
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INSTITUTIONAL HIPS ADDRESSED IN OTL ADDRESSED
INSTITUTIONALLY

Incentives for faculty Note any related PD/micro credential contractional

participation in agreements; micro

professional credentials

development

Engaging faculty in topics | Note any ongoing research and/or ‘Learn SoTL; learning

related to student More’ communities

learning

Service learning; If course has Service Learning institutional

Community-based Endorsement, the work is embedded within | graduation

learning the course work. Touch upon as examples requirement

in course

Internships May touch upon as examples in course Departmental;
Program-specific
requirement

As an example of the institutional HIP “Alerts and interventions,” the OTL seminar grade
book is set up such that a minimum acceptable grade is identified. If a participant earns a grade
lower than the set threshold, the grade report for both the instructor and the participant will
deliver an alert. This allows the instructor to address any potential issues or interventions with
the participant and, in turn, the participant has immediate notification of action needed.

Another institutional HIP KCC utilizes is a mandatory online learning technologies
orientation for all students (regardless of modality). Thus, to mirror this institutional
requirement, OTL seminar participants will need to successfully complete the Online Learner
Orientation (KCCS-C100) prior to registering for the OTL seminar. Completing the KCCS-C100
course will allow participants (faculty) to experience the prerequisite from the student
perspective, providing information, support, and expectations for college-level learning.

Additional examples of institutional HIPs embedded within the OTL seminar are
“Accessible and available technical support” through a dedicated conduit within the LMS

providing access to KCC’s Help Desk, “Incentives for faculty participation in professional
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development” via continuing education credits and stipends, and “Engaging faculty in topics
related to student learning” as the OTL seminar fulfills faculty contractually obligated

professional development activities.

High-Impact Instructional Practices and Evidence-Based Strategies

High-Impact Instructional Practices (HIIPs) are those practices that research has shown
to have a higher-than-average impact on student learning. Common measures of effect size are
used to determine the impact of a particular strategy.

An Evidence-Based Strategy (EBS) is an approach to teaching that has a proven impact
on student learning. The strength of evidence is based on the quality of the supporting
research, the type of supporting research, and the number of supporting studies.

The following HIIPs and EBSs are addressed within the OTL seminar:

e Collaborative leadership

e Active learning

e Collaborative assignments and projects; small groups
e Integrated research opportunities

e Writing across the curriculum

e Learning goals and outcomes

e Structured lessons; scaffolding

e Intentional learning-centered course design
e Explicit teaching practices

e Worked examples, application opportunities
e Accessibility

e Supplemental instruction
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e Multiple exposures; authentic experiences

e Experiential learning

e Prompt feedback; ePortfolios

e Metacognitive strategies; meta learning

e Differentiated teaching methods

e Student-student; faculty-student engagement opportunities

Examples of HIIPs within the OTL seminar are found through the use of “Learning goals
and outcomes.” The OTL seminar not only utilizes mapped learning goals, course level
outcomes, and participant objectives, but the content within Week 3: Instructional Design

guides participants through the process of creating their own learning goals and outcomes with

a mapping project assessment.

n u

The OTL seminar includes content addressing “active learning,” “structured lesson;
scaffolding,” “differentiated teaching methods,” and metacognitive strategies; meta learning”
throughout the course with activities and assessments to assist in the development of these
practices within the participant’s own course structure.

Table 8: High-Impact Instructional Practices (HIIPs)

HIIPS EBBS EXAMPLES IN SEMINAR

Collaborative leadership Participant discussion forums address ways to present content,
activities, assessments based upon participant feedback; critique
course plans based upon college framework (explore what
works, what does not)

Active learning Participants are actively engaged with the course material
through discussions, problem solving, case studies, role plays
activities centered around writing, talking, problem solving, or
reflecting. Activities/assignments utilize participant's specific
subject matter and content.
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HIIPs EBBS

EXAMPLES IN SEMINAR

Collaborative assignments
and projects; small groups

Opportunities to create paired working groups - one with similar
discipline; one with different discipline to critique initial course
map, delivery, and implementation plans

Integrated research
opportunities

Within the analysis phase, participants will explore national data,
local data, and programmatic student characteristics. Participant
will research enrollment possibilities and influences on students

both at a national level and a local (KCC) level.

Writing across the
curriculum

Writing is offered throughout the course with access for
assistance embedded. Requirement to submit writing to the CSS
for review/feedback.

Learning goals and
outcomes

Present in the syllabus and welcome video; structured objectives
in each week

Structured lessons;
scaffolding

ADDIE process with activities for each step scaffolding to the next
with a final project result

Intentional learning-
centered course design

Backwards design model to develop goals and outcomes;
assessment designed to address/measure outcomes

Explicit teaching practices

Learning goals and outcomes in syllabus and discussed in
welcome video; each week lists objectives which are then
checked through comprehension assessments within the lesson
tool. Branching within the lesson is used for those not able to
pass comprehension checks with feedback reports available to
the instructor.

Worked examples,
application opportunities

Samples for course mapping based on different subjects
(accredited program mapping, transfer maps, etc.). Overall
course plans with implementation strategies presented. Students
develop their own maps and plans throughout the course.

Accessibility

All materials are accessible (videos captioned, documents
structured based upon WCAG 2.1 AA); differentiated formats;
Online course development process addresses accessibility

Supplemental instruction

Synchronous group sessions scheduled thorough the course; Link
to Zoom room available for student-to-student meetings;
additional and alternative content paths (branching) within
lesson tool
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HIIPs EBBS

EXAMPLES IN SEMINAR

Multiple exposures;
authentic experiences

All activities are designed for the participants to use their own
course content for online course design and development. The
course activities scaffold throughout the course and provide
multiple opportunities to revisit and revise.

Experiential learning

Participants will use the theories and knowledge and apply them
to activities which are based upon the participant's own course
materials and subject matter.

Journals (private) and discussion forums (public) provide an
opportunity to reflect on the activity process.

Prompt feedback;
ePortfolios

Feedback times stated in each assignment and within syllabus;
final project in course is a course outline plan for participant's
subject matter

Metacognitive strategies;
meta learning

Address learning how to learn/learning how to understand
(investigating how people learn, know, think, and work to be
able to apply this knowledge to other areas of life) as part of the
actual course content then through activities, participants
explore from their personal perspective

Differentiated teaching
methods

Differentiated content delivery as noted in accessibility;
additional resources for additional or alternative learning
options; instructor of expanded related materials to use if
needed.

Student-student; faculty-
student engagement
opportunities

Discussion forums; group work; synchronous meetings;
journals/assignments (private feedback)

ASSUMPTIONS BEHIND THE STRUCTURE OF THE OTL SEMINAR

The assumptions about the majority of the faculty participating in the OTL seminar are
that they are community college faculty hired primarily for their subject matter expertise and
knowledge within their field. These faculty are hired based upon the higher education
accreditation agency requirement for faculty credentials, not necessarily for their expertise,

experience, or knowledge of pedagogy or curriculum. While faculty are skilled in the area of
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teaching and learning, they often do not possess the underlying pedagogical education or
knowledge. The OTL seminar was designed to help bridge the pedagogical and curricular gap.

As noted previously, because Kellogg Community College does not currently have a
centralized support area for faculty (i.e., a center for teaching and learning or dedicated faculty
support personnel), this OTL seminar was originally designed and intended as a foundational
tool to help faculty build and strengthen skills and knowledge within teaching and learning and
foster a culture of scholarship in teaching and learning (Ginsberg et al., 2017; Franks &
Payakachat, 2020).

Kellogg Community College new full-time tenure track faculty have several requirements
they must fulfill as part of their tenure journey per the faculty bargaining unit agreement. One
such requirement is to obtain knowledge, training, or education in the area of instructional
design as well as certification in online teaching and learning. This OTL seminar has been
developed to specifically address both tenure track requirements through a single course
offering.

This OTL seminar is structured as a cohort-based multi-week fully online course with
optional synchronous sessions. The modality was intentionally chosen to provide faculty with
flexibility around institutional and teaching schedules. The cohort-based model is utilized to
introduce new full-time tenure track faculty to each other outside of the constraints of their
academic departments.

Another benefit of the OTL seminar design is to provide faculty with an online student
experience. The structure of the course models that which it advises: an engaging teaching and

learning process. While not every high-impact practice will be effective in the format presented,
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faculty will be provided with opportunities to reflect on their experiences as online students
and critically analyze the core components to explore ways in which high-impact practices can

be customized and integrated into their course design.

LIMITATIONS / DELIMITATIONS OF THE PRODUCT

This OTL seminar is designed to provide a foundational introduction to instructional
design for online education utilizing a specific design model. While many of the practices
discussed can apply to any modality, this course focuses specifically on teaching and learning in
the online environment.

The OTL seminar is designed as a multi-week course to fit within the academic semester
and schedule for KCC faculty. The modular design allows other institutions to customize the
pacing of the content to best fit their institutional structure. The PLO, CLO, and assessment map
documentation provide the links between content, learning, and measures thereby allowing for
further customization to best suit institutional demographics, skills gaps, and learning.

To align with best practices at KCC, the section capacity is set to 24 participants to allow
the facilitator to engage and interact meaningfully with participants on a frequent basis. KCC
experienced scalability challenges with this design model during the beginning of the COVID-19
pandemic as the typical participant load increased from an average of 8 participants per
semester to over 175 participants per semester, requiring multiple sections with only one
available facilitator.

KCC's implementation of the OTL seminar exists within the institution’s learning

management system; however, the content is structured to allow easy transferability to other
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learning management systems although the content may need to be restructured or altered to
take advantage of another institution’s unique LMS features.

The OTL seminar also suggests ways for integrating holistic student supports based upon
the services currently available at KCC. The services discussed in the OTL do not provide an
exhaustive list and are not meant to be prescriptive for all institutions, instead the list is
intended to suggest ways that similar services at the host institution might be integrated within
the course content to increase access, use, and availability to normalize support services for

students and thereby positively impact student success.

THE GOALS AND IMPLEMENTATION OF “PRODUCT”/DESIGN
INSTRUCTIONAL GOALS

This OTL seminar is designed to provide new and existing faculty with the philosophical
background, techniques, and skills to teach, facilitate, and design online and hybrid courses
while providing holistic student supports. The lessons contained in this seminar are designed to
help faculty members identify and build new skills and, in so doing, teach and facilitate a course
that will be based upon the most effective practices for online teaching and learning resulting in
increased levels of student success and retention.

This specific seminar was designed for Kellogg Community College faculty; however, the
data, demographics, and resources may be revised and customized for any institution.

The seminar is designed with established learning objectives and course learning
outcomes, and includes a design map illustrating the interconnected goals, objectives,

outcomes, and assessments.
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COURSE LAYOUT

The following course layout is presented in a guide format with modularized content
appropriate for structure within a learning management system (LMS). In the Kellogg
Community College course design presented, each module represents one week. This facilitated
course is designed to take 5-6 weeks to complete. While this is not an exhaustive course on
instructional design, student support, or online teaching and learning, it provides the
foundation from which faculty may begin building their holistic online teaching and learning
skill set.

The course covers the following topics for online teaching and learning:

e Introduction to distance education (national, state, and local perspectives)
e Differences in modalities
e Course design structure
e Instructional design process
e Instructional best practices for online teaching and learning
e Quality standards
e Continuous improvement
e Glossary of terms
CONCLUSION

The following chapter contains the course content as presented within the learning
management system formatted as a guide. Appendix A contains images of the course as it
exists within Kellogg Community College’s learning management system, Moodle. The guide
contains unique pagination for the guide as well as continued pagination as part of the

dissertation.
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CHAPTER FOUR: AN ONLINE TEACHING AND LEARNING (OTL) SEMINAR

Reducing Cognitive Dissonance:
Creating Holistic Student Support

in the Online Classroom

A Training Seminar for Community College Faculty
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Welcome

Welcome to Kellogg Community College’s online teaching and learning course series “Reducing Cognitive
Dissonance: Creating Holistic Student Support in the Online Classroom.” This initial course is part of a series
addressing teaching and learning from the online perspective. As such, this course is designed to provide
faculty with the philosophical background, techniques, and skills to teach and facilitate online and hybrid
courses while providing holistic student supports. The lessons contained in this course are designed to help
you to identify and build new skills and, in so doing, teach and facilitate a course that will be the most
effective and valuable for your students.

4 Ff' Please watch the “Welcome Video” for an overview of the course
l‘ requirements, technology, and a tour of the learning
management system.

This fully online course is delivered over the span of five weeks.
Each week’s work will build upon the following week, scaffolding
content to build skill in instructional design as well as improving
» B Your online teaching skills.

lnstructionauesign Basics

Kellogg Community College

Week 1: The Community College
Introduction

In this first week, we will explore the introductory components of online learning, including the community
college landscape, rationale for modality, and overall teaching and learning best practices. We will define
online learning and explore its advantages and disadvantages. You will also read about and begin to reflect
on best practices as they relate to online teaching and learning.

Week 1: Course Learning Outcomes
e Articulate characteristics of the online learning modality.

Week 1: Participant Learning Objectives
e Define what is meant by “online learning.”
e |dentify differences between online and on-campus instruction.
e |dentify and describe the advantages and disadvantages of online learning.

The Community College Mission

The community college is a uniquely American institution. Initially founded as junior colleges designed to
address the lower levels of higher education such as liberal and general education, thereby freeing
universities to focus on the senior college endeavors such as research. Although growth was slow, the need
for a trained industrial workforce along with societal perception of upward mobility as a product of higher
education helped speed up the development of community colleges.
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Community college growth and popularity accelerated, promoting a mission of accessibility, open door
policy, and a focus on students and teaching. There are currently approximately 1,043 community college
across the United States, enrolling 6.2 million students annually. According to the American Association of
Community Colleges, 39% of undergraduate students and 36% of first-time incoming freshmen are enrolled
in community colleges (AACC, 2022).

Community College Accountability Structure

External Standards and Accountabilities

Accreditation is an external review process assuring colleges, universities, and education programs meet
rigorous standards for quality assurance and improvement. Through institutional self-evaluation, peer
review and institutional response, accreditation evaluates formal educational activities aswell as
institutional operations essential to the effectiveness of a college.

Kellcgg Community College is accredited by the Higher Learning Commission (HLC), aregional accreditor
covering 19 statesin the north central region of the United States. KCC has been fully accredited since 1972,
with its most recent reaffirmation in 2012. In October 2021, an HLC peer review team will conduct an onsite
visit as part of KCC's latest reaffirmation.

Why Is It Important?
Accreditation assures that KCC meets the highest national educational standards, and

e Affirms that KCCis providing quality educational experiences for KCC students.

e Allows KCC students to receive federal financial aid.

® Ajdsin meeting licensure and employment requirements.

® Aidsin credit transfer to other institutions.

® Providesvaluable feedback on how well KCC is meeting itsgoal s for student learning.

® (Createsan opportunity for KCC to assess, evaluate and improve its programs and services.

Additional Resources
‘ KCC's accreditation process and timeline

KCC's institutional self-study reports

KCC Assurance Argument

Program Accountability

Several programs at KCC utilize external standards such as accreditation requirements or state certification
standards. These standards must be linked to course outcomes/competencies are not specific enough tobe
learning objectives — they focus on inputs rather than outcomes. However, itis advisable to align program
outcomes with external standards. This alignment provides evidence of the quality of programmatic inputs.
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General Education Core Outcome (Bruin Standard)
If the course you are developing is a general education course, one or more of the five major general
education requirements must be listed and linked to course outcomes/competencies.

Program Level Outcomes
If the course you are developing is part of a program, these program level competencies must be listed and
linked to course outcomes/competencies.

Course Outcomes

As previously discussed, the program level outcomes are specific enough to explain how broad expectations
are accomplished within a given program. Course outcomes describe, using measurable language, the skills,
knowledge, and attitudes the instructor will be attempting to produce in learners in a specific course. We’'ll
take a look at how to develop effective learning outcomes and assessments in a future topic area during
Week 3.

Outcome Mapping

Course outcomes should be mapped to program level outcomes. This mapping process will illustrate the
alignment of the course to the program. Some mapping processes include the degree to which competency
in the outcomes is expected (i.e., developing, proficient, mastery). Ideally, an effective outcome map will list
all outcomes (institutional, general education (if applicable), certification entity (if applicable), program, and
course). Mapping clearly illustrates where connections exist with respect to student learning. During the
assessment process, mapping identifies where skills, knowledge, and attitudes are addressed and may be
reinforced, revised, or consolidated should the assessment data reveal the need over time.

Assessments

Assessments are designed to measure learning objectives and ultimately, course outcomes — how do you
know students learned? How much did they learn? Was there improvement? Consider each learning
objective and ways mastery can be measured. This is where the precise measurable language comes in
handy —what is it you want students to learn exactly? How do you know the learned? Are they proficient or
have they reached mastery? We'll dive into assessment strategies a bit later in the course.
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Learning Activities

Learning activities are used to allow students to practice what they have learned. Simply handing the
student a lecture or reading will not make them proficient. Memorizing the content is not the same as
becoming proficient in its use. The goal of the practice is to eventually get to proficiency and unconscious
competence.

The Big Picture — Getting Started

Distance Education — A Larger View

Distance education has existed within higher education for many years, evolving into a mainstream modality
for most institutions worldwide. While technology has pushed the transformation of online, hybrid, and even
face-to-face classes, so too has our understanding of teaching and learning. While the worlds of face-to-face
teaching and distance education modalities are quickly converging, in large part due to the use of
educational technologies, there are still some unique aspects to consider as you prepare to teach online or
hybrid courses. As we explore the various ways in which to engage students with the content, each other,
and ourselves as faculty, we will also examine what makes the world of online learning unique.

Nationally, enrollment growth in online education has slowed but remains on the rise. According to the
distance education survey by the Instructional Technology Council (ITC), online enrollment increased by 1%
from 2015-2016 and another 8% from 2016-2017.

Within the state of Michigan, the Michigan Community College Association’s Michigan Colleges Online
distance education survey reports an increase in online enrollments of 5.5% from fall 2016 to fall 2017.
Online enrollment at Kellogg Community College has remained very steady even with the severe enroliment
declines over the past several years. While KCC has not experienced a dramatic increase in demand for
online courses or a substantial increase in student registrations, institutional data shows that enrollment has
remained consistent with over 1,400 unduplicated students enrolled in one or more distance education
courses and 754 unduplicated students enrolled exclusively in online courses during fall 2017.

What we have heard from the Higher Learning Commission, Michigan’s national accrediting agency, is an
overall student demand for distance education, however, institutions must be intentional and responsible
regarding the oversight of the quality, quantity, and strategy for distance education offerings. As you will
learn later in this course, KCC’s Learning Technologies department oversees many aspects of distance
education including the coordination of the State Authorization Reciprocity Agreement (SARA), participation
in Michigan Colleges Online (MCO), and certifies faculty for teaching online and hybrid courses. KCC also has
a committee (Online Course Development Committee) dedicated to the oversight of course offerings and
quality of the course development. The committee collaborated with the institution’s Faculty Senate and
Institutional Research to develop student feedback surveys specific to online students. Additional projects
include a peer-reviewed continuous improvement process, best practices review rubric, and an option for
faculty to have their teaching evaluation include online teaching in addition to face-to-face teaching.
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To learn more about distance education from the state and national perspective, feel free to review:

e Instructional Technology Council (ITC) distance education survey
NOTE: ITC is an affiliated council of the American Association of Community Colleges (AACC)
o 2019 survey results

o 2019 infographic
o 2020 survey results

e Michigan Colleges Online (MCQ) distance education survey
2016 survey results
o 2018 survey results
o 2020 survey results
e Babson’s Digital learning compass: Distance education enrollment report
o 2017 report Grade increase: Tracking distance education in the United States
o 2017 report
o 2017 state almanac: Michigan
e Babson, Online Learning Consortium, and Pearson collaborative
o Online report card: Tracking online education in the United States

(0]

Definitions of Online Learning

If you used any popular search engine to enter the keywords “definition online learning,” your search would
result in thousands of web sites proclaiming an official definition of online learning.

For example, the former Office of Technology Assessment of the U.S. Congress defined online learning as the
“linking of a teacher and students in several geographic locations via technology that allows for interaction.”
The American Society for Training & Development defines online learning as “learning delivered by Web-
based or Internet-based technologies.” The Distance Education Resource Network defines online learning as
an “instructional delivery that does not constrain the student to be physically present in the same location as
the instructor.” Michael Moore, director of the American Center for the Study of Distance Education, defines
online learning as “planned learning that normally occurs in a different place from teaching and as a result
requires special techniques of course design, special instructional techniques, special methods of
communication by electronic and other technology, as well as special organizational and administrative
arrangements.”

You can see that the definition of online learning may initially seem straightforward, however there is (and
most likely always will be) an ongoing debate as to what is involved in the process and concept of online
learning.

Michael Moore provided, by far, the most detailed definition of online learning. However, for our purposes,
we will adopt the following simplified definition of online learning:

Online learning is instruction that occurs when the instructor and student are separated by distance
or time, or both. A wide array of technology is used to link the instructor and student. Courses are
offered via computer networking - including email, the Internet, and World Wide Web.
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Teaching online means conducting a course partially or entirely through the Internet. What makes teaching
online unique is that it uses the Internet, especially the World Wide Web, as the primary means of
communication. Thus, when an instructor teaches online, she or he does not have to be in a specific location
to carry out the instruction.

With the more recent impact of COVID-19 pandemic, a new term was developed to address the pivot from
the face-to-face classroom to the online environment. Emergency Remote Teaching (ERT) is used to
distinguish the rapid reactionary transition from face-to-face to online, whereas Online is used to describe
teaching and learning that is designed for the modality.

Modalities Matter: How Teaching Online Will Be Different

Let's take a look at teaching online and how it is different from teaching a
comparable course in a traditional face-to-face classroom. As an online
instructor, keeping these differences in mind can help you choose
teaching strategies (which we will discuss at more length later) that will be
the most productive for you and your students.

If you have never taught online or recently experienced the abrupt shift to
remote teaching, you are probably wondering how online teaching will be
different. You might even be skeptical of any learning environment
outside of the classroom. You may imagine the classroom instructor as a persuasive speaker who relies on a
collection of instructional aids and varied tasks to fully engage a class of eager learners. But regrettably,
there are also classrooms staffed by instructors who neglect instructional aids and simply “talk-at”
disinterested students.

First let’s consider the differences in the actual learning environment itself.

A Learning Environment Defined
A learning environment is not defined by a physical gathering of instructor and students but instead by the
nature of instructional interactions between them. Online learning design does not rely on a prevailing
presence to direct learning. In other words, online instructors should not attempt to replicate themselves
(via audio or video clips) in an effort to present themselves to students. Instead, sound learning theories are
expressed through a deliberate selection of content, delivery, and instructional interactions.
‘,,,* View
“What's Best Learned Online, What Types of Students Benefit,” a panel discussion with Shanna
Smith Jaggars, Dan Butin, and Bror Saxberg (Vijay Kumar moderating)
https://youtu.be/z hQUZEUyhs
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What Does This Mean for You, The Instructor?
Two significant characteristics of online teaching become immediately apparent:

e your role as the provider of instructional content is de-emphasized.
e your role as the facilitator of instructional interactions — facilitating and encouraging learning — is
emphasized.

Role As Provider of Instructional Content

¢ Through classroom instruction: The instructor often elaborates on ideas presented in a required text
for the course. For example, text content might be reviewed, expounded upon, or supplemented
through lecture or instructional aids.

¢ Through online learning: Core content is frequently delivered by selected web-based media in varying
digital formats (e.g, text, graphic, audio/video, etc.). A good course design matches the content and
instructional tasks to an appropriate delivery method. For example, a speech communications course
might require video/audio components, whereas a course in tree identification might benefit from an
interactive digital program which allows students to investigate the details a of tree or a virtual field
lab.

The Instructor’'s Role As Facilitator
Because there is no single method or strategy for delivering an online course, there is no single
explanation for how this delivery will impact your role in facilitating learning. Course content and design
in online learning can incorporate other functions typically relegated to a classroom teacher. For
instance, pop quizzes written and graded by the teacher, can become strategically placed self-test
exercises in an online learning course. Please note that online learning will require more from you in your
role as a facilitator of instructional interactions to compensate for the practical limitations of being
physically separated from your students.

A Constant Across All Modes Of Delivery
One constant applies across all online learning delivery modes — your ability to immediately interpret and
respond to students' instructional needs will be compromised, to some extent, by their physical absence.
For instance, you cannot respond to expressions of confusion or boredom that you cannot see, and the
absence of one student's participation is not nearly so apparent as the empty seat in an otherwise filled
classroom. Even technologies like two-way interactive video conferencing cannot overcome the
challenges inherent in communicating through an indirect media. For this reason, the online instructor
must anticipate these limitations and plan teaching strategies that address them.

Reading List:
(My) Three Principles of Effective Online Pedagogy This is long with a lot of examples —
don't expect to take it all in at once —the important aspect is to grasp the online learning
philosophy stated in the paper. | recommend that you print it off and save it for future
reference. You will refer to this again later in the class. (Please note: many of the activity
links within this article are no longer functional).
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Listed below are additional readings which focus on the role of an instructor in an online
course and how to make your course more personal. A key concept in the second article
focuses on communication and how often you communicate with your students. It is
important that you maintain regular communication with your students using email,
announcements, and feedback on assignments, tests, and projects.

Additional information (Optional):

e Tech & Learning: Digital Activities & Icebreakers for Gen Y

e 10 online icebreakers
e 68 Tips: eLearning Engagement and Interactivity
e “What Makes a Successful Online Facilitator?” from the lllinois Online Network

e Guidelines for Establishing Interactivity in Online Courses

Advantages and Disadvantages of Online Learning

"Education is going to be so big as to make email usage resemble ‘rounding error' in terms of the Internet capacity it will consume.” —John T.
Chambers, CEO of Cisco Systems

The exponential growth of distance education programs has been the most dramatic change and shift in
higher education in the history of formal education. Geographical boundaries are being erased by entire
degree programs being offered online by colleges and universities across the country and world. More and
more educational institutions are offering a combination of traditional face-to-face courses and online
courses that are based on restructured or reinvented curricula. The result is courses that are often more
interactive, stimulating, and pedagogically sound.

However, there are some educators who are still skeptical -- they are waiting for this teaching with
technology fad to wane and eventually die out altogether. This is based primarily on the premise that
excellent teaching has occurred for centuries without the aid of computers and the Web.

So why bother with all of these supposed technological shenanigans? Well, let's start with the advantages,
because for both instructors and students there are some great advantages to teaching and learning online.

Advantages

For instructors, teaching online is attractive for a variety of
reasons. Instructors will not have to lug heavy book bags full of
papers to a classroom, stand at a lecture podium, scribble on a
dusty chalkboard, grade papers in a small stuffy room while
students complete exams, or wait in an office for students to show
up for office hours.

Online learning offers some attractive features for students as
well. Students can use the web to search for courses, certificates, and degrees that fit their specific needs.
Once an appropriate course is found, students can enroll and register, shop for books, read articles, access
instructional material, submit homework assignments, communicate, and collaborate with their instructors
and fellow students, and receive their final grades all online.

8
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The following are some of the more universal advantages of online learning:
Extend Beyond the Classroom

In addition to creating a flexible learning environment, online
learning can virtually extend the walls of a classroom by creating
communication and collaboration opportunities for students and
instructors by increasing the availability of resources both in and
outside of the classroom. Course web sites can serve as 24/7
content repositories, announcement boards, email

listservs, threaded discussions, and shared space for
collaboration projects.

Guest Speaker

In online learning
environments you can have
a fellow colleague present a
“guest lecture” - even if that
colleague lives across the
state or across the ocean.

Community-Focused Learning Environments

The ability and opportunity to understand more complex concepts increases when individuals are part of a
larger group that has the same level of understanding and learning goals. Many instructors and students are
concerned about the possible isolation between all participants. However, it appears that because of the
very anonymity and time that the online learning environment allows for individual reflection, the
asynchronous learning environment can create a strong sense of community among participants. This
especially can occur if the instructor designs the course around collaborative learning projects such as peer
workshops and critiques, peer web-based presentations, and shared student leadership in

facilitating asynchronous and synchronous discussions.

Increased Student Responsibility

Using learning theories based on such concepts as “construction of meaning through experience,” online

courses can create environments that facilitate self-directed and individualized learning opportunities for
students. Active learning, as opposed to passive learning, has become a key and central component in the
online classroom.

Interactivity With Content

The current and most frequently used learning paradigm in use today can be described as “information
transfer,” in which students simply receive the facts and information that the instructors wish to impart. This
paradigm carries the negative implication of passivity in students, which for many suggests a real failure in
our educational system. Increased applied-learning, high interactivity with content, individualized learning
paths, and active student learning are the ultimate outcomes envisioned by many in education. The
adoption of technology and use of the Internet and web in instruction can further the realization of this goal.

Non-Traditional Students

The demographic of student populations is ever changing and in recent history it is has changed
dramatically. The Department of Education has reported an increase of 13 percent of part-time students and
a eight percent increase of students over the age of 25 (non-traditional students). Many of these non-
traditional students are often campus-commuters, jobholders, and parents. Online learning and its
anywhere-anytime attribute has become their learning environment of choice. Even traditional students
who are enrolled in face-to-face courses are registering for online courses for the same reasons non-
traditional students do.
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Students Who May Have Physical Challenges

The anywhere-anytime attribute increases the learning opportunities to populations of students that would
otherwise be left out or unable to attend face-to-face courses. As communities work to make public spaces
available to those with disabilities, educational institutions work to make education available to those who
may experience challenges attending the physical classroom or navigate the campus spaces. Additionally,
many students who may have a disability report that the experience of online courses is preferable to
contending with the physical stress and exhaustion of attempting to travel to campus, as well as the
sometimes less than positive interactions with other non-disabled students.

Disadvantages
As with most anything there are disadvantages and online learning has some distinct disadvantages for both
instructors and students.

Computer Literacy

A major misstep in the increased development of online course offerings would
be the idea that a/f instructors and students are appropriately suited and
technically prepared for the online learning environment. Realistically a small
portion of the instructor and student population is more than adequately
computer and Internet literate. For example, students and instructors must be
able to use a variety of Internet technologies and be comfortable navigating on
the web, as well as be familiar with authoring web-based materials and using
email. If students and instructors do not possess these technical skills, they will
not succeed in an online program. Just as some students flourish in low-ratio
instructor to student environments and others flourish in more isolated large
lecture-hall environments - there will be some individuals who will not choose
online learning given their learning needs and abilities.

Initially It Does Not Save Time

Mistakenly some students and instructors are under the impression that online learning will be easier and
less time consuming. Nothing could be further from the truth. Many students report spending more time
completing a course online when compared to a similar face-to-face course. For instructors who are starting
with very little computer literacy and have never created web-based content or utilized Internet
technologies in their instruction, the time to organize, prepare, and author material for an online course is
most often double (if not triple) the time involved for a face-to-face course.

Equity and Accessibility in Technology

Before an online program can hope to succeed, it must have students who are able to access the online
learning environment. Lack of access whether it be for economical or logistical reasons will exclude
otherwise eligible students from the course. This is a significant issue in rural and lower socioeconomic
neighborhoods. Internet access can pose a significant cost to the students. As we venture into the course
design process, we'll look at various aspects of equity and accessibility in terms of holistic student support
and engagement.
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Limitations of Technology

User friendly and reliable technology is critical to a successful online program. However, even the most
sophisticated technology is not 100% reliable. Unfortunately, it is not a question of if the equipment used in
an online program will fail, but when. When everything is running smoothly, technology is intended to be
low profile and is used as a tool in the learning process. However, breakdowns can occur at any point within
the system, for example, the server which hosts the program could “go down” and cut all participants off
from the class; personal computers can have numerous problems which could limit students’ access; or the
Internet connection could fail. In situations like these, the technology is neither seamless nor reliable and it
can detract from the learning experience.

Outcome Alignment Across Modalities

KCC establishes learning outcomes for all courses approved through the institution’s Academic Cabinet. All
learning outcomes must remain consistent across all modalities, although the method of assessing the
outcomes may vary.

The Higher Learning Commission (HLC) accrediting agency look for consistency in outcomes regardless of
modality as part of their guidelines for the evaluation of distance education (developed by the Council of
Regional Accrediting Commissions [C-RAC]). KCC’s Online Course Development Committee has incorporated
these guidelines into the course quality review rubric for all online course development.

Success rates for students examine outcomes between modalities and student success of course outcomes.
Through KCC’s Assessment Academy initiative, outcomes are periodically assessed, examined, and adjusted
based upon student success data.

New Course Development

KCC rarely offers an online course(s) or program(s) without first establishing the course in the face-to-face
modality. This tradition is in part, due to the heavy faculty preference for face-to-face teaching as well as the
student development level and content that appears to be best suited for in-class delivery.

Occasionally, there is a need to develop a course or program in the online modality initially (e.g., Aviation
courses for dual enrollment or the Medical Assistant (MA) and Magnetic Resonance Imaging (MRI) programs
through the Michigan Community College Association Collaborative Programs agreement). In these specific
cases, the programs that utilize these courses are individually accredited. The program accreditation dictates
the required outcomes regardless of modality.

If a course or program is not overseen by a discipline-specific accrediting agency, the outcomes must be
developed. KCC’s policies and procedures dictate all course(s) and program(s) must be presented to the
institution’s Academic Cabinet for approval and as part of the application for approval, all courses and
programs must have documented learning outcomes. These outcomes must be mapped to the program
outcomes (courses that are not part of a program will not be approved as they are typically not eligible for
financial aid).
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As we progress through this course, we will look at how learning outcomes are developed and examine the
ways in which they will be assessed. These are some of the foundational components of the instructional
design process.

Activities for Week 1

Required activities:

e Survey: participant survey
Participant name, discipline, experience, self-assessment of teaching, instructional design, subject matter
expertise, hope to learn in course, biggest challenge/worry/concern.

¢ Discussion forum: introductions/community building
Introduce yourself providing name, department, course(s)/programs in which you will be teaching, any
personal information or interesting facts to share.

¢ Discussion forum: Are we ready?
After reading this short book review of “Becoming a Student-Ready College: A New Culture of Leadership
for Student Success,” respond to the following: What does a 'college-ready’ student look like? What does
a 'student-ready’ college look like? How are these different? In which category (college-ready or student-
ready) would you characterize KCC students? Why?

Optional activities (choose 2 from the list):

¢ One minute paper: Role of Accreditation. What are the benefits and challenges of higher education
accreditation? How does accreditation impact the institution from a program perspective?

¢ Journal (private reflection): Some programs at KCC have obtained specialized accreditation. What is your
opinion (based on the readings so far) on the value of this accreditation? Thinking about programs that
do not have accrediting bodies, how does this equate?

¢ Discussion forum: Embracing the Unexpected: Tool that Transform Teaching and Learning
After reading Embrace the Unexpected: New Tools Transform Teaching and Learning, what are your
thoughts on ways technology has or will transform your teaching? How might this transformation impact
students? Do you see this as a benefit or a detriment (or both)? Why?

¢ Journal (private reflection): Tips for New Teachers at Community Colleges
NOTE: These linked articles are from The Chronicle of Higher Education and may request that you sign up
for a free account (if you are off campus).
Read through Rob Jenkins' article Tips for New Teachers at Community Colleges and Henry Adams'
Academic Bait-and-Switch. What are your thoughts? Concerns? Fears (if comfortable sharing — remember
this activity is private)?
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/0 Assessments for Week 1

¢ Discussion forum: KCC’s target population

After thinking about the data of community college students as a whole and those of KCC
students, do you believe it to be accurate at KCC (in other words, how does the data compare
with your experience with students)? Are there any other traits that could influence the
strategies and approaches to learning you might use?

¢ Discussion Forum OR Flipgrid: Compare/contrast at least two learning modalities, articulating
three unique characteristics of each of your chosen modalities

¢ Journal (private reflection): How do you currently see your role as a professor in the classroom.
How might that change with respect to the online learning environment?

¢ One Minute Paper: In a brief document, summarize how you might engage students through
various communication methods in the online environment. Will your engagement and
communication efforts differ from your face-to-face classroom? Will you use the same
strategies? Why/Why not?

¢ Challenge Question: As we look at the longitudinal enrollment data and read through the
predictions of the future, what are your thoughts on the sustainability of the community
college? In what ways might we need to evolve?

13

67




Week 2: Instructional Design

“Good teachers never teach anything. What they do is create the conditions under which learning takes
place.”
-S.1. Hayakawa

Introduction

This week, we will dive into the world of instructional design. KCC uses a modified version of the ADDIE
model for all new course design work. We will explore the systematic development of instruction using each
step of the ADDIE process.

Week 2: Course Learning Outcomes
e Discuss best practices for online student engagement.
e |dentify communication methods to engage and support students

Week 2: Participant Learning Objectives
e Develop a course plan.
e Determine lecture strategy.
e Incorporate instructional design principles into the development of online content.
¢ |dentify and justify strategies to facilitate students’ success in online courses.
e Select aspects of authentic assessment that fit the assessment needs of your course.

Getting Started: The Basics

At the core of any course is the actual content. But how do you best
create content for online delivery?

A key challenge for online instructors is choosing high quality
content from the wealth of resources available. Another challenge
is designing assignments particularly suited to the online learning
environment. This module provides examples of effective
instructional design for online content, as well as common teaching
practices involved in online teaching. For example, how do you
motivate and engage students in an online course? How do you
know if your students “attend” class?

Content from face-to-face instruction can be used if it is substantially converted to fit the online
environment. There are many online resources and supplements to texts these days and, if you are designing
an online class, check these out first.

e Course content should be organized in modules with clear deadlines for the assighed work in each part.

e Instructors should give simple and clear assighnments, and not assign over-complicated tasks.

e Instructional material should be reduced and enhanced with open discussion that elicits comments and
sharing of varying viewpoints.
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e Online content should focus on the application of knowledge and foster critical thinking skills with
opportunities for an interchange of ideas among students and as well as the instructor.

e Online content should have two important features, information, and application.

e The application must integrate educational experiences, generate discussion, draw a connection between
the learned concepts and real-life experience, include ample time for the completion of the assigned
work, and utilize a minimal amount of memorization.

e Online content should have clear achievable objectives using appropriate technologies.

The Instructional Design Process

Instructional desigh models provide a framework to follow throughout the process of creating instruction.
There are many different models. While many are similar, they each take a slightly different approach to the
design of instruction. Some models are more systematic or prescriptive than others. Some utilize step-by-
step processes, while others are more open-ended. Though varied, each of the design models incorporates
certain theories and principles that have been derived from research with the goal of assembling learning
components into a relational, integrated learning experience. Instructional theories such as constructivism,
behaviorism, cognitivism, and social learning help shape and define the outcome of instructional materials.
Regardless of the theory, certain elements must be considered in the design process. The KCC model is a
modified version developed by Dick and Carey (1992).

What is Performance Based Learning?

Working through the ADDIE framework involves decisions about
performance. Specifying performance expectations is essential if learners
are to reach their full potential and earn a degree or credential based on
performance results.

Research supports the KCC belief that students demonstrate more
learning at higher levels when learning outcomes are clearly understood
by students. Throughout learning, students gain knowledge, skills, and
work habits which they apply through practice in “real world’ situations.
This approach, called performance-based learning (PBL), emphasizes
achievement of student learning outcomes. “[It] places students at the
center of the learning process by enabling the demonstration of mastery

based on high, clear, and commonly-shared expectations” (The Council of
Chief State School Officers, 2011).

Backwards Design

Backwards Design is a planning framework developed by Grant Wiggins and Jay McTighe that provides a
design approach placing the learning goals of the course at the beginning of the design process.
Traditionally, faculty design “forward”; assembling learning activities and assessments of the activities, then
attempt to bring the content together to connect with the learning goals. The backwards design planning
framework is designing with the end in mind by starting with the learning goals, developing the assessment
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of the learning goals, and then making the connects with the content. According to Wiggins, when you teach,
you are more goal-focused and thereby more effective.

As you examine your learning goals, consider what you want students to do with the learning. Often our
learning goals are simply content with a pronoun in front of it. For example, in this outcome: Students will
learn about the process of Instructional Design, we know nothing about the expectation of the use of this
information. As noted by Dr. Wiggins “You can’t design backwards from content headings. You have to
design backward from the outcomes you want with the use of content.” We need to examine what we want
students to do with the information; what meanings and transfer are we after? Once meaning goals are
established, assessments can be designed and, finally, content assembled to support the students learning
toward the learning/meaning goals.

‘,)J Grant Wiggins: Understanding by Design, Part 1 [video; 00:10:52]
https://www.youtube.com/watch ?v=4isSHf3SBuQ

Grant Wiggins: Understanding by Design, Part 2 [video; 00:14;22]
https://youtu.be/vgNODvvsgxM

Instructional Design

Instructional Design (also referred to as Instructional Systems Design) is the systematic
approach to planning any learning experience using learning theory and instructional
frameworks. Instructional design is based on cognitive psychology —the study of how people
think and learn. KCC utilizes a common development process, the ADDIE model. This model
includes Analysis, Design, Development, Implementation, and Evaluation. The ADDIE model is a framework
for development, but it can only work if we understand our students and how they learn.

f-) I’E’\(
Evalaton :‘ ImpMMu7 -E

2R

[ _—

16

70




ADDIE Process Overview

The ADDIE model is a common instructional design process for developing effective learning environments.
The ADDIE model depicted below shows a more recent version, moving from a linear to an iterative

model. (Dick and Carey, 1992.) This newer model incorporates a summative approach to evaluate the
validity of the learning throughout the process and a formative approach to obtain feedback from learners.

What Can the Instructional Design Process Do For You and Your Students?

e A systematic process of design provides the foundation upon which to build your course.

o Well-written measurable objectives map out what you are going to teach and how you will assess
your students.

e Clear and evident design and layout is critical to guide students through the learning materials.

e Objectives act as an outline for students as they progress through the course.

e Chunking content into manageable pieces helps your students feel successful, motivates them to
continue, and provides them with the scaffolding to succeed.

e Student-centered instructional design focuses on what the student does or demonstrates during the
instructional process, rather than on what the instructor does. What becomes critical in this shift of
focus is that learning objectives are clearly stated in terms of what behaviors the student will
demonstrate. It is necessary for objectives to be measurable with the criteria for mastery specified so
that each objective then can be assessed. The student receives feedback via assessments that can be
either informal self-assessments for practice or formal tests that are graded.

OK wait! This is already too much!

Don't get overwhelmed as you read through the materials. The instructional design process is the foundation
for all course design, not just for the online/hybrid modality. Please connect with your department
Chair/Director for any existing materials. A syllabus containing outcomes and objectives is available for all
KCC courses. Course outcomes will not change but you may have decided how you will best approach each
outcome and the learning materials that will assist your students in achieving those outcomes. Some
departments have shared assessments or common elements they want built into every course. Make sure to
check in with the department Chair/Director (are you sensing a theme here?) for all available course
resources.

KCC also has an Assessment Committee and has been undergoing an instructional division assessment
initiative. What does this mean to you as you develop your online course learning materials? Know that
there are assessments that have been connected to course outcomes. While these may only exist for the
face-to-face version of the course, take a look at the work being done overall and consider ways in which this
work may translate into the online world. Have no idea? Need ideas? Just want to blow off steam and/or
brainstorm? Call or email Tammy Douglas (psssst, your current facilitator in this course) - she's happy to
help!
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What Does ADDIE Mean?
A common development process, the ADDIE model, includes analysis, design, development, implementation,
and evaluation.

1o
Evaluate

Analysis
The analysis phase is used to clarify the instructional goals and objectives for the learning environment. The
learner’s existing skills and knowledge are determined, and any gaps identified.

The analysis phase begins by asking basic questions about a course or program, such as:

Who are my learners and what are their learning needs?
What will my learners be able to do upon completion?
When will | know they have achieved the outcomes?
How will they go about getting there?

We build a profile of our students and the ways in which they construct knowledge.

Design
During the design phase, strategies for attaining the instructional goals are identified through a systematic
process. Learning objectives, assessments, activities, content, and media selection are identified.

In the design phase, the overall course outcomes are developed. They are written in such a way that they
can be measured. The learning objectives may be based existing publisher materials, original research, or
other content. If the content already exists, we need to look for opportunities to improve the material and
organize to fit our students. Examine the outcomes and the ways in which they can be assessed.
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Development
Throughout the development phase, specific content items are created, and evaluation continues. These
content items will assist learners in becoming proficient, achieving the learning goals.

In the development stage, the course objectives are broken down into lessons. Each lesson will have specific
measurable objectives. Assessment methods are also considered at this stage. All content, whether it is
multimedia, audio, gaming, collaborative, must support the lesson objectives.

Implementation

The implementation stage identifies the delivery methods for the learning environment. Any peripheral
materials, such as textbooks, software, tools, etc. should be in place. During this stage, all the individual
assets are created (multimedia presentations, video, audio, written documents, etc.). Any outside resources
for learners and faculty should also be identified and available.

Evaluation

Both summative and formative evaluation takes place in the ADDIE model. Formative evaluation exists at
each stage throughout the process. Summative evaluation is designed to obtain specific feedback from the
learners.

The ADDIE model is a framework for development, but it can only work if we understand our students and
how they learn.

Importance of Learning Blueprint Design
https://www.linkedin.com/pulse/importance-learning-blueprint-design-ryan-austin

The Blueprint Design process is used primarily in training development rather than course design, however,
there are common elements between these development processes. The “blueprint” consists of:

¢ outlining and defining project requirements
e describing ideal performance or instruction to meet the project requirements
e identifying acceptable alternatives

Blueprint Design utilizes Front-End Analysis (FEA) to begin creating instruction. The FEA process examines
the rationale, outcomes, and benefits of development through a series of twelve analyses. While all twelve
analyses may not be required, this foundational research creates the foundation for structuring the learning
design.
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Digging Into the ADDIE Details

Analysis
“Failing to plan is planning to fail.”
— Alan Lakein: American Time Management Expert, Author, Trainer

Thefirst step in developing an online course is to conduct a thorough analysis —a careful study of the
available resources and any requirements the college may have can save you time and prevent unnecessary
frustration.

The “hest” instruction is that which is effective (facilitates

the learner acquiring the necessary knowledge and skills), ==
efficient (the least possible amount of time necessary for )’.-u Sant (J
the learners to achieve the competencies), and appealing '

(motivates and interests the learner, encourages them to e
remain engaged in the learning task). :

Thefirst step in the instructional design processisto N
determine what it is you want learners to do when they K=
have completed the instruction. Generally, you do this by
performing a needs assessment.

The needs assessment helpsidentify the goals for instruction by identifyingthe gap between the desired
goals for the learner and the current status for the learner. Thisgap isreferred to as a need {(hence, the
MNeeds Assessment).
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Another perspective is to think of the needs assessment as a learning needs assessment by considering both
formal and informal learning needs. In a formal learning environment, the instructor sets the learning
outcomes. However, in an informal learning environment, the learner is setting the outcomes. Both formal
and informal learning are intentional in that the learner is achieving the outcomes either by design of the
instructor or by their own design.

Learning also occurs in incidental ways; ways that may not be intentionally designed but happen when the
learner picks up on something within the environment (the clinical setting for example). As faculty, we often
dismiss incidental learning as haphazard; however, this can often lead to discovery learning, an unplanned
teachable moment.

Learning

Training or
Leaming
Department

Organization

Pianned or
intent of
goals

Direction jof Control

Learner

The analysis phase begins by asking basic questions about a course or program, such as:

e Who are my learners and what are their learning needs and motivations?

e What will my learners be able to do upon completion? How will they be changed as a result of the
instruction?

e When will | know they have achieved the outcomes?

e How will they go about getting there?

We need to analyze the need for instruction, curriculum requirements as well as the limitations and
resources available for instruction. We will also build a profile of our students and the ways in which they
construct knowledge.

We will also analyze the instructional goals and learners’ needs as well as their prior knowledge — identifying
the gaps and determine how to close them.
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Gaps can be:

¢ Knowledge: what information do students need to be successful? When will they need it? In which
format?

e Skills: Do students need to practice to become proficient (allow them to fail and learn)? How? When?

e Motivation: What is the student attitude (intrinsic/extrinsic)? Is the class required? General Core or
within degree program?

e Environment: What are the environmental factors that prevent success? What might be needed to
assist?

e Communication: Are the goals, outcomes and expectations communicated clearly?

Who are Community College Students?

According to the American Association of Community Colleges (AACC), 39% of the undergraduate students in
the United States are served by community colleges. While the enrollment into community college has
grown (2003-2011), the proportion served (39%) has remained fairly consistent.

The AACC statistics show that the average age of the community college student nationally is 27 years old
and almost two thirds attend part-time. Half of the students who receive a baccalaureate degree have
attended a community college at some point in their studies.

A report published through research firm MDRC suggests that enrollment in community colleges is higher
“...in part, because of their open admissions policies and relative low cost, community colleges enroll larger
percentages of nontraditional, low-income, and minority students than four-year colleges and universities.”

Students Speak [video]

View
")} “Students Speak” created by The University of Texas at Austin ¢ Center for Community
College Student Engagement

https://ensemble.kellogg.edu/Watch/studentspeak

Who are KCC Students?

After looking at the national data, what does it tell us about KCC students? Review the most current data on
KCC students as part of the upcoming HLC accreditation reaffirmation. Additional data on KCC students and
the campus overall is available in the 2015 Campus Climate Assessment and the KCC Annual Report.

What We Know....
KCC students, according to the National Center for Education Statistics IPEDS report, are:

e Predominately part-time

e Female

e White

e Degree/certificate seeking

e Over 65 percent applied for financial aid

More information is available in KCC’s IPEDS report
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Student Population Data
According to the data published in the 2021 KCC At A Glance document, Voluntary Framework of
Accountability (VFA) report, and KCC's overall Enrollment, Retention and Graduation Rates report, we also

know:

While the majority is still female (60.7%), the male population isincreasing (currently 36.7%)

Average age of the KCC studentis 24.5

Full time statusis remaining somewhat steady

Part time status has fluctuated

Day-only/night-only statusis declining, combined status (taking both day and night classes) increasing
Although (pre-pandemic) online course development and offers overall have not expanded,
enrollment has not declined (overall enrollment has rapidly declined at KCC and across the nation)

Geographically, the majority of KCC students are residents within the tax district (regardless of course
modality)

Increase in graduation within 3 years (graduation within 5 years remain stable)

CCSSEE Data

According to the latest (201 9) published Community College Survey of Student Engagement (CCSSEE) data
KCC students:

Tend not to seek/utilize supportive services

Tend to seek out academic advising and/or financial aid advising most frequently

Have friends and family that are fairly supportive of their education

Rate their educational experience at KCC fairly high

Are most likely to withdraw from class/college due to transfer, lack of finances, or work obligation

Rate critical thinking and analysis and acquiring a broad general education as most valuable in their
education

Iy Access the CCSSE 2012 Survey Results
http i/ /www.ccsse.org/survey/profile reports/CCSSE2011 17055000 pubMeans AllStu.pdf

What We Might Not Know....

There are many other ways to categorize and characterize our students — ways that are not easily measured
but may be observed such as:

Cognitive characteristics (language, prior knowledge related to subject, computer literacy; learning
preference—independent, motivated, requires assistance, etc.)
Work characteristics (job roles, work responsibilities, work schedule)

Affective and social characteristics (interests, attitudes and biases, what makes them laugh, what they
disdain)

Are there any other traits that could influence the strategies and approaches to learning you might use?
{pssst.....hint: this just might appear as a question in an upcoming discussion forum....)
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Addressing a Diverse Population

While the basic KCC student information is based on the overall population enrolled at KCC, the student
population in each program, as well as in each class, will vary. Your class will include students that fit the
overall population and also include several subsets.

Understanding who our students are will not only help us create materials that are engaging, but also help
us to understand how our students construct knowledge.

How Do KCC StudentsLlearn?

According to the KCC Annual Report, 51% of students last year took developmental coursework. According
to the KCC Instructional Division 2013 Annual Report, the trend with Compass scores indicates students are
arriving at KCC less prepared than they were 10 years ago and may be a factor in declining course success.

What Can We Do Now?

As previously mentioned, students are not utilizing support services and need developmental level
instruction. The Center for Student Success at KCC offers assistance with core coursework, such as, reading,
English, math, science, and learning strategies, including assistance with paper writing in any course.

The Center for Student Success also offers tutoring from qualified peers or a professional (obtained a level of
competency in the subject area). Tutoring is offered on a drop-in basis to individuals or as a group.
Assistance for English language learners is also available.

You may also consider providing web resources in your courses:

¢ The Pocket Prof: https://www.kellogg.edu/upload/pdf/PocketProf.pdf

e General Studies Skills: https://www.kellogg.edu/wp-
content/uploads/2013/10/AcademicSuccessGuide fields.pdf

* Specific Topic Example: https://www.kellogg.edu/services/center-for-student-
success/tutoring-services/english-writing-tips-tools/

Helping students find resources will not only provide them with tools for
success, but it also helps students to take ownership of their learning.

o> The Student 2.0
The Voice of the Active Learner Education from a Digital
Native's Perspective
https://youtu.be/2VYEKEWelwA

Jesse Stommel's article from Hybrid Pedagogy: A Digital Journal of Teaching & Learning
http://www.hybridpedagogy.com/
Journal/files/Student2point0.html

What is 215t century education?
Note, this video is from 2012 — what is the state of these predictions come to pass?
https://youtu.be/Ax5cNIutAys

A view of 215t century learners
https://youtu.be/T1TDKIG-wS4

24

78




Instructional Analysis

An instructional analysis is a set of procedures that, when applied to an instructional goal, results in the
identification of the relevant steps for performing a goal and the subordinate skills required for a student to
achieve the goal (Dick and Carey, 2005)

In order to design instruction, the designer must have a clear idea of what the learner should learn as a
result of the instruction.

Consider:

e |dentifying learning goals

e Starting knowledge

e |dentifying gaps

e Discovering experiences with the topic(s)

e Attitudes about the topic(s)

e How they see themselves using the content in context

To begin the process, we need to identify the existing gaps and determine how to close them.

A successful learning experience isn't just about the learner gaining knowledge, but also about the learner
being able to apply that knowledge.

Identify the Gaps
Gaps can be:

¢ Knowledge: what information do students need to be

successful? When will they need it? In which format? TEACHING

DEVELOPMENT
LEARN NEW
o >

e Skills: Do students need to practice to become
proficient (allow them to fail and learn)? How? When?

e Motivation: What is the student attitude
(intrinsic/extrinsic)? Is the class required? General Core
or within degree program? What is the general attitude
of your students?

e Environment: What are the environmental factors that prevent success? What might be needed to
assist?

e Communication: Are the goals, outcomes and expectations communicated clearly?

While the gaps may identify a need for knowledge, you may discover your learners already possess the
knowledge but need to develop the skills to apply and use the knowledge.

What About Learning Styles/Preferences?

Much of the research presented on specific learning preferences does not show any correlation between
content delivery and increase in student success. However, also note that we all have preferred learning
methods and styles. Some students prefer to read class materials, others listen, and still other students grasp
concepts better through video or hands-on experiences. Consider preparing course materials in a variety of
formats such as podcasts, multimedia presentations, images, etc.
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View
",} “The Biggest Myth in Education”: Something to ponder (along with the research - which does
support the claims in this video)

https://youtu.be/rhgwlhB58PA

Incorporating a variety of teaching approaches help students engage with the course materials in a way that
facilitates their learning. Not everyone learns the same way. While you expected to cater to each and every
individual learner, you can crate learning experiences that utilize a variety of approaches.

Consider asking your students to offer delivery suggestions and provide feedback on your current methods.
This gives students input in how they learn as well as what they learn.

Determining Learning Styles/Preferences
There are many different intelligence/learning style measures, such as:

e Gardner’s Multiple Intelligences: proposes that people have different types of intelligences
(visual/special, bodily/kinesthetic, musical, interpersonal, intrapersonal, linguistic, logical/mathematic),
rather than asingle IQ score.

e VAK/VARK model: proposes that learners have preferred learning styles (visual, auditory, kinesthetic, and
reading).

e Gregorc’s Model: based on perceptions qualities (concrete and abstract) and two ordering abilities
(random and sequential).

e Kolb’s Learning Styles Inventory: in order for learning to be effective, all four approaches must be
incorporated (converger, diverger, assimilator, and accommodator) when grasping experience (concrete
experience and abstract conceptualization) and transforming experience (reflective observation and
active experimentation).

VARK Learning Styles with Appropriate Media

D ( N ( N ( N
VISUAL AUDITORY READ/WRITE  KINESTHETIC

lecture articles video

discussion slides role play

audio

recordings handouts simulations

algorithms
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The Research

The research does not clearly indicate these models directly increase
learning, primarily because there is no clear method to measure
learning style and there is no clear way to tie learning experiences to
styles.

However, there are some important ideas to gain from learning styles:

e Not everyone learns in the same way

e Vary the instructional approach to match the content
e Learners come to you with a variety of skills, talent and knowledge
e Using a variety of methods can keep content interesting

e Learner's individual differences in abilities, background, and learning styles should be taken into account
in the design of instruction.

Consider Felder’s and Soloman’s perspective in their
article “Learning Styles and Strategies” for another viewpoint.

1 Givelta Try
i | Use the VARK website to take a sample questionnaire to
u‘ determine your learning preferences: http://www.vark-

learn.com/english/page.asp?p=questionnaire

Were you surprised by your results?

Design
Do not ask yourself - “How am | going to teach this course” — instead, ask yourself — “What are my students
going to learn?”

27

81




All instructors use some type of process for designing and developing instructional materials and/or courses.
“Systematic” may not be the best word to describe some of our “planning” processes, however. When it
comes to teaching online, the systematic nature of the process becomes critically important since the “by
the seat of your pants” approach to course development is near impossible in an online environment.

One of the biggest differences when developing an online course versus a traditional face-to-face course is
the timeline of the course preparation. In a traditional course, you as the instructor may prep the course for
3-4 weeks into the term and then as the course progresses continue prepping weeks 5 and so on. This
approach is not at all advisable in an online course. If a course is not “ready to go” at the start of an online
course - it is glaringly apparent to your online students.

In online courses, or even face-to-face courses enhanced with online components, the flow of the course
must be built into the course design so that the student has a map to follow to achieve the learning goals
and objectives.

During the design phase, the course outcomes and assessments are to be developed. Outcomes must be
written using language stating how they will be measured (assessed). Within the course content, learning
objectives for topics are developed and may be based on existing publisher materials, original research, or
other content.

Clearly defined objectives form the foundation for selecting appropriate content, learning activities, and
assessment measures. If objectives of the course are not clearly understood by both instructor and students,
if the learning activities do not relate to the objectives and the content that you think is important, then your
methods of assessment, which are supposed to indicate to both learner and instructor how effective the
learning and teaching process has been, will be at best misleading, and, at worst, irrelevant or unfair.

At the end of the course, we want them to develop the higher thinking skills and techniques that will enable
them to be lifelong learners.

Developing Outcomes

The design phase examines the learning outcomes (competencies) and breaks down each associated task
required to reach those outcomes. Only material that is directly relevant to completing the task and reaching
the learning outcome/competency should be included — eliminate the extraneous material. This will be
covered in depth in the Advanced Instructional Design course.
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There must be an alignment among competencies, learning activities, and assessments. The competencies
are the driving force behind decisions about activities and assessments.

Creating Course Outcomes
A course outcome does not describe what the instructor will be doing, but instead the skills, knowledge, and
attitudes that the instructor will be attempting to produce in learners.

A well-written outcome contains:

e Performance: the behavior the learner is expected to perform (not the influence the instructor puts
forth)

e Conditions: the circumstances under which the learner is to perform (specific, observable situation)

e Criterion: the measure for success (measurable)

A well written outcome:

e Describes the core knowledge and skills that the student should obtain from the course
e Contains verbs that signify an observable behavior (e.g., “...the student will be able to define...”)

”»ou

e Avoids vague language such as “know,” “understand,” “comprehend.” These behavioral terms are too

difficult to define.
A well-designed outcome:

e Describes an intended result of the instruction
e s stated in terms of behavior/performance
e Describes what the learner will be doing to demonstrate achievement
o What should the learner be able to do (Performance)
o Under what conditions does this need to be accomplished (Conditions)
o How will the learner be evaluated/what constitutes acceptable performance (Criterion)
e Makes clear the intended learning outcome rather than what form the instruction will take.
e Describes the change in learner

Process for Creating Outcomes
1. Identify behavior
“What is the learner doing when he/she is demonstrating that he/she has achieved the objective?”
2. Define behavior
Make it measurable
3. State criteria
How does learner know when they've succeeded

Learning outcomes focus on student performance. Action verbs that are specific, such as list, describe,
report, compare, demonstrate, and analyze, should state the behaviors students will be expected to perform

29

83




Unacceptable
(open to much interpretation)

e Know

e Understand

e Enjoy

e Appreciate

e Grasp significance of
e Comprehend

e Believe

Acceptable
(more precise and measurable)

e Write
e Recite
e |dentify

e Differentiate
e Solve

e Construct

o List

e (Compare

e Contrast

Further categorized as:

e Cognitive: deals with knowledge of the subject matter and how it is demonstrated
o Knowledge (most basic)

Comprehension

Application

Analysis

Synthesis

o Evaluation (most complex)

O O O O

e Psychomotor: physical skills related to instruction

e Affective: motivations, attitude, perception, and value
o Receiving (most basic)

Responding

Valuing

Organization

Characterization (most complex)

0O 0 0O O
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How do you know that learning had occurred? What methods exist to measure the intended learning?
Constructing assessments is a vital part of the design stage. Assessments must take into consideration goals,
learner needs, and prior knowledge. The level of assessment must also be examined and linked to the
outcomes on equal levels. For example, expecting students to memorize terminology, then using an
application method assessment will not yield reasonable results.

Examples

Poorly Written Well Written

Understand how to measure the association Define and calculate measures of association
between a given risk factor and a disease. between a given risk factor and a disease

List, describe, and compare the advantages and
disadvantages of the basic strategies for assessing
environmental health hazards.

Know basic strategies for assessing environmental
health hazards.

Demonstrate solutions to math equations using

Be able to understand mathematics. .
quadratic formulas.

Articulate the difference between polyphonic and

Develop an appreciation of music. .
homophonic harmony.

Analyze the traditions and social customs that are Consider the traditions and social customs that are
validated or rejected by the characters in the text. validated or rejected by the characters in the text.

Understand the social, economic, and political Analyze the social, economic, and political position of
position of blacks in the North prior to the Civil War. | blacks in the North prior to the Civil War.

Be able to distinguish between the major brain
disorders and psychological disturbances in the
elderly.

Be familiarized with major brain disorders and
psychological disturbances in the elderly.

What is Assessment?
Assessment is an essential component of the overall learning experience, ensuring students are acquiring
the necessary knowledge, skills, technical skills, and critical thinking abilities and capabilities.

Assessment includes all types of activities that are used to have learners demonstrate their level of mastery
of new skills. Building assessment into the course design aligns the course activities with the outcomes.
Assessment should include the evaluation of the learner's performance as well as the evaluation of the
instruction to identify potential programmatic or curricular challenges. Information from the evaluation of
the instruction should be used to revise the instruction to make it more efficient, effective, and appealing.
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Learners should be assessed in terms of how they achieve the instructional objectives (criterion-based})
rather than how they “stack up” against their fellow students. Using criterion-based assessment evaluates
both the learner's progress and the instructional quality. This type of assessment indicates exactly how well
the learner achieved each individual competency and exactly which components of the instruction worked
well.

Assessment may take many forms and occur throughout the course. In the end, the assessment will measure
the |level to which the learner mastered the content {Did they achieve the course competencies? To what
degree?).

Criterion-based assessments allow the learner to reflect on their own performance by applying established

criteria to judge their own work. This, in turn, helps the learner become responsible for the quality of their
own work.

Sowhere do we begin? First, consider:

s The point and purpose of the assessment. Is this a preventative measure (formative assessment} or a
final determination {summative assessment}?

*  Whatis being assessed? Are you measuring a specific competency or more than one competency?

s |s there a single assessment format or will the assessment be offered in a variety of formats?

s Differentiating assessmentimage

FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE
THE SAME EXAM: PLEASE
cLiIMB THAT TREE

So.....what are we addressing assessment before preparing the course content? The main reason is the
assessment questions must be tied directly to the course competencies. The performance required in the
competency must be linked directly to the performance required in the assessment.
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Assessment options
There is a lot to consider as you develop your assessment options.
When designing assessments, consider:

e Theinformation (end result) that will prove the level of mastery
of the competency

e How various assessment options achieve outcomes
(more about this later)

e Am | assessing a process or product

e Alighment of assessment to activity

e Competency addressed with the assessment

e External standards/General Education requirements addressed
(if applicable)

e Delivery method used for assessment

e Whether the assessment is high or low stakes

e Thevariety of high and low stakes options

e Frequency of assessment

e Timeliness of feedback

e Option for early success (low stakes) to ‘hook’ and motivate

e What data will this assessment provide (and in what ways can that data be used)

Assessment Strategies
Why should learning outcomes, instructional strategies, and assessments be alighed? What is the role of
assessment in the process of learning?

Assessments ideally reveal how well students are learning what we want and need them to learn, while
instruction ensures that they learn. In order for this to function properly, the learning outcomes,
instructional strategies, and assessment must be alighed and reinforce each other.

Formative Assessments

Formative assessment techniques are lower stakes measures done throughout the learning process. The
information gathered from these assessments can be used to identify areas in which students may be
struggling or need more information. Formative assessments typically have a lower point value and occur
throughout the semester.

Not all formative assessments approaches will work for every discipline or level of learning. Finding the
approach that works best for your subject matter can not only provide information about where students
are in the learning process, but also reinforce concepts and ideas to assist student learning. Angelo and Cross
(1993) authored Classroom Assessment Techniques: A Handbook for College Teachers which provides a
wonderful resource for a wide range of assessment techniques and ideas for the classroom, but they may
also be implemented in the online learning environment as well.
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Here are just a few of the most common formative assessment ideas:

e (Course data

e Objective tests (MC, TF, Fill-n-blank)

e [Essay

e Embedded questions/assignments (departmental/college)
e (Classroom (one-minute paper, focus group, open writing)
e Individual projects/performance

e Written projects (lab reports, term papers, critique)

e Presentations (oral — in-person, audio, or video)

e Graphic representation (concept map, strategy depiction)
e Self-assessment

e Journal

e Personal reflection

e Self-critique

e Collaboration or group project

e Research team

e Simulations

e Interview/survey/observation

e Performance review

e Focus group

e Attitude measurement

e Observation anecdotal notes

e Exam evaluations

e Annotated readings (collaborative annotations)

e Onesentence summary

¢ Muddiest point

Summative Assessment

Summative assessments are typically done at the end of the learning, such as the end of a module or
semester. These assessments typically have a higher point value and measure the extent to which the
student has met the desired outcome.

e Standardized tests

e Instructor created tests
e (Capstone project

e Internship

e Portfolio

e Paper

e Presentation

e (ase study
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Accessible Assessments

Using technology to deliver assessments allows learners to use their own assistive technology; benefiting
those who may have motor impairments, visual issues, or auditory challenges. Technology can also
provide instant objective feedback for those with short term memory issues or those on the autistic
spectrum (limiting personal interaction that could be challenging). Ensure the assessment evaluates the
course learning outcomes and not the speed, manual dexterity, vision, hearing, or physical endurance of
the learner.

Differently abled learners experience different barriers. An assessment that is structured well for a
dyslexic learner may be completely inaccessible to a blind learner. Some barriers (such as poor question
design) can be addressed quite quickly but others, such as accessibility issues in the quiz software or the
LMS may require additional expertise and assistance. Please make sure to contact Learning Technologies
or the Help Desk (269-965-4148) for more information and assistance.

Analyzing Quality

The quality analysis is focusing on the degree to which the assessment evidence supports the claim about
the learners (those taking the assessment). Does the assessment show the student has met the
outcome? Is the done in such a way that aligns with the intent of the outcome? For example, if the
assessment is intended to measure student’s ability to critically think and apply information in a given
situation and the assessment is presented in a multiple-choice format, does this format really allow the
student to show their critical thinking and application skills?

As we consider creating an assessment map for our course to show the connections between what
students will learn (outcomes and objectives) and how we will measure (and to what degree) we will
measure that learning, we need to make sure we’re using the assessment on an appropriate level.
Consider Bloom’s taxonomy. We used Bloom’s levels to consider the language for writing the outcomes
and objectives, now we return to consider the levels again as we decide upon the most appropriate
assessments.

Knowledge Recalling facts or specific concepts

Comprehension | Demonstrating the lowest level of comprehension. The
student can make sense of the information without making
connections or relating to other concepts.

Application Using abstract concepts such as theories, ideas, principles
that must be recalled and applied to concrete ideas.

Analysis Breaking down the relationship between ideas to show
understanding of the connections.

Synthesis Bring elements together to form a new structure that may
not have existed or may not have been clear.

Evaluation The student can make judgements about the value of the

materials and methods.
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Provide Time for Analysis

Make sure to provide enough time to gather evidence from all students; don't base a complete revision on
one student's results or a cohort's experience during a single semester. Make sure to gather evidence over
time and from a wide variety of students.

Online Authentic Assessment

Authentic assessment requires students to use acquired knowledge in creative learning experiences that
emulate realistic situations and scenarios. Student success is then measured to determine level of skills
required in their subject matter (ideally their field of study emulating real-world scenarios or case study).

Authentic assessments require student to use a wide range of tasks that mimic the priorities and challenges
found in the most effective instructional activities (e.g., providing an analysis of a current event, writing and
revising written works, or collaborative projects). These should be scaffolded throughout a course allowing
the instructor to provide feedback. Ideally, student then integrate the feedback into subsequent drafts.
Authentic assessments require students to engage in situations, scenarios, case studies, or collaborations
that can be complex, poorly structured, realistic, and messy. Not only do students arrive at an end product
or answer, but they also must justify their process for deriving their answer.

Authentic Assessment in the Online Classroom (Wiley University Services)

‘ Authentic Assessment of Student Learning in an Online Class: Implications for Embedded Practice
(Alverson, Schwartz, & Shultz)

Creating Authentic Assessments (University of Michigan Online Teaching)

Assessment Mapping

An assessment map charts the connections between the program learning outcomes, course learning
outcomes, student learning objectives, and assessments. The mapping process ensures outcomes and
objectives are measured effectively throughout the overall course. As part of the process of mapping, gaps
or areas of over assessment may be identified and corrected.

An assessment map may be created using a spreadsheet or table, with each of the outcomes and/or
objectives listed in a column and the assessments listed across the rows. Mark a point of intersection where
the assessment addresses that particular outcome or objective. Depending upon the level of assessed
knowledge, you may consider using a notation on the level of assessment such as “B” for Basic knowledge
level, “I” for Intermediate, or “M” for Mastery level. This system may be helpful if information is scaffolded
throughout the course.
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Activities for Week 2
Required activities:

¢ Lesson and Quiz: Sociological imagination, leveraging and sharing our cultural capital
Review incoming student casefiles and provide our initial impressions and approaches
¢ Lesson: Follow up to quiz results: Student case files and roster revealed.
¢ Journal (private reflection): Student Interaction - After reading through your student case files, how does
this change how you might interact with these students (if at all)?
¢ Discussion forum: Please listen/watch “America's Unmet Promise and The Equity Imperative” from the
Association of American Colleges & Universities. With respect to what you have just reviewed, provide
your thoughts on the following:
=  What is means to be equity minded?
=  What does it mean to be involved in equity-minded pedagogy?

®  How can be value and embed student's cultural capitol in curricular and co-curricular design?
= How can we make the shift to asset-minded from deficit-minded approach?
= |f we considered this group of students to be a representative sample for all your future classes,
what adjustments or considerations would you make in your current classroom delivery?
¢ Perusall: Instructional Design Learner Analysis - Create a learner analysis based upon one of your courses.

First, identify the course you will be using and provide a brief description.

e List your course outcomes.

¢ Describe methods and sources for obtaining information about the target population, performance
setting, and learning setting.

¢ Analyze and describe the general characteristics of a target population.

¢ Analyze and describe the contextual characteristics of the eventual performance and instructional
settings.

Optional activities (choose 2 from the list):

¢ Discussion forum: Student stories

¢ Journal (private reflection): Student stories

¢ Discussion: revisit “The Biggest Myth in Education (https://youtu.be/rhgwlhB58PA). What are your
thoughts on the information presented within this video?

Assessments for Week 2

> e Quiz: Observable behaviors
/ ¢ Perusall: Course plan —read through the instructional design stages we’ve covered this week.

Annotate the text and respond to annotations of others.

o Synchronous meeting (Zoom/Teams): Let’s recap - based upon the annotations in Perusall,
we’ll tackle the questions, comments, and other items. Synchronous meeting date(s) will be
determined by participant availability (Doodle poll) — depending upon availability, there
may be more than one meeting scheduled (only required to join one — but welcome at all)
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Discussion forum: How to escape education’s Death Valley - Share your thoughts on Sir Ken
Robinson’s TED talk “How to escape education's Death Valley.” What are your impressions?
What surprised you? What intrigued you? Where might you want to dig in deeper? How do
you see this impacting KCC and more specifically, your class(es)? Consider our incoming
students, particularly those coming directly from K-12 or dual enrolled students — how might
their education impact how they perform at KCC/your class(es)?
https://vyoutu.be/wX78iKhlnsc

Collaborative Whiteboard: Authentic Assessment — Let’s brainstorm ideas for how you might
use authentic assessment within your discipline. Access the digital whiteboard through your
Microsoft Team Site for this course. On the whiteboard template, add your ideas, respond to
others.

Course Plan: This ongoing document will track your plan as we work through the instructional
design steps, learn about best practices, and learn from each other. Using the template
provided (only you will have editing capabilities), fill out the learner analysis, instructional
analysis, and course outline.
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Week 3: Instructional Design Continued
Introduction

This week we will continue to explore the ADDIE model. In the previous week, we covered the Analysis and
Design steps of ADDIE, using this week to learn about the Development, Implementation, and the iterative
Evaluation step.

Week 3: Course Learning Outcomes

e |dentify digital options for student supports

e Demonstrate effective tools for assighment delivery

e Articulate the assessment process for newly developed online classes

Week 3: Participant Learning Objectives

e Develop a course plan.

¢ Incorporate instructional design principles into the development of online content.
¢ |dentify opportunities for authentic assessment.

e Select aspects of authentic assessment that fit the assessment needs of your course.

Development

In the development stage, the course objectives are broken down into lessons. Each lesson will have specific
measurable objectives. Assessment methods are also considered at this stage. All content, whether it is
multimedia, audio, gaming, collaborative, must support the lesson objectives.

Determine the instructional strategy and select the appropriate media that best facilitates student
understanding of new knowledge and supports the instructional strategy.
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To Lecture or Not To Lecture

All too often, instructors are confused and frustrated as to how to adapt their face-to-face lecture material,
as well as their current teaching style and methods, to best suit the online “virtual classroom.” Faced with
the uncertainty of how to translate their course from classroom to online, many instructors approach the
task with the following question.

How do | lecture online?

One of the time-honored traditions of the face-to-face classroom is the lecture.
However, without live students in front of the instructor taking notes, asking
guestions, or making comments, how do lecturers make the transition to online
courses?

When deciding whether an online lecture is the appropriate instructional strategy
to use to help your students meet the learning objectives of the associated lesson,
ask yourself:

e What is the advantage to the student to receive this information, content,
or instruction in the form of a lecture?

¢ How will they put this lecture to active use?

e How can they demonstrate what they can do (or know) based on this lecture?

The following reasons may be appropriate for deciding to provide a particular lecture online:

e Providing a “map” or structure for students to add new knowledge to prior knowledge, experiences,
and ideas. You, as an expert in your field of study, may have a unique way of providing an overview
and structuring content, skills, or processes to be learned that will provide students with a type of
advanced organizer that can help them “fit” this new knowledge into already developed cognitive
“schemas.” Visuals that accompany lectures, such as concept maps or outlines, can help students see
these connections or interrelationships more effectively.

e Modeling a critical thinking process, such as analysis or synthesis. Sometimes a well-designed lecture
will help students take a deeper and more critical look at new content or information. By modeling
how to compare, evaluate, analyze, or examine new knowledge, students can begin to learn such
skills themselves. For example, you can provide them with an example of the kind of thinking you will
want to see in their own writing, projects, and discussion responses.
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e Using up-to-date, real-world events, situations, and research to add clarity, relevance, and breadth to
reading assignments.

One of the advantages of lectures to textbook readings is that information and examples can be
added that connect to a student's experiences, recent world events, and new research developments.
These lectures may have an overall context that stays the same but have “just-in-time” components
that keep the lectures fresh and current. With the wealth of information available to students on the
web, these lectures are natural starting points for online students to pursue their own research into
areas of interest stimulated by the lecture.

Other reasons for providing an online lecture:

e To present information that is not available elsewhere.
e To challenge students to think more deeply about subject matter by introducing conflicting
ideas and various points of view.

Consider for Further Reading
e Take Your Teaching Online: The Micro-Lecture

Why Shouldn't | Just Record My Lectures and Put the Recordings Online?

You can humanize your virtual presence with your students by adding carefully designed (and produced)
audio or video links to some of your lecture material. Recording face to face lectures may not be possible
due to technical limitations of Bb and of student computers. In addition, there is too much peripheral
interference in face-to-face lectures that will not be focused and relevant enough for online delivery. It is
better to record small chunks of information.

You may want to add depth to your virtual presence by selectively recording yourself in one of the following
situations:

¢ Welcoming your students to your online course. Provide your students with a face and voice to go
with the name of the instructor.

e Asking questions that make the student “feel” like you are talking directly to him/her. Links to these
short audio or video files can be scattered throughout one of the above types of lectures to make the
student pause and think about the content.

e Demonstrating a skill or process that will model for students the criteria you will use to evaluate their
demonstration of this skill or process. This might alleviate student fears about “what you want” in
their own performance. Think about providing an example of a good (or poor) performance for a
particular learning objective.

e Interviewing a guest speaker or expert. This interview segment, which should be short and edited, will
help the student get a mental picture of your style, humor, and personality, as well as that of the
guest speaker.
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Consider for Further Reading
¢ Humanizing you online course infographic

e Humanizing Tool Buffet

e Preparing Lectures for Large Online Classes

Avoid Unnecessary “Lecture Dumping”
“Some people talk in their sleep. Lecturers talk while other people sleep.
- Albert Camus

”

Lecture dumping is the process of just dumping your face-to-face lecture
material onto your online students. Without context, easily readable web
pages, clear and organized layout, this material will mean nothing to your
online students, and they will do nothing with these lectures.

There are reasons NOT to put a lecture online:

e To “cover” the material in the textbook reading.
e To “watch and/or listen” to you teach a face-to-face class.
e To “go over” the items on the test.

Remember that online lectures are really extractions of face-to-face lectures
designed to present only the most relevant content necessary to help students meet their learning
objectives. They should add value to the online course experience not found through another instructional
strategy.

One Solution

You can use PowerPoints that summarize the information from the text and that focus students on key
points. These work quite well and are often available as instructor resource supplements along with texts. |
tend to edit the text supplement PowerPoints so that they are not too long and so that they really do focus
on key points you want students to understand.

Please realize that your in-class PowerPoint presentation materials may not translate well into the online
world when taken out of context. Without an accompany lecture, discussion, or other communication, a
bullet pointed list of words may come across as meaningless and confusing. Consider ways to convert that
presentation into a narrative or other more cohesive translation.

Adding Interactivity To Your Lectures
If online lectures are not connected to a student activity, chances are your online students will not read
them!

Try one of the following ideas to involve your students:

e Provide questions during or at the end of the lecture for students to answer in an online threaded
discussion. Or send them to that week's discussion forum to have students select questions to
answer.

e Fora large class, divide students into “lecture groups” and have them discuss questions you assign
specifically to each group. Have the group then post their answers to the all-class forum and have
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the groups respond to each other's answers. NOTE: Many LMSs have the ability to place students
into groups with access to specific activities.

e Connect the lecture to a quiz (self-evaluated or graded) that allows them to check their
understanding of the key concepts and ideas from your lecture. You may use a video lecture or
even small video 'chunks' with breaks for comprehension checks/questions.

Consider Further Reading
e 7/ Strategies for Make Your Online Teaching Better

e Going Online, Being Digital

e Some Practical Advice for Digital Pedagogy

General Design Principles

Good structure and clear objectives - Organization of the course and materials must be defined and
clear to the student. The course must have internal consistency among the different parts. Students
should know at all times what they are trying to learn, what is expected of them to achieve the
learning, and when they have arrived at the goal. It is very easy to become lost as an online student
and good design will minimize this.

Small modules - Contents and the way the materials are organized and presented should be broken
down into small modules - this is often called “chunking.” modules may correspond to a single
instructional objective or learning activity.

Planned participation - Opportunities for interaction through student activities and exercises are
embedded throughout the course.

Repetition - Important ideas are repeated periodically (especially in summary) to provide
reinforcement.

Synthesis - Important ideas expressed in student material are woven together.

Stimulation and variety -Through the use of interesting formats, content, and/or guests, the
instructional materials should capture and hold students' attention. The material should appeal to
students' varying interests and backgrounds.

Open-ended - Assignments, examples, and problems are open-ended so students can adapt the
content to their own interests or situation.

Feedback - Students receive regular feedback on their assignments and progress in the course.
Continuous evaluation - The effectiveness of the materials, media, and instructional methods are
routinely assessed.
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While it is possible, even appropriate on occasion, to shorten
the instructional development process, it should be done
only after considering the needs of the student, the
requirements of the course, and the constraints facing both
instructor and students. Adhering to sound principles of
instructional development will not overcome all obstacles
instructors encountered when developing effective online
courses. It will, however, provide a process and procedural
framework for addressing the instructional challenges that
will surely arise.

Layout, Structure, and Content
This section is useful as you think about how you want to structure your online class, how you will use
different mediums, technologies, and other strategies.

Good structure and clear objectives

Organization of the course and materials must be defined and clear to the student. The course must have
internal consistency among the different parts. Students should know what they are trying to learn, what is
expected of them to achieve the learning, and when they have arrived at the goal. It is very easy to become
lost as an online student. Good design will minimize this.

¢ Introduce each new session with objectives and outcomes

e Use a syllabus with course outcomes (these will match those of the face-to-face course and should
not be changed)
NOTE: You will be provided with a syllabus template already structured in an accessible format.

e Provide information on how the class is graded

e Indicate which assignments match which outcomes

e Provide course, college, and other policies

e Make any other expectations clear (late work, what constitutes substantive interaction, extra credit,
etc.)

e Use a course map to show students where they can find course materials

e Use a schedule which shows the breakdown of chapters and due dates

Small Modules/Units

Content and the way the materials are organized and presented should be broken down into modules or
topics - this is often called “chunking.” Modules or topics may correspond to a single instructional objective
or learning activity or to sections of the text, a set of concepts or course content. The easiest method | have
found for chunking is to link modules to sections of the text and to then break the modules down into
weekly sessions.

For example, organize a course by weeks and call those weeks modules or topics. For each week have all of
the activities for that week listed under the main link called Module 1 or Unit 1. You will have more chunks
this way, but each chunk consists of activities tied directly to the course calendar and week.
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Another idea is to take chapters from the textbook being used and organize the course by the content
contained in those chapters. For example, a module or unit might contain one or two chapters of material.

Planned Participation
Opportunities for interaction through student activities and exercises are embedded throughout the course.

e Think how you are going to use student-to-student and student-to-instructor, and instructor-to-
student activities on Discussion Forums, in Groups, in Chat Rooms, and so on.

To learn more about student engagement, participation, and active learning, take a read through:

» ¢ Chickering's Seven Principles of Good Practice: Student Attrition in Community College Online
% Courses (Tirrell & Quick, 2012)
¢ Applying Chickering’s 7 Principles to Remote Learning (Siering, 2020)

Repetition
Important ideas are repeated periodically (especially in summary) to provide reinforcement.

For example, at the end of each session:

e Students reflect on concepts they have learned during the session through open-ended questions on
Discussion Forums and through submission of short papers.
e Chapter quizzes are completed

Synthesis
Important ideas expressed in student material are woven together.

For example, at the end of each module:

e Students complete 'mini-capstone' projects that consolidate learning of several major concepts during
the module.

Stimulation and Variety
Through the use of interesting formats, content, and/or guests, the instructional materials should capture
and hold students' attention. The material should appeal to students' varying interests and backgrounds.

e Many of the concepts are related to students' lives and personal experience. For learning to be
meaningful, concepts should relate to real world experiences.

e Avariety of different delivery media is used, including Camtasia (screenshots with audio), audio files,
web links - which often including video clips and interactive features that support and enhance
learning.

Open-Ended Assignments
Assignments, examples, and problems are open-ended so students can adapt the content to their own
interests or situation.

This is very relevant in Discussion Forums where students can freely express their ideas from their own
points of view and, using personal examples, without feeling that they are lacking in knowledge on topics.

Discussion Board Example 1: Chapter 10, Personality Test Response
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Give an overview of your personality test findings. State A) something you were surprised

about B) something that matched what you expected to find out about yourself. C) Explain how your
experience with this personality test fits with the information in the text. Read other students' postings and
comment on one. Use complete sentences.

Discussion Board Example 2: Chapter 9, Staff Recruitment and Retention Review
My Best Interview ever...

e What did you like about it?

¢ Why were you successful?

e What was the attitude of the interviewer?

e How many people interviewed you?

e |[f you tookthe job, did it live up to the promise you felt it had at your interview - if not, why not?

¢ How does your own experience relate to what you have read in the text about appropriate
interviews?

Respond to one other student with comments on their posting

Feedback
Students receive regular feedback on their assignments and progress in the course.

e On Discussion Forums as responses to postings.

e Through comments that instructors can write in the grade book.

e On occasion, through emails, when the message needs to be sent quickly and requires a response.

¢ Comments can also be provided to students on submitted work using the Assignment submission area
in Moodle.

Continuous Evaluation
The effectiveness of the materials, media, and instructional methods are routinely assessed.

e This can be achieved through analyzing the responses you receive from students in their
assignments: ask, did this assignment achieve what you intended? If not, can the instructions or
assignment be rephrased or adjusted slightly to achieve the original outcome you wanted.

e Update the content to incorporate updates in research findings etc.
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Implementation

In the implementation stage, all the individual assets are created {(multimedia presentations, video,
audio, written documents, etc.). The delivery method for the contentis created (learning
management system, printed items, streaming content, etc.)

Implement

There are three basic steps to consider as part of the Implementation phase:

e Training the instructor
® Preparing the learners
e Setting up the learning space

Training the Instructor

At KCC, the online course developer is often the individual teaching the course. However, there are instances
where the full-time faculty may develop a course and provide the content to other instructors (full-time or
adjunct).

As part of the Online Course Development Committee’s new online course development review, many of the
needed documents are already present in the course (outcomes, objectives, activities, assessments, etc.).
However, an instructor who is new to teaching either the specific subject matter or modality, will benefit
from a review meeting to make sure the outcome assessment maps are understood, the media and
technology is appropriate and familiar, and the analysis step is discussed.

Preparing the Learners

This step ensures the students have the tools and knowledge to participate in the class. At KCC, all students
are required to complete the Online Learner Orientation. This relatively brief course walks students through
the expectations for online learning, effective communication strategies, how to use some of the common
technologies, where to access technology assistance, and where to access additional support services. If you
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are using educational technologies outside of the technology KCC supports, please make sure students
understand how to use the tools and where to find help.

Make sure to notify students of any additional tools they may need for your specific class (e.g., webcam and
microphone for synchronous meetings and office hours).

Setting up the Learning Space

In a face-to-face classroom, this step might include making sure the desks and chairs are arranged to support
the class activities. However, in the online environment, you will need to make sure you are using the right
tools for the right job. KCC’s learning management system, Moodle, offers a wide range of tools for
delivering content. Some tools work better than others in certain situations — for example, a discussion
forum might not be the best tool for assessing based upon a multiple-choice test. In this example, using a
quiz, assignment, or journal tool might be a better option to allow each student to submit their own answers
without publicly sharing their answers with the entire class.

As you design your content delivery, make sure to consider the student perspective. While it might make
sense to you to group all assignments in one area, all assessments in another area, and list all the readings in
yet another area, this structure may become exceptionally frustrating to the students as they try to find all
the individual items from each section that they will need to fulfill for that session. Instead, consider how the
student might approach the content. First, they may want to have a brief overview of the section, access the
appropriate readings, and then move on to the required assignments and/or assessments. Having all these
items listed in one area may be very helpful for the student — a kind of “one stop shopping” space.
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Evaluation

Evaluation of the content will happen throughout the design process. It consists of both formative and
summative evaluations:

e Formative evaluation (internal): throughout each stage of the ADDIE process. It is used to catch
deficiencies and provide for proper learning interventions allowing the learners to master the
required skills and knowledge.

e Summative evaluation (external): focuses on the overall outcome. Instruments such as
questionnaires, surveys, interviews, observations, and quizzes/exams provide user feedback
opportunities.

Evaluate

Performance-Based Learning

Working through the ADDIE framework involves decisions about performance. Specifying performance
expectations is essential if learners are to reach their full potential and earn a degree or credential based on
performance results.

Research supports the KCC belief that students demonstrate more learning at higher levels when learning
outcomes are clearly understood by students. Throughout learning, students gain knowledge, skills, and
work habits which they apply through practice in “real world’ situations. This approach, called performance-
based learning (PBL), emphasizes achievement of student learning outcomes. “[It] places students at the
center of the learning process by enabling the demonstration of mastery based on high, clear, and
commonly-shared expectations.” (The Council of Chief State School Officers, 2011)

For more information, please read through Project-Based Learning Research
Review (http://www.edutopia.org/pbl-research-learning-outcomes)
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Design Framework for Performance-Based Learning

External Standards Program Outcomes

Course Outcome or
Competency

Identify Instructional
Goals

Instructional
Analysis

Learner/Context
Analysis

Performance
BELGEIGH

Performance
Assessment
Standards

Performance
Assessment Tasks

Learning Plan

Learning Activities
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Activities for Week 3

Required:

e Discussion forum or Journal: ADDIE, ADDIE, ADDIE....this just doesn't work for me
While KCC does use the modified ADDIE process (as previously outlined), there are other instructional design models
available. Take a look at some of these other models and consider how these differ (or are similar) to the ADDIE process:
Merrill's Principles of Instruction
Gagne's 9 Events of Instruction
Cognitive Task Analysis (CTA)
Dick & Carey Model
Air Force Five Step Approach

Backwards Design (Wiggin & McTighe)
There are many more, these are just the highlights!

¢ Collaborative Whiteboard: Revising Authentic Assessment — Let’s refine some of your ideas for how
you might use authentic assessment within your discipline. Access the digital whiteboard through your
Microsoft Team Site for this course. On the whiteboard template, revise, update, and add to your
ideas, respond to others.

e Matching activity: Is it measurable? Click on the link to access the interactive matching exercise (Hot Potato activity)
connecting commonly used assessments with outcome language.

Optional (choose 2):

¢ Matching activity: Grudge Match: Program vs Course: Still struggling with writing your outcomes and
getting the language just right? Try out this fun exercise to help you work through some of the
common challenges. Frustrated? Check out the ‘not tappin’ out yet’ link for ABCD guidance (Audience,
Behavior, Condition, Degree) — you’ll master this in no time!

¢ Discussion: Differentiated learning: Watch Real-Time Assessment: Providing a Window Into Student
Learning. Although this video shows high school students in Advanced Placement face-to-face classes,
these strategies are certainly transferrable to the community college online environment. How might
you approach differentiated learning strategies in your course(s). What barriers and concerns do
anticipate? What supports might you and/or your students require to accomplish this?

¢ Journal (private reflection): Embedded student supports. As you reflect on your learner analysis,
outcomes, and assessments, what are some of the most needed supports your students might need
(reference your course plan document — Supports column). As you review these supports, are they
primarily academic or non-academic (or a mix). Challenge yourself to reach a mix of both academic and
non-academic — consider all aspects of the student, their characteristics, ways in which they learn, etc.

¢ One minute paper: We've covered a lot of materials over a very short time. What are your concerns,
where are the gaps, what questions do you have about your course plan, where do you need
help/ideas/assistance/review?
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Assessments for Week 3

4

@ ¢ Assignment: Course outcome development. Use the worksheet and packet provided to begin

to create your course learning outcomes. Be sure to include your program outcomes (if you are
a transfer course, use the program outcomes from the Associate in Arts degree program).
Assignment: Create an assessment map. You may use any digital tool of your choice to
document your program learning outcomes, course outcomes, and connections to assessments
(in other words, how are you measuring the outcomes to determine what/how students are
learning). Don’t forget about your authentic assessment brainstorming/refinement activity —
these may fit in quite nicely.

Discussion forum: metacognition and student learning. After reading Strategic Resource Use
for Learning, Teaching Metacognition, and reviewing ideas presented through DePaul’s
Teaching Commons, what are some ways that you could use metacognitive strategies with
your students?

Course Plan: This ongoing document will track your plan as we work through the instructional
design steps, learn about best practices, and learn from each other. Using the template
provided (only you will have editing capabilities), add your outcomes, activities, and
assessments. Identify some of the ways in which you plan to deliver your course content and
materials. Based upon your analysis and outcomes, make notes in the “Supports” column
where you believe your students might need the most assistance (academic and/or non-
academic).

o Synchronous meeting (Zoom/Teams): Let’s recap - based upon the content,
assignments, and assessments, we’ll tackle the questions, comments, and other items.
Synchronous meeting date(s) will be determined by participant availability (Doodle poll)
— depending upon availability, there may be more than one meeting scheduled (only
required to join one — but welcome at all)
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Week 4: Best Practices in Online Teaching and

Learning
Introduction

Now that we’ve covered all the stages of the ADDIE model for course design, let’s take a look at some of the
best practices in online teaching and learning. What does the research show in terms of student success in
online learning? What steps has KCC taken to assist with both teaching and learning success? What are the
supports in place to help assist students and faculty? We have a lot to discuss this week!

Week 4: Course Learning Outcomes

e Develop effective online course organization, including clear directions and policies for students
e Plan effective management of course materials, assignments, interactions, and supports

e |dentify components of a high-quality online class

Week 4: Participant Learning Objectives

e Develop a course plan.

e |dentify and justify strategies to facilitate students’ success in online courses.

e Incorporate instructional design principles into the development of online content.
e |dentify “introductions or ice-breaking” activities while creating a first-week activity.
e Match communication activities and tools to differing instructional goals.

e |dentify the advantages and disadvantages of using various communication tools.

e Choose and justify the use of a communication tool for an instructional objective.

e Describe and create techniques for managing and moderating communicative interactions.
e Establish an engaging and supportive learning environment.

e |dentify non-cognitive student challenges.

e |dentify student at-risk markers.

Social Presence Model

Historical research in the areas of social learning, cognitive development, and education has shown a
positive impact on student success when students feel engaged, feel connected, and have a sense of
belonging within the learning environment (Vygotsky, 1978; Wertsch, 1985; Wenger, 1998). Additional
research by Whiteside (2015) expanded upon these areas to develop the Social Presence Model. This model
consists of five integrated elements:

e Affective association

e Community cohesion

e Instructor involvement

e Interaction intensity

¢ Knowledge and experience
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These five elements work together to indicate a student’s motivation to become actively involved in their
own and their peer’s learning.

Let’s take a look at each of these elements to better understand how they function as a category and then
how they overlap to influence student motivation.

Affective Association

Affective Association examines the emotional connections in the online learning environment. While we
prepare our course content and consider delivery methods, embedding time to make emotional connections
through conveying emotion, humor, and self-disclosure related stories can engage students and humanize
your online course.

Community Cohesion

As we work through the ADDIE process, consider how you might set up a structure to create community
within your course. How are you greeting students? In what ways do you address students or determine how
they might prefer to be addressed? How might you model appropriate remarks, spark respectful debate, or
present opposing viewpoints? This takes time and can be challenging to monitor and guide, but all the small
nuances help build a learning environment where students will engage and feel safe sharing ideas.

Instructor Involvement

As you prepare to launch your course, consider the ways in which students will find you ‘present’ in the
course. Online learning can feel isolating for students particularly if the primary activities are asynchronous
and there isn’t a lot of individualized feedback. While you may be working in your course every day or
several times a week, students may not ‘see’ you.

Instructor Investment is the extent to which you, the instructor, are an invested, active partner in the
learning community. To this end, what is your strategy for creating presence and connecting with students?

Interaction Intensity

As your online class get underway, take a look at the level of interaction among the participants. Are
students connecting in any meaningful way (beyond a simple “l agree” discussion reply)? Consider how you
might foster interactions by paraphrasing, complementing, or asking question to guide further discourse.
This may be difficult if the majority of activities are asynchronous and students tend not to revisit, thereby
missing the opportunity to engage. If this is the case, consider ways in which the interactions might occur
more rapidly or ways to incentivize ongoing discourse.

Knowledge and Experience

Whether you developed all your own content and course materials or you were provided with a completed
course shell, consider the value-added perspective. How might you share additional resources, experiences,
and knowledge with students beyond the current content. From the student perspective, the content is
somewhat static, like reading a textbook. Students may not realize your authorship or understand your
subject matter expertise. One of the most effective ways | found to offer my expertise is to provide extra
resources, stories, experiences, etc. in response to student posts and/or submissions. If a student is
exploring a concept around a theory, | might provide an extra link or video to support their exploration to
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help engage with the student(s), show understanding and guidance, and hopefully engage the student in the
learning process.

Role of the Instructor

Instructors should choose how active they will be in their course's online discussions. Once decided,
instructors should clearly indicate to the students how active they will be and why they have chosen the
level of active participation.

These choices can be arrayed along a continuum of passive to active.

Absent Moderator / Facilitator Expert

Absent

The extreme position is for the instructor to choose not to be a part of the discussion at all. Instructors who
choose this option indicate that they want the interaction to go unimpeded. They want to remove all
censorship, temptation on their part to provide the expert opinion, or anything that could hinder candid and
open conversation among students. The instructor should make it abundantly clear to the students the
reasons why they are choosing not to participate in the online discussions. Failure to do so can result in
students' perceiving online discussions as meaningless because of the lack of input and participation from
the course instructor. (Or worse the students may perceive the instructor as inaccessible or lazy.) Another
consideration in the amount of participation on the part of the instructor are the guidelines set forth by the
Higher Learning Commission (HLC — KCC’s accreditation entity). The HLC sets for particular standards specific
to online education (C-RAC guidelines) that address quality standards for distance education, which KCC’s
follows in the development of all online/hybrid/ITC courses. One distinction that determines the type of
course, according to HLC, is “regular and substantive interaction” which can determine if a class is

considered ‘online’ or ‘correspondence.” KCC is currently approved to offer online/hybrid courses and
programs but not approved to offer correspondence courses.

However, as you consider ways in which you structure your course, you are able to offer discussions in which
you do not interact for various pedagogical reasons. The lack of interaction cannot make up the majority of
your course.

Moderator / Facilitator

A more popular choice among instructors is that of
moderator/facilitator. In this role, the instructor sets up the
interaction, monitors the flow, and participates only to increase
communication and to correct any misinformation. The instructor
might establish rubrics or rules for participation and intervene only
if they are being ignored or need to be encouraged. The instructor
might also try to stimulate a lagging conversation by asking a new
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question, following up on a neglected point, praising a student contribution or extending the thought, or
linking some other part of the course to the point that is being considered. Generally, though, the instructor
refrains from commenting on issues of content, focusing instead on group process.

Expert

Other instructors choose to maintain a strong presence in the interactions, providing supplementary or
corrective information, calling on students directly to participate, or contributing personal insights or
opinions. This more directive stance might work best with students who are unsure of content, when the
content is technical or introductory in nature, or when there is pressure to move quickly, and discussion
must be focused. Too much directive interaction can shut down student interactions, especially with each
other.

Overall

While different instructional goals dictate different choices, most of the online instructors favor the middle
range position. Many are unwilling to totally absent themselves, yet at the same time they want the
discussion to be student directed. Research has found that the most successful discussions in terms of the
frequency and depth of comments have some instructor presence. When commenting on the role of the
instructor, students express a preference for some instructor participation with sufficient leeway for student
direction.

My Preference

My own preference is to let students post and interact without being specifically directive so that students
are free to express their own thoughts and ideas and frequently to provide feedback to others in the forum,
until the end of the session. | find that this unfiltered interaction provides for deeper and richer student
participation and interaction that works well with this particular subject matter. Later, | provide either
individual feedback to each discussion forum posting (typically through the gradebook), or | summarize the
postings (usually under the Announcements or a comment within the discussion forum), draw attention to a
few concepts or ideas that threaded through the class's discussion, point out individual postings that | felt
were exemplary and correct any general misconceptions. However, if the discussion forum is not progressing
or students begin posting very abbreviated initial postings/replies, | will jump in with some additional
probing questions to help guide the student into a deeper though process. If the student does not take the
discussion any deeper, then they will be graded as such with feedback in the gradebook (a hint to push them
back to the discussion in case they chose not to revisit the postings).

As you progress through this class, consider your subject matter and the delivery methods (we'll delve into
this very soon!). You may want to use different approaches depending upon the desired outcome, the
subject matter, or other pedagogical reasons.

Connecting with Students

One of the most effective online teaching strategies you can use is to provide your students with a “face”
and a “real” persona behind the name.
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This can take many forms:

Write a Welcome Letter

I think a welcome letter is essential to orient students to an online
class. KCC Learning Technologies sends a generic one to online
students, but | feel that the one that you send as an instructor, before
the class starts, sets the tone for the whole online semester.

% A welcome letter, similar to the one you received before this class
J‘o g started can be sent via email or can take the form of a printed letter
\9@ "\ that is sent via postal mail to students a week or two prior to the start
= LI of your course. | suggest that you use email and wait to send your
letter until the course has been loaded with your student population. This usually occurs several days prior
to the start of the semester.
The welcome letter should be informative, including such details as how to locate and log into the course

web site. This is also a good opportunity to confirm the basic skills needed to take the class and to provide
references for technical support such as an orientation for online learning (if available).

TIP: Encourage your students to get in touch with you within the first few days or week of class. In the
welcome letter request that the students either email you reporting that they received your letter or have
them enter the course web site and in the discussion board “post” a message indicating successful login to
the course. Many instructors have a forum titled “Introduce Y ourself to the Class” serving dual purposes —
introductions and a virtual-check of initial attendance (the student has successfully accessed and logged into
the course). Another great idea is to have students postin the discussion board that they have read the
course syllabus and calendar.

TIP: If you are new to some or most of the technology that may be used in your course, do not be afraid to
admit it! Students will most likely feel more comfortable if they realize that you might be stumbling along in
the beginning just as they are, and that their insights as to how to make things work better might be
valuable to you -- as long as the learning is viewed positively, as an adventure.

TIP: Your enthusiasm for your students and their learning should be conveyed in as many ways as possible.
No matter how beautifully designed or technologically up-to-date and impressive looking your course may
be {whether designed by you or another faculty member), YOU are the one who brings the material to life.
You are the one who will moderate engaging online discussions, send students off in different directions to
do research, or plant a seed based on a student's comment that just might lead to an interesting discovery.
Failing to do this, students might as well be handed a CD-ROM and be told to return for an exam in three
months.
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Get To Know Your Students

"Without a sense of community, of common interest and action, there is no class.”
Skip Knox, PhD, Boise State University

There is considerable evidence indicating that online students need
the opportunity to get to know each other before they will feel that
they are a legitimate member of the class and wholeheartedly
engage in online discussions. Given the physical limitations to the
online environment there is an understandable reluctance to state
their opinions and post work within an online course when the
audience is unknown.

Those with extensive experience in online instruction report that
online learners need to feel connected — both to their instructors and to the other students in their online
class. Students do not want to feel isolated and alone in an online course. Online courses are wonderful
opportunities for instructors and students to get to know, communicate, and work with each other.

Some possible activities are:

e at minimum, create a discussion forum where students can post a brief introduction (e.g., their name,
why they are taking the class, etc.)

e use of a synchronous chat tool (e.g., Virtual Classroom) to have a “get to know everyone” chat session

e Create an ice-breaking activity as a Discussion Board forum

Examples of Ice-Breaking Activities

| find that ice-breakers work really well when they are related to the content area of your class. In my
courses | often ask students what career they are pursuing and why learning about this topic will help them.
Any idea where you draw out some personal experiences that relate to your topic, can break the ice in your
online class. Below is a nice ice-breaker example from an online instructor:

Learning/Teaching Experience from H---!
In terms of an icebreaker activity or a way to get started, | use the following discussion item when teaching
my Online Learning Strategies course. | don't know that my activity is “fun” but it seems to be effective.

| post the following discussion item:

“All of us have experienced difficulty in teaching learners, both in classrooms and online. Please
describe a recent difficult experience you had when you were teaching adult learners. This can be
your 'learning/teaching experience from H---." Finish your posting by describing how you would
handle this differently now.”

This discussion item serves several purposes:

e It immediately builds an environment where everyone is on a similar footing (we have all “failed” in
some way). Beginning with failure also tends to open up students to more intimate or rich
conversations and, hopefully, demonstrates a safe environment for sharing real issues.
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e |t begins the bonding process because students read a bad experience and commiserate with the
writer.

e [t usually also opens a door into the background of the writer as they put their difficult experience in
context of a current or past job.

e |t gives each writer an opportunity to shine by posting a potential resolution or learning from the
problem.

Maggie McVay Lynch, Ed.D. Portland State University, Instruction and Research Services

Many instructors create ice-breakers using a common theme or idea that most students can relate to.
Sometimes this theme or idea focuses on the course while at other times it relates to common activities or
knowledge. If you are able to bring the two together, even better! This can help students begin to make
connections to prior knowledge which will create the foundation for learning.

Examples include:

e Favorite hobbies or interests

e Favorite foods or movies

e Examples of success and failure

e Favorite vacation locations

e Discussing what you like about yourself

e Focusing on a simple application of the course topic

Engaging Students

Often, we find it challenging to get students to engage, but once they
overcome their reluctance, they tend to retain the materials when they
engage with it during class time (think back to the Social Presence Model).

How can you build this type of environment? How can you engage students
as active participants?

e Recognize various learning styles

e learn student names

e Establish clear expectations for both students and instructor
e Provide contact information and availability

e Understand where they currently are

e |Leverage what they already know

e Providing timely and specific feedback

e Positive corrective feedback

e Encourage diverse opinions/minority opinions

Through examining the recent research on how people learn, it is important to learning about the
experiences your students bring to the classroom. Instead of a passive movement of information from
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teacher to student, many faculty members believe learning to be an active process. From this perspective,
students are engaged in a creative act of building understanding by drawing from prior experiences as they
evaluate new information.

Learn Student Names

This may sound simplistic, however, the quicker you can connect a name to a face and any other
information, the quicker you begin building a positive relationship with your students. Students place a
higher value on those instructors who treat them as individuals rather than an anonymous group. They will
feel more responsive and tend to engage in discussion and class materials.

Ice breakers can help you learn more about your students and assist them in finding those important
connections with each other.

Establish Clear Expectations for Both Students and Instructor

As presented in the earlier “Setting Expectations” section, clearly and consistently convey your expectations.
Much of this can be done through a review of the syllabus, but also consider discussing the ‘ground rules’ for
your classroom. Let students know what they need to do in order to succeed —not only what they must
achieve, but how they will know when they have achieved success. Include ramifications when rules are not
followed.

You may never experience a severely disruptive student but having this framework in place can make dealing
with those uncomfortable situations ‘easier’.

Provide Contact Information and Availability

Being available to students before and after class and help you build those individual relationships with
students. Some students feel more forthcoming with concerns and/or questions rather than verbalizing
them in front of the class/group.

If you are unable to have any extra time before/after class, let students know (e.g., you teach another class
before and after) and provide alternative resources for contact.
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Understand Where Students Are

Consider the levels of diversity within your classroom. Just based on age alone, take a look at The Mindset
List for your youngest and oldest student (as well as yourself). How might these perceptions challenge the
way in which we deliver (and students receive) course content? From these insights, also consider where the
gaps may occur — are there skills sets that might be poorly developed or not exist that could present
challenges?

With KCC’s open enrollment, we find ourselves with students who possess a wide range of experience and

skills levels. However, research has found a large percentage of incoming students are placing in the

developmental courses. Presenting course materials to students with such a wide range of knowledge in

math, science, English, and technology is challenging. We will take a look at instructional design strategies to
work with this diversity.

y ‘?\ Leverage What They Already Know
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you build upon these experiences? Are there ways you can leverage
the experience of highly experienced students to assist those just
starting out? Can there be collaborations that can help to build a
sense of community within the classroom?
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In what ways can you motivate your learners? How do you gain their attention and sustain it throughout the
instruction? You can tap into their interests using emotional or personal information, ask questions, create
challenging scenarios, and/or use real-world examples.

However, how might our initial perceptions effect students throughout the semester? Consider this article
by David Gooblar, columnist for Chronicle Vitae: Pedagogy Unbound “Getting Our Students Wrong.”

Providing Feedback

Feedback that is both affirming and corrective is necessary to facilitate
learning. Feedback to students may be provided in a variety of formats, such
as rubrics, written comments, formative, summative, group or individual
comments. While this feedback is very important for student learning, it is
even more important to provide it in a timely manner.

For students to improve, feedback must be timely, frequent, and relevant.
Learning occurs when feedback includes not only what the student did well,
but also what needs improvement and ways to make the improvements.
Consider providing exemplary student examples (without any identifying
information). Conversely, consider providing poorly constructed examples
along with feedback for improvement.

61

115




Encourage Diverse Opinions/Minority Opinions

One of the most diverse learning environm ents is that of the community college. At KOC, we see a diverse
range of studentsin the classroom —varied backgrounds, experiences, and characteristics. Each class will
contain a unique mix of student dem ographics.

The majority of students come to the classroom with fears and uncertainty, They may not have any college
experience or are returning after yearsin the workforce; they might be dual enrolled high school students or
an expert in a different field brushing up on skills to become more marketable. Whatever the situation, fear
and uncertainty can result in apprehension engaging with peers.

Can you think of ways in which this diversity can be leveraged to promote learning and community? Might
there be ways in which you can ease apprehensionto encourage engagement?

In order to sustain learners' attention long term, they must
perceive relevance in the instruction. The instruction must be
relate tothe learners' goalsin some way.

Research shows that students obtain higher learning
achievement and retention in student-centered classroomsin
which they are actively engaged - not only with the content, but
¥ withthe instructor and other students,

Guess what? You're doing learner analysis!

Creating Online Communication

Current learning theory holds that meaningful learning requiresthe student to interact with new information
in a way that will enable comprehension and recall. Comprehension isaided by clear presentation of the
infarmation, linkingto the student's prior experience, and opportunitiesfor the student to work with or
apply the information - often by interacting with each other.

Recall ismuch maore likely if the student has the opportunity to
fit the inform ation within the structure that they have
assembled to logically organize ideas, facts, and concepts. Both
comprehension and recall occur within a social context, which
affectsmotivation and attention, as well as providing cues for
comprehension and recall. As students actively engage in new
learning, they can move to higher levels of cognition, involving
applyingand evaluating knowledge (think Bloom s Taxonom y).

Although the argument has been made that learningis
enhanced when opportunities are provided for studentsto
encounter new information in a social environment that callsupon them to work actively with this new
infarm ation, there are certainly many ways in which this can be done. Such examplesinclude the utilization
of case studies, group projects, and problem-bhased learning activities.
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Just as there should be a reason for the face-to-face discussion, it is important that online discussions be
planned to complement the course learning objectives.

The Nature of Online Communication

“Students graduating from a university often describe the opportunities to learn from other students and informal learning opp ortunities
derived from being part of the university environment to be even more important than their formal coursework.”
Beriram Bruce , PhD - University of Illinois at Urbana-Champaign

Many learning theorists define instruction as “a purposeful interaction to increase a student's knowledge or
skills in a specific, predetermined fashion.” If instructors accept this definition, then the thousands of
educational web pages currently in existence with links to other pages or other online resources do not, by
themselves, constitute instruction. Even though some educators may argue that there is interaction with the
content, that interaction is not enough to constitute instruction. In this example consider the interaction (or
lack thereof) between students. Where is the mentoring relationship with the instructor? Where is the
problem-solving and application to real-world situations? An online instructor cannot assume the best
learning will occur by simply reading content and following links.

Many online courses rely heavily on discussion forums to enable interaction among students. However, an
online discussion forum is very different from a face-to-face discussion and requires more prior planning.
Interaction, whether in speech or in writing, can be a very complex process.

Online communications tend to be very text-based. However, the 'text' that is created within these
communications is a special version of text — it lies somewhere between spoken conversation and formal
writing. Spoken conversation has a free-flow nature where topics jump from one idea to the next. Formal
writing is highly organized and drafted to follow grammatical conventions. Please be aware of the
parameters placed around discussion writing and grading.

As participants in online discussions, we expect to see the conventions of formal writing because we are
communicating with text. However, even if individual postings are carefully crafted, the communication can
appear informal and disorganized because of the conversational aspects of the students' interaction. There is
no one correct method for implementing communications between and among you and your students, yet
online instructors do have to be aware of the potential confusion and pitfalls associated with this
communication medium. Creating formal writing expectations for an informal discussion can be very
disengaging and even stressful for students. Consider using the purpose and set necessary parameters
accordingly.

Creating a Community of Learners
Watch the following video showing community college students in an Aquarium Science class.

At the beginning of the video, Dr. John Bransford, professor of education from the University of Washington
School of Education and editor of How People Learn, introduces the concept of a community of learners.

http://special.league.org/gettingresults/web/modulel/introduction/creating community video.html
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Challenge, Confusion, Pitfalls of Online Discussions
What can online discussions do that is positive?

Online discussions can encourage:

e Active learning

e Responsibility and reflection

e Deeper information processing
e Student collaboration

e Prompt feedback

e Uninhibited participation

e Student ownership of work

e Sense of community

We will explore many of these applications of online discussions in not only this module but throughout the
entire course by interacting and communicating with each other. In the process of completing this online
course, you will share information with the other members of this class regularly. In doing so this
communication will address two applications - a sense of community and deeper information processing.

By now, you should feel connected to the rest of the class, even though you may not see everyone regularly.
Online students like to feel connected to the other people in the class, and there are many good ways to
accomplish this (for example, check out Upsidelearning's 10 Thoughts on Engagement on elearning)

By sharing your knowledge with others in writing, you have spent more time developing your thoughts so
that there is a deeper meaning in them: this is a very different process from a quick response in a face-to-
face classroom setting (Yoo & Huang, 2013). All of this often leads to more thoughtful processing and a
deeper understanding of concepts for all course participants. Students learn best when they have the

opportunity to ask questions and get answers from a variety of viewpoints and Discussion Boards are very
helpful in achieving this (Dailey-Hebert, 2018).

Although text-based communications tend to be the norm, they certainly are not the only form of
communication and engagement. While discussions can help encourage students who may not otherwise
speak up in class, they can also be frustrating for students who struggle with writing and/or communicating
effectively. As you think about your students, their needs, and your strategies, consider additional and/or
alternative ways in which you can engage students (NOTE: we'll be examining technology tools a bit later in
this course).

On the other hand, when we ask a question, we don't usually want to sit and wait for a day or two for an
answer. Students can get frustrated and insecure when they need help to understand an assignment or a
concept. When you develop a class and a communication plan, think about how you are going to find a way
to respond in a timely manner without over-committing yourself to your teaching responsibilities! Do you
need to be the authority, or can you leverage your students' knowledge and encourage engagement?

64

118




Communication Strategies
Some possible uses and examples of online discussions include:

Community

The main goal is social: students are encouraged to get to know each other so that other tasks can be
accomplished. For example, instructors can learn about the students' interests by asking them about such
things as their hometowns, hobbies, or areas of specialization. A business instructor may want the students
to develop a sense of community that would sustain the students through their program. The instructor may
want students to know which of their peers are from similar geographic locations and who came from the
same industrial or corporate fields. Ice-breaking activities that incorporate a focus of the course content as
well as 'getting to know each other' aspects work exceptionally well for building communities in online
courses.

Group Work

A common collaborative learning approach is called the 'jigsaw'. In this approach, different students in a
learning group read or learn about different things and then have the responsibility to share the information
with the entire group. An online version of this approach might have students researching a topic from
different perspectives or looking at different aspects of a broad topic, bringing specified kinds of information
to the larger group. Students are often concerned about working in groups, either face-to-face or online, but
the jigsaw concept can be used to explain to them how valuable group work can be, how it can relieve them
of the burden of finding every piece by themselves, and how the finished product looks superior as a result
of working collaboratively.

Build on Learning

Whether information is presented to students through online instructional material, textbook, or
supplemental readings, it can be processed by students together through online discussion. Many instructors
use online discussions as a way extending the topic by providing a 'question - answer' session or by posting
probing questions that students must respond to based upon the course material or personal

experience. Instructors may ask one or two open-ended discussion questions that complement assigned
readings. Another option is to bring one or more outside experts into the discussion (e.g., guest speakers,
former students, or industry experts). For example, an author of a research project or book may be dropping
in for a virtual visit. Readings could be assigned prior to the visit. The author of the assigned readings
facilitates a discussion forum or participate/host a synchronous (and possibly recorded) session to respond
to or interact with the students and their questions.

General Questions

Students can receive extra practice using the skills needed in a course or can obtain
study assistance. Some online instructors use a General Questions discussion forum
(e.g., Coffee Shop, Open Forum, etc.) for asking logistical questions about the class, for
concept and exam reviews, or even a space for socializing away from the content.
Students can ask questions of each other, and the instructor and all of the class
participants can read the questions and subsequent answers, or they can answer the
guestions themselves.
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Increase Functional Skills

Functional skills such as communication, critical thinking, and creative thinking cross all content areas and
can be approached through engaging students in online discussions or other interactions. Some online
instructors request that students lead (moderate) a discussion session over the course of a week on a topic
of either their choice or the instructor's choice. To get the discussion started, assign students as 'starters /
initiators' of discussions and 'wrappers / summarizers'. Such an activity provides an opportunity for the
students to better absorb the course information by being the 'topic experts for the week’, as well as provide
an opportunity for developing the immensely important soft skills that are needed in numerous learning and
working environments.

Provide Feedback

A frequent use of online discussions is for students to share ideas for paper or speech topics or drafts of their
work for others to critique. In Moodle courses, instructors can create small work groups with their own
group-specific discussion board (hence a semi-private workspace) for such peer-evaluation or critique
activities.

Coffeehouse — Student Lounge

One of the criticisms of online courses is that there are no after-class opportunities for
students to get to know each other and talk about topics not directly related to the
course content. Set up a virtual coffee lounge so that students can just 'just hang out
and chat' off-topic. Consider seeding this space with some fun off content prompts.

Online Communication Tools

Online instructors are thrilled (possibly overwhelmed) at the abundance of
instructional material that can be found on the web. However, | strongly encourage you to think beyond
using this material simply as a library repository. Remember that learning also happens in exchanges
between students, and online instructors can and should exploit the Internet and their course web site as a
communication medium.

There are two primary categories of online communication:

e Synchronous communication requires all participants to 'logged onto the course site' at the same
time. An example of synchronous communication is an online chat session or video meeting.

e Asynchronous communication does not require participants to be available at the same time, but
rather offers a window of time during which interactions occur. This is how discussion boards
operate.

Email, text, and communication....oh my!
Email supports asynchronous interaction, and it is still the primary form of
communication for higher ed professionals. As a flexible and familiar technology,
email can be a powerful support to learning. Students are better able to
’ concentrate on the content of an exchange when they are not confused or

distracted by the technology involved.
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While we may use email frequently, consider the ways in which students communicate. Texting is often used
for quick immediate responses. Not a fan of texting or pass out your phone number? There are many
different free apps that allow you to schedule a series of messages and mask your direct contact
information. An example of a popular text app is Remind. A Remind group can be set up and students can
opt in to receive text alerts and messages.

These communication tools are often used for:

e class-wide announcements and updates

e 'form' messages that are sent routinely, such as student feedback comments, late assignment notices,
change of schedule dates, etc.

e distribute or call attention to documents and other files

e connect with individual students to discuss sensitive and personal matters or to simply add a personal
touch to the student-instructor relationship.

Despite its ease-of-use and effective communication features, frequent individual message usage can be
overwhelming in an online course. Many online instructors are quickly overcome with the sheer volume of
email/texts and demands on their time when it comes to responding to each and every email message.

Seasoned online instructors encourage new online instructors to limit the usage of email/text as the primary
mode of communication because of these issues. John Wilson, of College Southern Maryland, recommends
the OHIO (Only Handle It Once) method when it comes to reading and responding to email. Do not open a
message unless you have the time and intention to adequately respond to it.

Consider tracking the basics information/questions sent along individually and encourage students to utilize
the more 'public and community-building' method of communicating like the discussion board or wiki (e.g.,
contributing to a FAQ (frequently asked questions).

Discussion Forum

The discussion forum is the most frequently used method of communication in
online courses. A discussion forum is an important tool for online learning as it
encourages interaction among students and instructors. This tool functions as
asynchronous communication, through which anyone in the class can post a
guestion or respond to anyone at any time. The discussion forum in Moodle
supports group (public) communication and file exchange among students
whose online schedules may conflict or who live in different time zones.

Discussion forums work well for large groups, but even with discussion boards
you should keep group size in mind. If you require weekly use of the discussion
board as an assignment in your class, this means that every class member must post, read, and respond to
multiple messages per week. This can be very time-consuming for group sizes larger than twenty students or
so. To effectively use discussion forums in a larger class, either create smaller student groups for discussion,
require posting less than once per week, require only a limited amount of reading/response, or assign each
student particular roles in the discussion (i.e., some students post, some comment, and some summarize).
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The discussion forum can have some obvious advantages by:

e extending class “time” by providing for the exchange of ideas outside the class setting

e removing itself from time or place dependence so extra work outside the class is possible for
students who are not nearby or who have schedule conflicts

e being easily archived so the instructor has a record of the kind and amount of participation and
the ways in which students are thinking

e enabling prompt feedback by the instructor or by peer learners

e encouraging all students to have a voice

e establishing a social environment that will help motivate the student and create a forum within
which ideas can be tested and applied

Online discussions also have the added advantage of allowing people who are shy, introverted, and/or
introspective to have a 'voice' in an online discussion forum without intimidation or fear of reprisal by more
extroverted students in the class. It does not have the immediacy of a face-to-face class discussion, but it can
certainly enable deeper and more meaningful group interaction. Asynchronous discussion works well for
online discussions requiring detailed, thoughtful, long posts. Depending on how you ask the discussion
guestions or require participation as a part of the grade, almost all students participate.

Chat

Chat allows students to interact with each other synchronously using text to
send messages. Students experience the “conversation” as a continually
scrolling transcript. Students who log off or otherwise lose their connection to
the conversation cannot recapture dialog that unfolds in their absence unless
a transcript is kept and posted online for later retrieval. Moodle 'archives’
chat sessions, so that students who missed or could not attend the chat

session can read what was missed.

The key to a successful online chat experience is effective moderation. The immediacy of the medium makes
it necessary to take a more active stance than with an asynchronous threaded discussion. It is essentially the
virtual equivalent of running a small course discussion group. Since people are freely “talking” out their ideas
and debating topics, a successful online moderator must be watchful and tactful in keeping the discussion on
task. Chat can, however, be very powerful for idea generation (e.g., brainstorming), voting, or decision-
making where prior asynchronous or face-to-face discussion has laid the groundwork.

Chat generally works better for small groups (ten or fewer participants) than for larger groups. However,
there are situations in which a large number of students can effectively attend a chat, particularly if the
discussion is intended to be one-to-many. Examples of this are if you plan to hold online office hours or a
Q&A session, or if you invite a guest expert to your class. In each of these cases, one student can post a
guestion, and all attendees can see the question and the answer. You may also consider the chat as a back-
channel communication option - an additional dialog that flows from the main communication.
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While synchronous communication can lend an immediacy to student-student and student-teacher
interactions, it is not always practical. Many people are involved in distance learning because they can't
commit to a standard schedule, so depending on such real-time interaction may be counter-productive to
participation. Also, if a student (or you!) experiences a software, hardware, or network glitch during the
scheduled time, that person is cut out of the activity.

That does not mean you must avoid using the chat communication tool. It does mean that you should not
make assumptions about what your students can and cannot do. Be explicit about the hardware and
software requirements for the chat tool. Offer alternatives to the chat activities for those students who
cannot participate. Above all, weigh the trade-offs between the learning value added and students'
frustration or confusion when deciding what role real-time communication will play in your online course.
Consider using a poll, survey (Microsoft Forms), or tool like Doodle or Microsoft Poll to gather meeting
times, or Calendly for scheduling.

Some disadvantages to real-time chat include:

e writing and keyboarding skills necessary for chatting might preclude the participation of some
students and may slow down the exchange of ideas

e important social cues, such as nonverbal communication, tone, and pitch are absent

e lagtime between one comment and another may cause the discussion to become sluggish or may
cause some confusion

e hardware and software requirements and knowledge of how to use these tools are often greater than
with asynchronous communications

e scheduling problems of the availability of all students at the same time

e some students can dominate the chat, especially if they have faster Internet connectivity

Video

Synchronous tools can be a great addition to your digital learning tools by humanizing your course and
encouraging collaboration. What's the catch? It takes intentional preparation to foster collaboration and
connection synchronously. There are several options for synchronous online video chat tools:

e 7o00m

e Microsoft Teams
e Skype

e Google Meet
e Discord

e and avariety of others!

While synchronous video chat may seem like the perfect transition from face-to-face classrooms over to the
online classrooms, be mindful of the equity of synchronous meetings.

View
“Online Learning in a Hurry” with Dave Cormier and Autumm Caines
https://youtu.be/uQuEalfvosM
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Setting Expectations

Many students choose to take online and/or hybrid classes because of the flexibility. Students may have a
full load of courses (in a variety of modalities), have family or work obligations thatinhibit their ability to be
placed in a traditional classroom, or have the misconception that online courses are easier. Online learningis
a great choice for a studentwho is a self-motivated and who is an independentlearner. Those who are not
as motivated or independent, will take more care and encouragement.

Itisimportant to take time to structure and communicate realistic expectationsfor your online learning
environment. Setting realistic expectations does not mean lowering expectations (Myth buster: online
courses are NOT easier). Instead, it's a matter of figuring out the dynamics of the online learning experience
and establishing standards for your course, your students, and yourself,

At the beginning of the class, clearly explain how to use the various activities by developing a rubric and a set
of guidelines for students to follow. Explain how the activities are connected to the course goals and
objectives. Consider creating a link to the course syllabus and/or rubric from within the activity instructions.
Some Moodle activities allow for the creation of a rubric from within the tool {i.e., assignments) that work
within the grading process. Advise students on how you will review and provide feedback on all activities.

For discussion forums, offer comments during the discussion to ensure students you are aware of their
contributions and are “present.” Require discussions as an integral part of larger activities and assignments
to encourage engagementbut do notimplement discussions just for the sake of adding more busy work -
thiswill quickly disengage students. As a general rule, don't answer every posting, although this may be
effective depending on the goal of the discussion forum. For example, you may be highly presentin
welcoming studentsin the initial introduction discussion forum and then back out as student grapple with
the content and support each other. You may offer guidance and encouragement throughout.

Rubrics

Consider creating specific rubrics for evaluation of the discussions and other activities, Share these with your
students so they have clear expectations. Consider the ways inwhich you structure your points so that they
resultin rewarding value and not just compliance.
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Use clear criteria such as:

e Online netiquette for discussion postings (how to communicate with civility)

e Expectations for correct grammar and spelling

e How many postings you require for each forum

¢ Length of contributions — e.g., three to six sentences; 100 words...

e Content of posting: including reference to the text, other sources, weblinks, from own experience
e How to demonstrate critical thinking in response

¢ How many students to respond to and the type of response required

| have found that the more explicit | am in the requirements | have for a
discussion board posting, the higher quality work | get from students.

If appropriate, make discussion participation a significant percentage of the
final course grade. Set a minimum between 20% and 40% for the final grade
allotted to discussion or other collaborative participation. Instructors have
found that less than 20% invites non-participation. More than 40% would
depend on the nature of the course. For example, seminars might be mostly
discussion-oriented while an introductory terminology class or math class may
not lend itself well to overall discussion but rather lean more toward
articulating discovery.

NOTE: There are different types of discussion forums such as the typical ‘threaded’ discussion or the Q&A. A
Q&A discussion forum allows a prompt and a student response before any other posts/replies may be
viewed. Q&A is beneficial for those limited response prompts and pushes students to produce their own
thoughts before viewing the thoughts of others.

Insist on a minimum number of contributions per week or discussion topic and inform students of how many
postings are required that respond to another student’s comments to help the flow of ‘discussion’ rather
than a one-time dump of information without return for response.

You may decide to require postings on at least 2 different days to ensure students are coming back to the
discussion. For example, students must submit a minimum of 3 postings per week on at least 2 different
days. Two of those postings should be in response to other student comments. This strategy helps prevent
students from all posting at the last minute which does not lend itself to unfolding discovery but rather
pushes posting toward compliance.

In most of the courses | teach, | have students post an initial posting by Thursday evening and a response to
another student post by Sunday evening. Although some students will always wait until the last possible
minute to post, this provides a fair amount of interaction in my courses. Be mindful to remain as consistent
as possible with the pattern; the days do not matter as long as they provide enough time to prepare and to
follow up.
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A Word of Warning!
Do remember that the more complex your requirements are, the more monitoring
you will have to complete, so be realistic about your own time commitments!

Try to give yourself some “room” in your rubric for students who may not exactly
follow the requirements but do an exceptional job.

Some additional suggested research article “How to structure online discussions for
meaningful discourse: A case study” which looks at the impact of structuredness in
online asynchronous discussion forums.

Also, refer again to the readings:

e Three Principles of Online Pedagogy
e As we step forward, we must stand still: Critical digital pedagogy and the praxis of taking time

Activities for Week 4
Required:

e Padlet: Ice-breaking/Fire starters: Based upon the readings, how might you begin to engage students
with each other, with you, and with the course? As noted in the readings, building community has a
positive impact on success and retention (for both students AND instructor). Access the “Fire & Ice”
Padlet and contribute your idea to begin building engagement and community.

e Collaborative Document: Continuous Improvement - Based upon summative assessment and student
feedback, create a course continuous improvement plan. While you will not have the specific
feedback at this point, how will you use this when you do have it? Will you share the feedback (and
with whom — don’t forget FERPA/identifiable info)?

Not sure what to do with the feedback?

o Consider categorizing feedback from students into topics (e.g., email response time, proctoring,
assignments, technology support, etc.) and creating a FAQ (frequently asked questions) to address
the feedback proactively.

o Document feedback (and any revisions/improvements based on it) to share in peer discussions,
share with your department chair/director, connect with other online instructors across campus.
Keep feedback longitudinally for any future re-design consideration.

Consider feedback as part of any modality/student success/prerequisite conversations

e Discussion forum: Reaction to Rubrics. As you read through the content on rubrics, what are your
thoughts? Good idea/not-so-great/horrible idea? Is there a place for rubric(s) in your course? Would
this help with grading (create a more objective structure — and is that good/bad)?

e Collaborative groupwork/Discussion forum: Identifying factors that impact student success. In an
online class, it can be difficulty to identify when a student is struggling or in need to support/help. You
are assigned a small group (members should be from other subject areas). Use the collaborative
document/whiteboard (or any other tool) to brainstorm and document ways that you might use to
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identify student challenges, barriers, struggles (cognitive and non-cognitive) that impact student
learning and success. What markers or ways might you alert yourself and others to students in need
of support?

After the brainstorming and documentation group work, compile your findings to share with others.
Post your findings on the “Challenges and Markers” discussion forum. You may create your findings in
any way (video, text, images, checklists, resource lists, etc.)

Optional activities (choose 2 from the list):

Journal (private reflection): Reflect upon what you’re learned about the role of the instructor in
various modalities. Compare what you’re read with your role within your current teaching — what do
you agree with? Disagree with? What would you change (if anything)? Would you shift based upon
modality (and how/why)?

Glossary of Best Practices: Using Moodle’s glossary tool, contribute at least four (4) online best
practices and provide examples of how each might work within your discipline area. NOTE: The
glossary of best practices will then appear on the right course block to display a new best practice
entry each time you enter the course. You may click the entry to see the entire glossary.
Assignment: Create a strategy for communication throughout the semester. What are the tools and
methods you will use to connect with students? Do you have a back up plan if you find students are
not responsive? Are there multiple ways you might consider using?

Journal: More Markers and Alerts — based upon the results of the discussion forum, what strategies,
tools, methods, etc. might you choose to use in your course (and why)? What, if any, might you
choose to avoid (and why)? How do you expect the items you’ve chosen assist in improving student
success?

/0 Assessments for Week 4

e Perusall: Reflection on online best practices readings with collaborative annotation.

e One Minute Paper Reflection: [revisit week 1 one-minute paper....what (if anything) has
changed about how you might approach communication to engage students?

e Course Plan: This ongoing document will track your plan as we work through the instructional
design steps, learn about best practices, and learn from each other. Using the template provided
(only you will have editing capabilities), fill in the content delivery plans. You will need to address
any textbook access (or OER, readings, research access, etc.) — not how students are to obtain
the necessary content. If you are using primarily a text-based content delivery, how might you
approach this from a universal design perspective (students might greatly benefit from
alternative formats but not have/want documented accommodations). What learning
technology tools might be beneficial, engaging, interesting, helpful in your course plan? If you do
not have/know of specific learning technologies, what are you hoping to have occur
(collaborative workspace? Group work with meetings, synchronous meetings, watch
demonstration? Etc.)? Listing the idea/intent of the delivery will help us provide
suggestions/ideas.
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e Synchronous meeting (Zoom/Teams): Let’s recap - based upon the content, assignments, and
assessments, we'll tackle the questions, comments, and other items. Synchronous meeting
date(s) will be determined by participant availability (Doodle poll) — depending upon availability,
there may be more than one meeting scheduled (only required to join one — but welcome at all)

Week 5: Quality Standards

Introduction

Online course quality is an essential consideration in the design process, but “quality” can mean different
things to different stakeholders (administrators, instructors, students, accreditors, etc.). Without guidance
and agreed-upon standards, quality becomes more subjective and difficult to define.

KCC’s Online Course Development Committee (OCDC) has developed a quality rubric used to review every
new online and hybrid course development. Reviewers consist of online faculty. The KCC rubric is a
compilation of a variety of best practices.

Course Learning Outcomes
e Locate resources for the evaluation of online classes

Participant Learning Objectives
e Assess online courses success and online instructor proficiency.
e FEstablish an engaging and supportive learning environment.

Online Course Checklists
Accreditation Standards (HLC)

The Guidelines for the Evaluation of Distance Education (Online Learning) have been developed by the
Council of Regional Accrediting Commissions (C-RAC) to assist institutions in planning distance education and
to provide an assessment framework for institutions already involved in distance education and for
evaluation teams. The rubric that KCC's Online Course Development Committee uses to evaluate new online
course developments is based upon these guidelines. Not all of the guidelines are addressed during the
course development phase because KCC has a decentralized course development process and some of these
items are addressed by different areas and within different contexts.

C-RAC Guidelines

MCO Course Guidelines

Michigan Colleges Online (MCO) is a sub-group of the Michigan Community College Association (MCCA) to all
community colleges in Michigan belong. KCC is an active member with both MCCA and within MCO (Tammy
Douglas is the college's representative with MCO). MCO has worked to set standards within our state for the
creation and maintenance of online classes and provide a wealth of resources. The rubric and guidelines
MCO put forth is the basis for the checklist that KCC has developed.

Online Course Development Guidelines and Rubric
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KCC's Online Course Development Checklist
KCC's Online Course Development Committee (OCDC) has recently revised the college's rubric to evaluate
new online courses and determine if critical components are included in the course.

KCC Online Course Development Rubric

UPDATE: During the recent Zoom meetings, several inquired about the overall course development process
at KCC. If a course is approved to be offered in an online (or hybrid) format, then the course structure has
already been reviewed by OCDC using the above rubric. Typically, full time faculty are tasked with course
development (regardless of modality) and some structure should be available for all to use. Below is the
online/hybrid course development process (and the PDF if this is too hard to read!)

Activities for Week 5

Required:

¢ Discussion forum: After reading through the Online Course Development Guidelines, Checklists, and
Rubric, create your posting considering the following: How helpful do you think this will be to you in
your online class development and maintenance? Are there any areas you have questions, concerns
or doubts about?

e Journal (private reflection): Quality standards rubric. As you read through KCC’s quality standards
rubric for online and hybrid course delivery, what are your thoughts?

¢ One minute paper: Consider that various quality check points, best practices, and guidelines from
various stakeholders. Compare/contrast KCC's processes to expectations of stakeholders. Are there

gaps?
/0 Assessments for Week 5

e Course Plan: Revise (if needed) and finalize your course plan based on this course.

o Synchronous meeting (Zoom/Teams): Let’s recap - based upon the content, assignments, and
assessments, we’ll tackle the questions, comments, and other items. Synchronous meeting
date(s) will be determined by participant availability (Doodle poll) — depending upon availability,
there may be more than one meeting scheduled (only required to join one — but welcome at all)

e Journal (private reflection): Reflection on KCC’s course development best practices rubric
guidelines. As you consider all that you’ve learned so far and examine KCC’s review rubric, do
you think successful completion of the OCDC review process and rubric criteria will produce
quality online courses? Why? What is missing or what might need to be added to the overall
rubric and/or process?
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Glossary of Terms

Accreditation

Recognition from an agency recognized by the U.S. Department of Education (i.e., HLC) that an education
institution has obtained and maintains a certain level of education standards.

Active learning
An approach to instruction that constructively engages learners to explore, connect, and apply concepts and skills.
Aggregate data (summaries of data)

Information collected from multiple sources and/or on multiple measures, variables, or individuals and
compiled into summaries, typically for the purposes of public reporting or statistical analysis.

Analysis

First step/phase of the ADDIE instructional design model used to clarify the instructional goals and
objectives for the learning environment. The learner’s existing skills and knowledge are determined, and
any gaps identified.

Andragogy

The method and practice of teaching adult learners.

Asynchronous learning

Method of virtual teaching and learning that does not occur in real time.
Assessment

Measuring what an individual student knows and can do to determine whether students have acquired
skills, knowledge, and competencies associated with the outcomes. Assessment is also any activity
designed to collect information on the success of a program, course, or college curriculum.

Case study

A description of a problem situation that contains enough detail to enable the students to recommend a
solution.

Chat
Text-based tool allowing for synchronous communication.
Collaborative learning

Creating a learning opportunity for students to work together in small groups to develop their own
answer through interaction and reaching consensus, not necessarily a known answer.
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Council for Regional Accrediting Commissions (C-RAC)

The overarching entity that represents the seven organizations responsible for the accreditation of
roughly 3,000 U.S. colleges and universities.

Design

The second stage of the ADDIE instructional design model. The learning objectives, tests, and the
required skills and knowledge for a task are constructed and sequenced.

Development

The third stage of the ADDIE instructional design model. The purpose of this phase is to develop and
validate the instructional material and content.

Disaggregated data

The numerical or non-numerical information that has been collected from multiple sources and/or on
multiple measures, variables, or individuals and compiled into aggregate data (summaries of data)
typically for the purposes of public reporting or statistical analysis. Disaggregated data is broken down in
component parts or smaller units of data.

Discussion forum

A discussion forum tool allows participants to exchange ideas by creating posts and exchanging
comments through replies.

Distance education

A form of education in which the main content includes a separation of student and faculty by means of
asynchronous technology.

Differentiated learning

An approach to teaching that customizes instruction to meet all student learning needs. While the
outcomes remain consistent, the content may be delivered in a variety of methods.

Educational technology
Digital technology used to facilitate learning.
Evaluation

The fifth stage in the ADDIE instructional design model. This phase determines the effectiveness of the
instruction. This phase is iterative and conducted during and between all the other phases.

Experiential learning

A learning process that engages students in the process of “doing” and reflecting upon their experiences.
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Face-to-face

Students and instructors are in the same location at the same time (also referred to as ‘in-person’; ‘on-
ground’).

Facilitator

The online course instructor is often referred to as the course facilitator. Online instructors do not retain
their traditional “teacher-centered” roles from the traditional face-to-face classroom.

Feedback

Providing students with information with regard to actual performance compared to planned
performance. Feedback can be positive, negative, or neutral with the purpose of continuous
improvement and learning.

Formative assessment

A wide variety of methods utilized by instructors to conduct in-process evaluations of student
comprehension, learning needs, and academic progress while making adjustments to lessons,
instructional techniques, and academic support to promote student comprehension and learning.

High Impact Practices

Teaching and learning practices that have shown to be beneficial across a wide range of teaching and
learning environments.

Higher Education Act (HEA)

A U.S. law established in 1965 intended to strengthen the education resources of colleges and
universities and to provide financial assistance to post-secondary students.

Higher Learning Commission (HLC)

The accrediting body covering colleges and universities in a 19-state North Central region of the United
States.

Hybrid

A combination of face-to-face meetings along with the use of synchronous and asynchronous technology
to facilitate learning. The ratio of face-to-face to asynchronous technology use is typically defined within
the institution.

Implementation

The fourth stage of the ADDIE instructional design model. During this stage, the strategy for delivery of
instruction is developed.

Instructional analysis

The procedures applied to an instructional goal to identify the relevant skills, subordinate skills, and
information required for a student to achieve the goal.
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Instructional design

The intentional creation of learning experiences and materials resulting in the acquisition and application
of knowledge and skills.

Instructional goals

Clear statements of behavior that students are to demonstrate as a result of instruction.
Instructional method

An element of the instructional strategy defining how an objective is to be accomplished.
Instructional strategy

The approach used to present information in a manner that achieves learning.

Learner (student) centered instruction

An instructional process in which the content is determined by the student’s needs. Instructional
materials are designed for the student’s abilities.

Learning management system (LMS)

Technology platform through which learning content is delivered and managed. A combination of
software tools that offers a variety of functions to facilitate teaching and learning.

Modality

A method of teaching and learning typically defined by the institution with a ratio of face-to-face,
synchronous, asynchronous, and technology use.

Needs analysis

A method used to determine training needs by reviewing work tasks, identifying performance factors and
objectives, and defining training objectives and recommendations.

Non-academic supports

Activities and programs that are designed to encourage academic success but that do not deal directly
with academic content.

Online

The use of technology to facilitate asynchronous learning. The institution typically defines a ratio of face-
to-face, synchronous, asynchronous, and technology use to define modalities.

Pedagogy

The method and practice of teaching, particularly an academic subject or theoretical concept.
Traditionally this term focused on all learners but more recently has been defined as a focus on the
younger learner.

79

133




Remote Teaching and Learning

The act of quickly moving face-to-face elements of a course online temporarily. A shift to remote is
typically reactionary and is not intended for long-term use.

Rubric

A scoring guide typically used in subjective assessments to ensure adherence to guidelines and promote
equity in grading.

Simulation

An instructional strategy used to teach problem solving, procedures, or operations by immersing
students in situations resembling reality. Students’ actions can be analyzed, feedback about specific
errors provided, and performance can be scored. They provide safe environments for users to practice
real-world skills. They can be especially important in situations where real errors would be too dangerous
or too expensive.

State Authorization Reciprocity Agreement (SARA)

An agreement among states that establishes national standards for the interstate offering of
postsecondary distance-education courses and programs.

Student learning objective (SLO)

A statement of what the students will be expected to do when they have completed a specified course of
instruction. An SLO prescribes the conditions, behavior (action), and standard of task performance for the
training setting.

Summative assessment

A summative assessment is completed and documented just prior to the completion of the course to
assure that course met the identified learning objectives for the knowledge, skills, and attitudes there
were expected to be learned by the students.

Synchronous learning
Method of virtual teaching and learning that occurs in real time.
Target population

A subset of people (students) for whom the program and/or course is designed.
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CHAPTER FIVE: DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS FOR
FUTURE RESEARCH

INTRODUCTION

The purpose of this community college training seminar is to provide a professional
development opportunity for faculty to learn the necessary skills and best practices in course
design and facilitation as they transition from teaching face-to-face to fully online. This seminar
was also developed to increase student success through the development and design of high-
guality online courses and programs. The final seminar is a modular course design that may be
built within any learning management system and customized to meet the needs of a variety of

community college structures.

RESEARCH SUMMARY

Overall enrollment in higher education has decreased nationwide with higher education
institutions experiencing an enrollment decline of approximately 3 percent (NCES, 2021). Pre-
COVID-19 pandemic enrollment within distance education, specifically online courses and
programs, was remaining consistent and in some cases, trending upward (Seaman et al., 2018).
Although the COVID-19 pandemic negatively impacted enrollment, approximately two-thirds of
students were obtaining their education through distance education. As the higher education
landscape continues to rapidly evolve, institutions are finding that students are increasingly
choosing alternative delivery options such as online and hybrid modalities to fit around their

already busy lives.
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Although the majority of students taking online classes remains fairly localized, there
remains a need for a flexible modality that accommodates the community college student’s
current work/life responsibilities (Clinefelter et al., 2019). The literature also reveals concern
with course quality, success, and completion, particularly in the absence of high-quality faculty
professional development and comprehensive online student supports (Banas & Velez-Solic,
2012; Boettcher & Conrad, 2016; Dick et al., 2005; Dirksen, 2012; Hart et al., 2018; Smith
Jaggars & Xu, 2010; McGuire, 2015; Nilson, 2010; Nilson & Goodson, 2018; Xu & Smith Jaggars,
2011).

To address these needs, Reducing Cognitive Dissonance: Creating Holistic Student
Support in the Online Classroom. A Training Seminar for Community College Faculty was
designed to provide faculty with the skills and best practices to teach online and offer flexible
embedded online student supports. This seminar is not intended to solve all challenges; it will,
however, provide faculty with needed support and skills for online teaching and learning and

the knowledge and understanding of the importance of holistic embedded student supports.

LIMITATIONS AND DELIMITATIONS

As noted in Chapter 1, there are several factors and assumptions that frame the
structure of this training seminar:

e The training was designed for community college faculty.

e The seminar has a capacity of 24 participants based upon the diligent level of
participant interaction, guidance, and engagement.

e A mandatory online orientation is a prerequisite on all classes for all students.

e Optional technology training for the learning management system exists for faculty.
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e Faculty contract specifies completion of an instructional design course as part of the
tenure process.

e Faculty contract specifies completion of an online teaching and learning course prior
to teaching online or hybrid sections.

e The college is part of a non-system state and operates as an independent institution.

While the content speaks to overall best practices in teaching and learning with an
emphasis on the online learning environment, some of the policies, procedures, and
approaches may differ based upon institutional organization. The content of the course is
structured to allow the instructional design content to be separated from the online teaching
and learning content for institutions that may have a more centralized or structured approach
to faculty development and overall course design.

The course is structured to be facilitated with significant participant interaction which
limits the number of participants per section, possibly creating a challenge for institutions
needing to scale professional development up rapidly.

What is not clear in the research is the impact of the dramatic increase for online
instructors needed to meet student demand and increased course load, quality checkpoints,
and course development reviews. According to Means et al. (2010), much of the criticism
surrounding online learning is attributed to those teaching online courses and according to
Banas and Velez-Solic (2012), lack of training or low-quality training and professional

development is often a factor.

CHALLENGES AND RECOMMENDATIONS

Traditionally, higher education has focused on teaching and learning in the physical

classroom, often basing institutional change and policies around this modality. However,
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student enrollment and recent COVID-19 pandemic conditions are pushing a broader definition
of “classroom,” one that encompasses broad and flexible modalities (Blumenstyk, 2020;
Marcus, 2020). It is important for community colleges to recognize the rapidly evolving student
demand for online classes and programs and prepare faculty for this impending demand. Much
of the criticism surrounding online learning is attributed to those teaching online courses. Lack
of training or low-quality training and professional development is often a factor.

With the recent rapid growth in online learning and technology, Frankel (2020) notes
that although professional development specializing in online teaching is available, the
pedagogical training has not kept pace resulting in a gap in knowledge pertaining to online
teaching and learning.

In the spirit of Vincent Tinto (1975, 1993, & 1999) proposing to bring student supports
to the student at the time they need it most — in the classroom, this seminar demonstrates and

discusses ways in which this spirit can be accomplished in the online classroom.

SUGGESTIONS FOR FUTURE RESEARCH

The current and foundational research reviewed demonstrate the need to further
explore the methods and strategies community colleges use to support online students and
faculty. While support services exist for students and data show a positive correlation between
using support services and student success, research also indicates support services are often
underutilized, particularly by the students who need them most (Karp, 2011, 2016; Kauffman,
2015).

While the OTL seminar integrates high-impact institutional and teaching practices within
the seminar and, in turn, suggests strategies for integrating these practices into online course
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development, longitudinal research is recommended to study the effect of these integrated
strategies in the online classroom and across the institution on student success, persistence,
and retention. Additional research is also recommended to examine how high-quality effective
online classes improve student engagement, completion, persistence, and retention.

Although student support leading to success is the ultimate goal, additional research is
suggested to examine the faculty experience. For institutions that do not have coordinated
and/or centralized faculty professional development, there is opportunity to conduct research
to better understand the effectiveness of this seminar and identify gaps and/or additional areas
or professional development and sustainable faculty support.

Additional research is suggested on faculty perception of the effectiveness of integrating
holistic student supports and high-impact practices into their online course development both
upon completion of the OTL seminar and after initially teaching online after completing the OTL

seminar.

CONCLUSION

The motivation for this training course is to provide faculty with a professional
development resource for gaining the necessary skills to teach online and provide holistic
support options for online students. In partnership with Student Affairs, faculty, academic
instructional design support, and technology support, the goal is for faculty to be well-equipped

to design and teach high-quality online classes with embedded holistic student support.
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APPENDIX A: EXAMPLE OF COURSE STRUCTURE IN LMS
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The faculty training seminar content is offered as text document that may be uploaded
and structured within any learning management system (LMS). Kellogg Community College
utilizes Moodle as the primary institutional LMS. The following examples illustrate ways in
which the content might be organized with notations on the tools leveraged within the LMS.

Figure 2. Course Home Page

Advanced Instructional Design (KCCE-C310-DEV) & -

Home / My courses / KCCE-C310-DEV

Random

Higher Education Act (HEA)

in the Online Classroom A US. law established in 1965 intended to
strengthen the education resources of colleges
and universities and to provide financial
assistance to post-secondary students.

Your progress
Reducing Cognitive Dissonance progress @

Creating Holistic Student Support

\

Add a new entry
View all entries

Academic Resources

P
B Syllabus ' ]

= ‘ - Pocket
,“ e - ’Lﬁ

= Announcements

A : nstructional Design Terminology r
4
i Kcc
In-Person
Welcome Tutoring

=

Welcome to Kellogg Community College’s online teaching and learning course series “Reducing
Cognitive Dissonance: Creating Holistic Student Support in the Online Classroom”. This initial course is

Features of the Moodle layout in Figure 2 include:

1. Course header area: always visible to participants. Contains vital course
information such as the syllabus, course calendar, and announcements.

2. Activity completion: checkboxes are automated to display a check mark when
specific criteria is satisfied, marking the item as completed.

3. Random Glossary Entry Block: A block along the right side of the course template
that is programmed to randomly display one definition from the course glossary
each time a participant enters the course. In this specific instance, participants
are allowed to add their own terms and definitions to be viewed by all course
participants.

194



4. The Academic Resources Block: This template block is visible in all Moodle
courses throughout the institution. The images within this block are linked to
institutional support resources such as writing support (The Pocket Prof),
proctored testing (KCC’s Center for Student Success), option to set up an
appointment for in-person tutoring, and 24/7/365 online tutoring (through a
third-party vendor).

5. The Welcome Topic Area: This area contains all the items used for the initial
Welcome week. Subsequent topics follow in a linear structure.
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Figure 3. Weekly Topic

s 4

In this first week, we will explore the introductory components of online learning, including the community college landscape, rationale for modality,
and overall teaching and leaming best practices. We will define online learning and explors its advantages and disadvantages. You will 3lso read about
2nd begin to reflect on best practices as they relate to online teaching and leaming.

Week 1: Course Learning Outcomes

= Articulate characteristics of the online learning modality. ‘
Week 1: Participant Learning Objectives

s Define what is meant by “online learning”.
= |dentify differences between online and on-campus instruction.
= |dentify and describe the advantages and disadvantages of online learning.

Synchronous meeting
via Zoom
Monday, September 19 from 2-2:30 pm

meeting link https://zoom.us
meeting id: 926 8752 7265
passcode:

=53 Introduction to the Community College
=5 The Big Picture - Getting Started ‘

Advantages and Disadvantages of Online Learning

Activities: Required

4

%" Participant Survey

= - .

jad Discussion forum: Introductions

= R -
‘\_A Discussion Forum: Are we ready?

Activities: Choose any two (2) from the list:

& One Minute Paper: Role of Accreditation
#" Journal (private reflection): Specialized accreditation

[
‘\_} Discussion Forum: Embracing the Unexpected: Tool that Transform Teaching and Leaming

7 Journal (private reflection): Tips for New Teachers at Community Colleges

Features of the Moodle topic layout in Figure 3 include:

1. Topic Banner: Each topic banner contains the week and the overall topic along
with a brief summary of the important points to be covered.

2. Outcomes and Objectives: Each weekly topic contains a list of the week’s Course
Learning Objectives and the Participant Learning Outcomes.

3. Synchronous Meeting Link: This particular iteration of the seminar has a
synchronous meeting with a persistent link, meeting ID, and passcode. These
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credentials remain the same for each synchronous meeting throughout the
course. The link is repeated within each topic during which a synchronous
meeting is scheduled, preventing participants from scrolling to previous topics to
locate access.

Lessons: The Lesson Moodle tools allows text, images, and quiz questions to be
threaded together in a series of pages. The lesson tool also offers a branching
option to allow participants to be routed through information based upon
criteria. As an example, a participant may read some content, then answer some
comprehension questions. If the participant successfully answers the
comprehension check, they are moved forward in the content. If the student
does not successfully pass the comprehension check, they may be routed back
through the content or to another area where the content is explained in a
alternative format.

Activity completion: checkboxes are automated to display a check mark when
specific criteria is satisfied, marking the item as completed. Criteria may differ
depending upon the activity (e.g., discussion forum completion may require one
post and two replies, an assignment submission may require an uploaded
document or a grade entry).

Activities are collected under a heading indicating course requirements.

Additional activities are collected under a heading indicating participants are to
complete any two from the list. This choice allows participants to engage in
those activities that are of interest. This specific seminar is structured such that
participants have opportunities to submit their activities in a private manner
(only visible to instructor and participant) or publicly (visible to all seminar
participants with either public and/or private feedback available).
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Figure 4. Discussion Forum Assignment Detail

. . . - Academic Resources
Discussion forum: Introductions i - -

. Pocket
Instructions ' \‘_/ Prof.
S~

Welcome to the Instructional Design Basics course. While I'm sure you have introduced yourself countless times already,
let's take a different approach to this discussion forum. Let us know your interests, hobbies, what you are passionate about,

and what your area(s) of higher education interest you the most. You are welcome to type your post, use the video feature, re
or post a link to another digital resource - whatever helps convey your message. Q

KCC

In-Person
’ Tutoring
~—"

[ves, this is me with my pet duck...really...]

Then, take a look through others’ posts and reply to at least two. Please refer to the schedule for due dates for initial NetTutor
posting and replies. Online

How To Tip
A brief video tutorial is available for using the discussion forum: https://youtu.be/bZHHMMepySk ‘
Add a new discussion topic View grades

(There are no discussion topics yet in this forum) Library Services

Features of this Moodle discussion forum in Figure 4 include:

1. Instructions: All expectations for the discussion forum activity are clearly
presented to participants. Additional items might be linked within the text such
as a grading rubric, word count, pacing expectations, etc.

2. The Academic Resources Block: This template block is visible in all Moodle
courses throughout the institution. The images within this block are linked to
institutional support resources such as writing support (The Pocket Prof),
proctored testing (KCC’s Center for Student Success), option to set up an
appointment for in-person tutoring, 24/7/365 online tutoring (through a third-
party vendor), and a link to a third-party vendor virtual student community app.

3. Personal Touch: As part of the student engagement best practices in online
teaching, Moodle allows for flexibility in formatting activity instructions such as
including a personal photo, video, or other visual imagery.

4. How To Tip: Additional support is available for participants who might not be
familiar with using a discussion forum. A video link walks participants through
reading instructions, creating a post, and adding replies to other participant
posts. This information may only appear on the first activity.
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