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ABSTRACT 

Community colleges must constantly work to improve student persistence, retention, and 

completion rates as data on these variables reflects less than stellar performance. Community 

colleges admit many students but less than 36% of them graduate within six years (Jenkins, 

2011). Low student success rates caused community colleges to implement different strategies to 

positively influence student persistence, retention, and completion. Some of these strategies are 

promising, specifically the Guided Pathways model (Bailey, Smith-Jaggars, & Jenkins, 2015), 

which helps students enter a career pathway, stay on that pathway, and ensure completion. 

Academic advising is a crucial element of Guided Pathways; academic advisors help 

students enter and stay on career pathways and provide close monitoring of the students’ 

academic progress. Current academic advising services at most community colleges act as an 

extension of the registration office, providing short-term and prescriptive information to students 

for term-to-term registration purposes. This model originated in the early days of community 

colleges; their academic advising and counseling services followed the K-12 model with little 

attention to individualized student needs or advice for course selection. 

The product created for this dissertation disassembles the existing registration model of 

academic advising and presents ways to assess and redesign academic advising services to 

improve student success outcomes. The guide provides readers with assessment exercises and 

implementation practices, including activities and checklists. 

Key Words: academic advising, student success, community colleges 
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CHAPTER 1: INTRODUCTION 

Introduction: Community College Completion 

Less than 36% of first-time students enrolled at a United States community college 

earned a credential within six-years from the two-year school or any other four-year institution 

(CCRC, 2011). In Michigan, only 12% of students who first enrolled at a community college in 

2013 graduated with an associate’s degree in two years and only 22% graduated after three years 

(MI School Data, 2017). Completion rates are even lower for students who are high-risk (e.g., 

students of color, of low socioeconomic status, and first-generation college attendees). 

Bailey, Jenkins, and Leinbach (2005) utilized data from the National Education Longitudinal 

Study of 1988 (NELS:88) to track a nationally representative sample of students who attended 

eighth grade in 1988. They surveyed a sample of the respondents in 1990, 1992, 1994, and 2000 

and found that more than 50% of first-generation students and those from the lowest two 

socioeconomic groups, enrolled in community colleges (Bailey et al., 2005). The NELS:88 

revealed that nearly 60% of the tracked group of community college students required remedial 

coursework. For students of color, the percentage increased to 75% (Bailey et al., 2005). Degree 

completion rates for the NELS:88 group varied by institution and student type. Outcomes for 

community college students varied by race; 50% of White students completed a credential or 

transferred to a university by the year 2000, but only 27% of Black students and 37% of Hispanic 

students experienced similar success. Completion rates were below 40% for students with the 

lowest socioeconomic status (SES) and those who were first-generation college-goers (Bailey et 

al., 2005). 
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Background: How Did Community Colleges Get Here? 

Community college purpose. The development of community colleges occurred within 

the broader context of the growth of secondary and higher education in the United States, 

especially during the 20th century. Secondary and higher education enrollment grew quickly in 

the early 1900s. As high school graduation rates increased, a steadily increasing number of 

students entered higher education (Cohen, Brower, & Kisker, 2014). 

Social forces in the 20th century influenced higher education for three reasons: (a) the 

need for training to operate America’s expanding industries; (b) the drive for social equality; and 

(c) the need for extended custodial care for the young (Cohen & Brawer, 1989). The creation of 

community colleges provided an opportunity for Americans to receive training to support 

industry, which increased employment opportunities for women and people of color and 

supported working parents. 

Unlike four-year schools, community colleges democratized higher education by using an 

open-access admission model. For the first time in U.S. history, any student could enter higher 

education regardless of their academic abilities. Open-access and democratic higher education 

for Americans allowed students to register for school with little advance commitment and enroll 

in classes without specific plans for degree completion. Access to education fueled student 

enrollment at community colleges during the 1990s with nation-wide increases of 63% (Kane & 

Rouse, 1999). Four-year colleges also experienced enrollment growth during this period. By 

1995, “the proportion of 18 to 24-year-olds enrolled in college grew by more than one-third, 

from 26 to 36 percent…half of this increase in enrollment was absorbed at community colleges” 

(Kane & Rouse, 1999, p. 63). 
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Several factors influenced community college enrollment between the years 2000 and 

2010: (a) older students’ participation; (b) availability of financial aid; (c) redefinition of 

students and courses; and (d) higher attendance by women, minorities, and less academically 

prepared students (Cohen et al., 2014). Community colleges recruited students from segments of 

the population that had not previously attended college. First-generation college students of low 

SES and students of color helped community colleges experience a 37% enrollment increase in 

1997 (Cohen et al., 2014). Cohen et al. (2014) explained, “Community colleges were enrolling 

46% of minority students, up from 20% in 1976” (p. 58). 

Contributing factors to low completion rates. Many of the democratizing benefits of 

the community college open-access mission also led to low rates of student success (Goldrick-

Rab, 2010). Bailey, Smith-Jaggars, and Jenkins (2015) summarized the challenge and stated, 

Our observation was that despite an expansive reform movement built on the dedicated 
participation of thousands of faculty, administrators, policymakers, state education 
officials, researchers, and others, there is little evidence that the nation is moving toward 
a widespread and significant improvement in the outcomes of community college 
students. (p. vii) 

Access alone was insufficient for students to obtain the benefits of a college education. 

Low persistence rates (term-to-term enrollment) and retention rates (fall-to-fall) contribute to 

low completion rates (Bloom, Habley, & Robbins, 2012). Bloom et al. (2012) described 

characteristics of schools and students that support the importance of the relationship between 

institutional “conditions and properties and student success” (p. 33). Community colleges are 

often the entry point for students from low-income families, students of color, first-generation 

college attendees, and academically unprepared students. “Starting college is difficult for most 

students, but for those students identified as at-risk for failing out are even more challenged” 
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(Connelly, Flynn, Jemmott, & Oestreicher, 2017, p. 1). At-risk students are the least likely to 

remain enrolled through degree completion (Connelly et al., 2017). 

Multiple contributing factors influence low completion rates; the most prominent is part-

time enrollment status versus full-time enrollment status. In a pivotal study on enrollment status, 

Crosta (2014) collected data from 14,429 community college students from five community 

colleges in one state. The sample contained first-time in any college (FTIAC) students who 

intended to earn a credential or transfer to a four-year college. Crosta (2014) created two cohorts 

and followed them for 6 years. The students exhibited multiple, chaotic enrollment patterns. 

Students who persisted to earning a credential or transferring to a four-year school were students 

who enrolled full-time (12 credit hours or more) and attended college continually (Crosta, 2014). 

Crosta (2014) suggested multiple reasons why students failed to maintain full-time 

enrollment status (e.g., employment). According to the American Association of Community 

Colleges (AACC) (2016), data regarding employment and enrollment of a 2011-2012 cohort 

revealed that the largest student groups were students who attended part-time and worked part-

time. Crosta (2014) learned that term-to-term persistence and full-time enrollment were two 

variables that lead students to completion. 

Table 1: Employment and Enrollment 

EMPLOYMENT AND ENROLLMENT STATUS PERCENTAGE 

Full-time students employed full time 22 

Full-time students employed part-time 40 

Part-time students employed full time 41 

Part-time students employed part-time 32 

("American Association of Community Colleges," 2016) 

4 



 
 

 
 

        

            

   

     

 
    

 

 
 
 

 

 
 

 

 
 
 

       
 

 
     

 
 

     

  
 

     

   

       

             

        

           

               

       

      

           

        

             

        

              

     

However, Juszkiewicz (2016) noted that increases in part-time enrollment affected 

completion. Table 2 shows the 6-year outcomes for students who started at a public community 

college based on enrollment patterns. 

Table 2: Enrollment and Completion 

COMPLETED AT COMPLETED AT COMPLETED AT ENROLLMENT STILL DIFFERENT NOT ENROLLED FOUR-YEAR STARTING TYPE ENROLLED TWO-YEAR COLLEGE COLLEGE COLLEGE 

All Students 45.3% 16.6% 3.2% 9% 26.0% 
Mixed 
Enrollment 

42.6 22.3 3.6 9.7 21.8 

Exclusively 
Full-Time 

41.8 3.6 2.6 10.2 41.8 

Exclusively 
Part-Time 

73.2 8.5 1.2 0.7 16.45 

(Juszkiewicz, 2016). 

According to Juszkiewicz (2016), students enrolled exclusively part-time had the lowest 

rates of completion at the college where they started or at any other college. Another prominent 

contributing factor is college readiness of incoming students. Defining college readiness is 

challenging. Conley (2007), in a report for the Bill and Melinda Gates Foundation, provided an 

operational definition of college readiness as the “level of preparation a student needs to enroll 

and succeed—without remediation—in a credit-bearing general education course” (p. 5). 

According to Bailey and Smith-Jaggars (2016), approximately two-thirds of students who 

enter a community college each year are academically unprepared to take college-level courses; 

therefore, they must take remedial courses before taking college-level courses. Remediation can 

take some students over a year of continuous enrollment. Most students who require remediation 

are low income and/or minority students (i.e., already at high-risk). Bailey and Smith-Jaggars 

(2016) reported, “the likelihood is quite low that they will ever complete a college-level course 

in that subject area” (p. 1). 
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Background: What Do the Education Experts Say? 

Defining student success. “Student success is one of the hottest higher education 

buzzwords in the public media discourse and among enrollment management professionals” 

(Henry, Seifert, & Peregrina-Kretz, 2014, p. 151). Defining student success is a complex and 

challenging task as educators, policy-makers, students, and academic leaders have different 

definitions. Henry et al. (2014) provided the top definitions for student success by a group (see 

Table 3). 

Table 3: Top Definitions of Student Success 

SENIOR FACULTY STAFF STUDENTS ADMINISTRATORS 

1. Mastering 1. Retention and 1. Personal Success 1. Personal Success 
Academic Content Graduation 2. Holistic Success 2. Academic Success 

2. Retention and 2. Holistic Success 3. Engaging Students 3. Sense of Belonging 
Graduation 3. Academic Success 

3. Personal Success 
(Henry et al., 2014) 

There are three common terms within the constructs of student success: retention, 

attrition, and persistence. Researchers can define and measure student success as college 

completion and degree attainment (Bloom et al., 2012). There are many other definitions. 

However, for purposes of this product dissertation, the definition of student success will follow 

Bloom et al. (2012) (i.e., college completion and degree attainment). 

Student success models. Two student success models provide the basis for this product 

dissertation: Tinto’s integration framework and the Guided Pathways model. Both models 

improve student success. Tinto (1987) addressed student success by trying to better understand 

attrition in his book, “Leaving College: Rethinking the Causes and Cures of Student Attrition” 

and found that the quality of faculty-student interaction and students’ integration into the school 

affect student persistence. The causes of departure are either at the individual level or the 

institutional level. Tinto (2012) updated this theory in the book “Completing College: Rethinking 
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Institutional Action” and identified the individual and institutional conditions necessary to help 

students succeed. The conditions are expectations, support, assessment/feedback, and 

involvement. Tinto (2012) stressed an expansion of involvement, which is “the most important 

condition for student success” (p. 7). 

Tinto’s theory of academic and social integration aligns with student persistence in four-

year institutions and researchers assumed it was inapplicable to two-year and commuter 

institutions. Karp, Hughes, and O’Gara (2010) studied involvement and its application to 

community college students at two urban community colleges in the Northeast. Involvement and 

integration into the institution were essential to student persistence at the community college 

level (Karp et al., 2010). Mutter (1992) sent student involvement questionnaires to 766 students 

at a large community college; 521 of which were persisting students (enrolled term-to-term) and 

245 were non-persisting students (inconsistent enrollment). Persisting students had greater 

academic integration, support, and encouragement from others (Mutter, 1992). 

The next model for this product dissertation is the Guided Pathways model (Jenkins, 

2014). Guided Pathways “redesigns academic programs and support services to create more 

clearly structured and educationally coherent program pathways to student end goals, with built-

in progress monitoring, feedback and support at each step along the way” (Jenkins, 2014, p. 1). 

The design principles of Guided Pathways come from a variety of fields, such as behavioral, 

organizational, and cognitive science and higher education research (Jenkins, 2014). 

Bailey et al. (2015) outlined the Guided Pathways model and observed that although 

there was an expansive movement by educators to improve student success outcomes, minimal 

improvements were evident. Jenkins, Bailey, and Smith-Jaggars (2015) responded to the 

changing focus of community colleges from access to success. Guided Pathways reflects that 
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easy access to education is often poorly equipped to facilitate completion. Most community 

colleges offer a variety of academic majors, programs, and modalities, but provide little guidance 

and support for student success (Jenkins et al., 2015). 

The paths into and through community college are unclear, which makes it difficult for 

students to identify their end goals. The Guided Pathways model uses the student’s end goal as 

the primary driver to maneuver through the institution. Clearly identified pathways, called meta-

majors, reduce the number of choices available to students and outline credential attainment in a 

major. Student tracking and support are two features of the Guided Pathways model that will be 

the focus of this product dissertation. 

In their working paper, “Get with the Program…and Finish It: Building Guided Pathways 

to Accelerate Student Completion Program,” Jenkins and Woo-Cho (2012) explained the 

advising role in the Guided Pathways model. 

Advising is being redesigned to ensure that students are making progress based on 
academic and nonacademic milestones, such as completing an internship or learning 
project, applying for transfer, or updating a resume. Close cooperation between 
professional advisors and faculty ensures a smooth transition from initial general advising 
to advising in a program. (Jenkins & Woo-Cho, 2012, p. 3) 

Overview: How Can a New Advising Model Improve Student Success? 

This product dissertation will create a guide for community colleges to use when 

considering a redesign of academic advising. Using Tinto’s integration concept and Guided 

Pathways as frameworks for a redesign, this guide includes ways for academic advising to 

become a crucial part of improving student success. The academic advisor will act as the 

student’s primary point of contact for career guidance, academic planning, transfer planning, 

intervention, tracking, and completion. At the core of the academic advising redesign is 

relationship building using intrusive academic advising (Abdul-Alim, 2012). Intrusive academic 
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advising is a best practice in higher education that builds relationships with students and 

connects their personal strengths with their academic and life goals (Abdul-Alim, 2012). 

A vital part of the redesign is the early introduction of career concepts and selection of a 

major. Academic advisors will guide students through the decision-making process by reviewing 

career options “hierarchically” (Jenkins & Woo-Cho, 2012, p. 8). They will expose students to 

career groups (meta-majors) to help them focus on smaller sets of career options. Another critical 

part of a redesign is communication with students at strategic and intentional points during the 

student’s lifecycle at the community college. This author will use the terms student lifecycle and 

touch points to describe opportunities for academic advisors to conduct outreach to students. 

Table 4 provides terms and definitions that appear in this dissertation. 

Table 4: Terms and Definitions 

TERM DEFINITION 

Advisee The student receiving advice and interacting with the advisor 

Attrition Student stop out 

Completion Credential or associate degree attainment 

First-Generation Students Students with parents who have not attended or graduated from a college 

Four-Year College Higher education institution offering bachelor’s degrees and higher 

FTIAC First time in any college 

Full-time enrollment 12 or more credit hours per term 

High-Risk Students Students of color, students from low socioeconomic backgrounds, first-
generation students, and students with low academic preparation 

Student Lifecycle 

Loss Points 

The total student time of a student from prospect, to enrollee, to graduate 

Moments on the student lifecycle in which college policy, process, or 
personnel caused a student to stop out 

Part-Time Enrollment Less than 12 credit hours per term 

Persistence Term-to-term enrollment 

Retention Fall term-to-fall term enrollment 

Student Success Certificate or degree attainment or successful transfer to a four-year college 

Touch points Opportunities for the college to positively engage with students 

Two-Year College Community College; certificate and associate-degree granting institutions; 
some offer occupational bachelor’s degrees 
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Conclusion 

Chapter 1 included an overview of reasons for low completion rates of community 

college students and two student success models that may improve student outcomes. One of the 

many challenges that community colleges face in improving student success is defining what 

student success means. Student success interventions across the United States are not uniform. 

Tinto’s integration and retention theory (Tinto, 2012) and the Guided Pathways model (Bailey et 

al., 2015) may improve student success; therefore, these are the foundation for the new academic 

advising model proposed in this product dissertation. 

As Tinto (1987) wrote, the two conditions of student success are institutional integration 

and social integration. Social integration occurs when relationships form outside of the 

classroom (Tinto, 1987). Community college students, especially those who commute to campus, 

often miss this opportunity to develop relationships outside of the classroom and are unaware of 

how to become more involved on campus. In Guided Pathways, student tracking and strong 

academic advising improve student success (Bailey et al., 2015). In the academic advising model 

proposed in this product dissertation, academic advisors will provide structured and meaningful 

advising through relationship building and intentional outreach to students. As colleges struggle 

to improve student success outcomes, an academic advising redesign may improve persistence 

and retention. This dissertation product may benefit community college leaders as they decide 

how best to implement recommendations for advising reform. 

Chapter 2 is a literature review of student success initiatives, the history and purpose of 

academic advising, and an analysis of academic advising models. Chapter 3 includes details of 

the process of creating the dissertation product guide to assist educational leaders as they 

redesign academic advising services. The guide (Chapter 4) is a stand-alone resource for readers. 
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Page numbering is specific to the guide and it includes a table of contents to allow for a quick 

review of each component and section. Following the guide, Chapter 5 includes considerations 

for the use of the guide and recommendations for future research. 
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CHAPTER 2: LITERATURE REVIEW 

Introduction 

Faculty, legislators, and college administrators identified improving student success and 

degree completion as critical needs in higher education (American Federation of Teachers, 

2011). Enrollment in community colleges increased in the early 2000s but completion data 

brought a negative image to community colleges (Bailey, 2017). In response to the low 

completion rates, faculty, educators, policymakers, and foundations called for increased efforts 

to improve college degree and certificate completion rates (i.e., what the Obama administration 

called the completion agenda). In response, the Lumina Foundation and the Bill and Melinda 

Gates Foundation created programs to increase college completion (Bailey, 2017). 

Many researchers studied college degree completion, but most focused on university 

practices and their impact on graduation and persistence rates (American Association of 

Community Colleges [AACC], 2000). Few studies explored issues of retention and persistence 

for community college students. As the largest portal to post-secondary education, improving 

retention rates and degree completion among community college students is crucial to the 

continued economic and educational prosperity of the United States (Wells, 2008). 

An essential step to improving student persistence and degree completion in community 

colleges is to understand the reasons for student attrition. Edwards (2009) found that attrition 

was not a result of academic challenges; it often resulted from social and environmental factors. 
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A 2004 American College Testing (ACT) policy brief cited academic confidence and 

achievement motivation as the most substantial influencers of college grade point average 

(Letkowski, Robbins, & Noeth, 2004). O’Keefe (2013) suggested that developing a sense of 

belonging is critical to retention and student success. 

Classroom and academic experiences positively affect persistence and degree completion. 

However, O’Keefe (2013) found that nonacademic support services create a sense of belonging, 

improve motivation, and build academic confidence; these factors are equally important as 

classroom and academic experiences. Karp (2011) explained that four mechanisms of non-

academic student support improve student outcomes and success: “(1) creating social 

relationships; (2) clarifying aspirations and enhancing commitment; (3) developing college 

know-how; and (4) addressing conflicting demands of work, family, and college” (Karp, 2011, p. 

2). This chapter includes literature on student success initiatives and non-academic student 

support mechanisms that affect student outcomes. 

Student Success Initiatives 

The United States ranked 12th in the world for college degree attainment among 25 to 34-

year-olds in 2010; a significant decline from 1990 when the United States ranked first (OECD, 

2010). This drop prompted then President Barack Obama to introduce the College Completion 

Goal of 2010 to regain the ranking of having the highest proportion of college graduates by 2020 

(White House, 2010). The College Completion Goal spurred approximately 13 new national 

initiatives for student success and degree attainment (AACC, 2016). 

None of these student success initiatives were comprehensive enough to account for all 

the variables that influence student success and attrition in college. Morrison and Silverman 

(2012) reviewed multiple theories of retention and student success and found, “No single 

13 



 
 

 
 

        

             

           

             

         

            

     

      

   
   

  
 

    
 

   

      
      

     
     

 
 

 
  

 

  
 

 
 

    
  

      
     

 
    

    
      

     
    

  
 

  
  

      
     

    
     

    
     

 
 

 
 

  
      

    
     

    
   

 
    

     
      

      
        

  

intervention strategy will adequately prevent all student students from departing college” (p. 79). 

A significant challenge to improving student success is defining what it is and how to measure it. 

According to Hagedorn (2012), “There is little agreement on the appropriate measure of a 

standard formula for the measure of college student retention, regardless of institutional type” (p. 

81). Additionally, researchers and educators struggle to understand the vast array of information 

available on the topic of student retention and success (Morrison & Silverman, 2012). Table 5 

includes some student success initiatives. 

Table 5: Student Success Initiatives 

INITIATIVES AUTHOR/RESEARCHER HIGHLIGHTS 

Accelerated Study of 
Associate Programs 
(ASAP) 

City University of New York 
(CUNY) 
(ASAP, n.d.) 

• Assists students to graduate with an 
associate’s degree in three years by 
providing intensive assistance in financial 
needs, academic needs, personal support, 
and comprehensive and personalized 
advising 

College Learning 
Effectiveness Inventory 
(CLEI) 

Eunhee Kim 
Fred Newton 
Ronald Downey 
Steven Benton 
(Kim, Newton, Downey, & 
Benton, 2010) 

• Assessment tool to identify personal 
variables important to college student 
success 

• Identifies six (6) underlying factors: 
Academic self-efficacy, organization, and 
attention to study, stress and time press, 
involvement with college activity, emotional 
satisfaction, and class communication 

Tinto’s Retention Vincent Tinto • Proposes that students, specifically in the 
Model (Tinto, 2012) early years, require institutional actions that 

set high expectations, provide structured 
academic, financial, social support, provide 
frequent assessment of performance, and 
promote active involvement with students 
and faculty 

Guttman Community 
College 

(Guttman Community 
College, n.d.) 

• The college developed a comprehensive 
design that combines enhanced advising, 
expanded services to help students choose 
majors, significant instructional reform, and 
profound curricular redesign and 
simplification 

• Students take a common first-year 
curriculum and choose from a small 
selection of programs their second year 

• Curriculum was designed based on an 
analysis of the needs of the local labor 
market 
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INITIATIVES AUTHOR/RESEARCHER HIGHLIGHTS 

Guided Pathways Community College 
Research Center 
("Complete College 
America," 2012) 

• Reduces choices for students to create 
structured paths to completion built around 
simplified, well-organized, and easy-to-
understand college-level programs of study 

• Four practice areas; (1) clarifying curricular 
paths, (2) helping students get on a path, (3) 
keeping students on a path, and (4) ensuring 
learning 

A common element in various models is the intentional and structured support for 

students in social environments (Edwards, 2009). There is also similarity in the curricular and 

academic characteristics of the models (e.g., early aligning of majors with careers and 

simplifying the degree completion process). Of these initiatives, this author selected Tinto’s 

integration framework and Guided Pathways to inform the creation of an academic advising 

model, which appears in Chapter 4. 

Tinto’s Integration Framework 

Tinto’s (1993) integration framework is a theory that suggests students who integrate into 

a college and develop connections with individuals at the college are more likely to persist than 

students who do not integrate into college life or establish connections with others. Tinto (1993) 

explained that integration into college can be academic, social, or both. Students must integrate 

in both ways to increase their chances of persistence; however, they need not be equally 

integrated in both. Academic integration occurs when students become attached to the 

intellectual life of the college; social integration occurs when students create relationships 

outside of the classroom (Tinto, 1993). There are both formal and informal systems within an 

institution that encourage integration and persistence. 

Although researchers often use them interchangeably, integration and engagement differ 

in at least one important way. Tinto (1993) referred to integration as “the degree in which a 
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person integrates the values and norms of a community into his or her own value system” (p. 

160). Engagement implies no such internalization, but rather refers to the “interactions to those 

values and norms and the individuals who share them” (Tinto, 1993, p. 160). Tinto’s integration 

framework ushered in the “age of involvement” (Study Group on the Conditions of Excellence in 

Higher Education, 1984, p. 1). This theory, supported by findings from multiple researchers, 

reinforced the importance of student connection and involvement to student outcomes, including 

student persistence and completion (Astin, 1975, 1984; Pascarella, 1980; Pascarella & Chapman, 

1983; Pascarella & Terenzini, 1980; Terenzini, Lorang, & Pascarella, 1981). 

Data supporting Tinto’s integration framework resulted from a study of student attrition, 

which included the significant elements of Tinto’s (1975) student integration model and Bean’s 

(1982, 1983) industrial model of student attrition (Adams, Marks, & Allen, 2000). Adams et al. 

(2000) determined, that based on the number of hypotheses validated, Tinto’s student integration 

model was more robust than the student attrition model. 

Seventy percent of student integration model hypotheses were validated as compared to 
40 percent of the student attrition model hypotheses. At the same time, the student 
attrition model accounted for more variance in student intent to persist (60 percent vs. 36 
percent) and persistence (44 percent vs. 38 percent), a finding these researchers attributed 
to parental and peer encouragement and support, and finances. (Adams et al., 2000, p. 5) 

According to Tinto (2006), educators no longer suggest students break away from past 

communities to be successful in the higher education community. Educators now know that 

remaining connected to past communities is essential to students’ persistence and success in 

college. Balancing and blending past communities with new college communities enhances 

student well-being and maturation (Tinto, 2006). Many researchers believed Tinto’s integration 

framework was unachievable at community colleges because one of the cornerstones of the 

framework, social integration, was specific to residential students (Karp et al., 2010). Many 

16 



 
 

 
 

          

     

           

       

           

         

              

         

           

          

         

           

  

  

       

           

            

          

          

   

      

           

                

community college students work full-time, have obligations outside of the classroom, and do 

not live on campus. 

Karp et al. (2010) researched this assumption and found it to be false by studying Tinto’s 

integration framework at two large urban community colleges without residence halls. The 

researchers interviewed students at two different times during the study. After the first round of 

interviews, many students reported a sense of belonging on campus; these students persisted to 

their second year (Karp et al., 2010). Of this sample, 70% reported feeling a sense of belonging 

on campus; the remainder of the sample indicated no attachment to the institution (Karp et al., 

2010). After the second interview, of those who reported feeling integrated with the college, 90% 

persisted to the second year of college; only 66% of students who were not integrated persisted 

to the second year. Non-residential community colleges can attain higher persistence rates to the 

second year if their students achieve integration and attachments during the first year (Karp et 

al., 2010). 

Guided Pathways 

State policy leaders in education work to increase postsecondary graduation rates, reduce 

time to completion, reduce college debt, and prepare students for employment. Despite these 

goals, only 50% of students pursuing a bachelor’s degree graduate within 6 years; 35% graduate 

with a bachelor’s degree in 4 years. Among community college students, less than 25% graduate 

with an associate degree within 3 years and 10% do so in 2 years (Complete College America 

[CCA], 2012). 

Guided Pathways, initially designed by the Community College Research Center (CCRC) 

through a grant from the Lumina Foundation and initiated by the AACC in the Pathways Project, 

is a model to reduce the complex array of choices of the student experience at community 

17 



 
 

 
 

           

          

            

           

          

          

          

         

         

        

        

               

          

     

  

  

   

    

  

  

    

  

   

      

colleges that contribute to attrition. The model has four main practice areas: (a) mapping 

pathways to students end goals; (b) helping students choose and enter a program pathway; (c) 

keeping students on a path; and (d) ensuring that students learn (Jenkins, Lahr, & Fink, 2017). 

Colleges in the AACC Pathways Project used these practice areas as guides to create 

specific projects and programs. Colleges clearly map out every major and program, specifying 

which courses students should take and in what sequence, then highlight courses that are critical 

to success and specify co-curricular requirements (Jenkins et al., 2017). Next, colleges introduce 

new students to the college experience by exploring career and college options, choosing a 

program of study or meta-major, and developing program plans. Advisors monitor every 

student’s program and track student progress toward program completion. Finally, faculty ensure 

student learning using assessment techniques to identify whether students mastered learning 

outcomes during a program (Jenkins et al., 2017). Within the four main practice areas of the 

Guided Pathways for Success (GPS) model, there are 11 essential components: 

1. Whole programs of student; 

2. Informed choice; 

3. No wasted credits; 

4. Default programs; 

5. Intrusive, on-time advising; 

6. 15 to finish; 

7. Block schedules; 

8. Clear progress to guaranteed courses; 

9. End-to-end design; 

10. Milestone courses; 

11. Workforce connection (CCA, 2012, p. 5) 
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GPS was successful at participating colleges. Florida State University (FSU) reduced the 

number of students graduating with excess credits by 50% and increased graduation rates for all 

students by 12% (CCA, 2012). At Tennessee Technology Centers (TTC), 75% of students 

graduated on time, and job placement rates increased to 80%. Georgia State University (GSU) 

increased graduation rates by 20%, and the City University of New York (CUNY) doubled 

graduation rates, which are now three times higher than the national average for urban 

community colleges (CCA, 2012). 

The positive impact of GPS generated legislative activity. Six state legislatures 

considered creating Guided Pathways legislation, introduced ten Guided Pathways bills, enacted 

two Guided Pathways bills and two bills are pending (Education Commission of the States, 

2017). The CCRC published a report of early insights from the AACC Pathways schools 

regarding how the 30 colleges implemented various GPS models (Jenkins et al., 2017). The 

report included a summary of the implementation and scale using surveys and interviews for data 

collection. The table below represents a summary of the findings on scale in alignment with the 

four practice areas. 

Table 6: Practice Area Summary and Adoption to Scale 

PRACTICE AREA AT SCALE 
SCALING IN 
PROGRESS 

PLANNING TO 
SCALE 

NOT SYSTEMATIC 
OR NOT 

OCCURRING 

Mapping Pathways to 
Student End Goals 

20% 27% 43% 10% 

Helping Students 
Choose and Enter a 
Program 

7% 53% 30% 10% 

Keeping Students on 
Path 

0 33% 40% 27% 

Ensuring Students are 
Learning 

60% 20% 17% 3% 

(Complete College America, 2009) 
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The data from the 30 participating colleges shows that scaling a GPS model is complex 

and challenging. The initial college participants reported that implementing the model to scale 

involved a cross-functional team of staff and faculty and a commitment by college leadership to 

support the project by supplying the necessary resources (CCA, 2009). 

History and Purpose of Academic Advising 

Academic advising is an integral part of the higher education framework. According to 

Cook (2009), “The development of academic advising parallels the history of higher education 

and reflects decades of student personnel work” (p. 18). Cook (2009) outlined the history of 

academic advising beginning with the 16th century and continuing into the 21st century (e.g., 

college presidents and faculty were originally responsible for advising students on 

extracurricular activities, academics, and morals). The faculty were parental substitutes, 

responsible for ensuring the intellectual, physical, and spiritual health of their students. Higher 

education enrollment was originally almost exclusively white males whose families had the 

financial resources to send their sons to a residential college. Faculty who advised them were 

from similar socioeconomic backgrounds (Cook, 2009). During the mid-1800s, women began to 

enroll in higher education, requiring a dean of women to oversee female students. These 

administrators enforced strict college and dormitory rules but often ignored academics. These 

positions provided the foundation for academic advising (Cook, 2009). 

In 1841, Kenyon College in Ohio created the first formal academic advising role; 

students partnered with a faculty member who served as their advisor in their major (Cook, 

2009). This model of faculty-as-advisor is still prominent in American higher education. Faculty 

advise students on content-specific areas as part of their teaching and research load. The move to 

create formal academic advising roles had not begun until 1906 when universities established 
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advisors to help students select courses and bridge the gap between faculty and student (Cook, 

2009). As the profession of academic advising progressed in the 20th century, the purpose of 

academic advising changed to meet the needs of students beyond academics. The faculty-as-

advisor model was still present but became more discipline-specific. Higher education 

administrators realized the need to expand advising beyond the major to include support for 

students on academic policies, course selection, selection of majors, and addressing non-

academic issues (Cook, 2009). 

As more professionals identified themselves as academic advisors, Lindhorst and 

Schulenberg (2008) noted that the higher education system struggled to define the role of an 

academic advisor. Challenges resulted from the location of academic advising offices and who 

provided academic advising. When housed in student affairs, academic advisors are either 

licensed counselors or professional academic advisors (Lindhorst & Schulenberg, 2008). Both 

counselors and advisors help students with decision-making, course selection, and degree 

planning. Only licensed counselors provide personal counseling. However, when housed within 

the academic or instructional division, advisors are usually faculty who advise and teach students 

in specific content areas (Lindhorst & Schulenberg, 2008). Irrespective of academic advising 

office location, college administrators and faculty recognized that “students need guidance on 

personal, moral, and intellectual matters beyond the scope of their classroom studies” (Thelin & 

Hirschy, 2009, p. 10). 

O’Banion (1972) published an article called “An Academic Advising Model” and 

explained, “The purpose of academic advising is to help the student choose a program of study 

which will serve him in the development of his total potential” (p. 1). O’Banion (1972) created 

five dimensions to academic advising: (a) exploration of life goals; (b) exploration of vocation 
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goals; (c) exploration of program choice; (d) exploration of course choice’ and (e) exploration of 

scheduling options. During advising, advisor and advisee enter a “dynamic relationship” and the 

advisor serves as a “teacher and guides in an interactive partnership” (O’Banion, 1972, p. 11). 

The use of the word relationship implies a shared responsibility for the student’s success. The 

importance and value of the relationship between advisor and student are apparent in modern 

advising models. 

Academic Advising Models 

There are multiple academic advising models that provide students with services and 

guidance. Drake, Jordan, and Miller (2013) reviewed six models: (a) learning-centered advising; 

(b) developmental academic advising; (c) motivational interviewing; (d) appreciative academic 

advising; (e) strength-based academic advising; and (f) proactive academic advising. Table 7 

includes key characteristics of each model. 

Table 7: Academic Advising Models 

MODEL RESEARCHER (S) HIGHLIGHTS 

Learner-Centered Based on Chickering and 
Gamson (Reynolds, 2013) 

• Connecting learning principles that are 
effective in the classroom are useful in 
academic advising. 

• Promotes student learning in and out of 
the classroom. 

• Sets clear, positive, and reasonable goals. 
Developmental Winston, Ender, and Miller 

(Grites, 2013) 
• Based on student development theories 

and holds a premise that advisors take a 
holistic approach to each student. 

• Advising for student success includes 
academic, personal, and career goals. 

• Advisors identify student’s skills, 
abilities, and expectations, and use 
resources to achieve goals. 

Motivational 
Interviewing 

Miller and Rolnick (Hughey & 
Pettay, 2013) 

• A collaborative, person-centered 
partnership between student and advisor, 
to elicit motivation for change, on four 
principles: expressing empathy, 
developing discrepancy, rolling with 
resistance, and supporting self-efficacy. 
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MODEL RESEARCHER (S) HIGHLIGHTS 

Appreciative Based on the social 
constructivist framework 
(Bloom, Hutson, & He, 2013) 

• Using organizational change theory, 
advisors seek the positive in each student 
to mobilize change. 

• Promotes unconditional positive 
questioning, engagement of people at 
individual and organizational levels, and 
the systematic approach to action 
research. 

Strength-Based Theoretical framework found in 
the Positive Psychology 
Movement (Varney, 2013) 
(Schreiner, 2013) 

• The premise of emphasizing on one 
greatest talent likely leads to success 
rather than spending time and effort to 
remediate areas of weakness. 

Proactive Glennen (Varney, 2013) • Formerly known as Intrusive Advising, 
Proactive advising blends academic 
advising and personal counseling. 

• Uses student retention research that 
suggests contact with a significant person 
within the institution is a crucial factor in 
a student's decision to stay in college 
(Heisserer & Parette, 2002). 

• Involves intentional outreach to students 
before academic challenges occur. 

(Drake, Jordan, & Miller, 2013) 

All the models share an essential foundational principle: the purpose of academic 

advising is to provide services to students in a college setting that helps them achieve their goals. 

Each model supports the idea that student choices and behaviors influence student success and 

that through careful and intentional practice, academic advisors can create the conditions 

necessary for students to succeed (Drake et al., 2013). “Academic advising has always been a 

part of higher education—first as the work of college faculty members, later of student affairs 

personnel, and finally of professional advisors” (Drake et al., 2013, p. 33). However, no model is 

necessarily best for improving student persistence, success, and completion. For the purposes of 

this product in Chapter 4, the author focuses on the prescriptive, developmental, and proactive 

academic advising models because of their relevance and application to the two student success 

initiatives that form the framework for the product. 
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Prescriptive academic advising. Prescriptive academic advising is a directive-based 

approach; academic advisors tell students what to do and students must follow the directions 

(Crookston, 1972). Prescriptive advising uses a linear communication approach between advisor 

and advisee; the advisor is responsible for dictating instructions to the advisee. Crookston (1972) 

used a medical analogy to explain prescriptive advising; patients seek advice from doctors when 

they realize they have a medical issue in a similar way to students who seek advice from an 

academic advisor when they have an academic issue. The prescriptive academic advising model 

assumes that the work of the advisor is complete once they provide advice. Prescriptive 

academic advising “is based on authority, and the advisor is the doctor, and the student is the 

patient” (Crookston, 1972, p. 5). In this model, advisors assume students will follow the advice, 

which will solve the problem. 

Developmental academic advising. In the late 1970s and early 1980s, academic 

advising evolved into a developmental, rather than transactional process due to O’Banion’s 

(1972) five-tiered academic advising approach: (a) exploration of life goals; (b) exploration of 

vocational goals; (c) program choice; (d) course choice; and (e) scheduling classes. Before 

O’Banion’s work, academic advising was simply a step in student’s registration and course 

selection process. Winston, Ender, and Miller (1984) defined developmental academic advising 

as a model for the relationship between advisor and advisee. The developmental advising 

relationship between advisor and advisee has three major themes: advisors should (a) assess 

students’ academic competence and readiness; (b) discuss the importance of personal college 

involvement; and (c) help students develop a life purpose and plan (Winston et al., 1984). 

According to King (2009), developmental academic advising is both a “process and an 
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orientation” (para. 2). The process includes steps to move students through learning, planning, 

and credential attainment. Orientation is acclimation to college life and policies (King, 2009). 

Intrusive/proactive academic advising. Earl (1987) coined the term intrusive advising 

in the article, “Intrusive Advising for Freshmen.” Intrusive academic advising suggests that some 

students will not seek help, even when necessary, which necessitates assistance from a pre-

assigned academic advisor. Earl (1987) described the model as “action-oriented by involving and 

motivating students to seek help when needed” (p. 24). “Intrusive advising utilizes the good 

qualities of prescriptive advising (experience, awareness of student needs, and structured 

programs) and developmental advising (relationship to a student’s total needs)” (Varney, 2013, 

p. 161). 

This model evolved into proactive advising (National Academic Advising Association 

[NACADA], 2012). Proactive advising requires that academic advisors engage with students, 

address problems as they emerge, and use an early alert system to intervene before academic 

issues impede student success. The author refers to this model as proactive, rather than intrusive, 

for the remainder of this dissertation. The proactive advising model includes three principles: 

1. Academic professionals can be trained to identify first-year students who need 
assistance; 

2. Students respond to direct contact regarding academic problems when guided help is 
offered; 

3. Students can become successful if provided information about academic and college 
resources available to them (Albecker, YEAR, para. 5). 

Like the developmental advising model, an integral component of the proactive model is 

the relationship between advisor and student. The advisor creates and maintains a relationship 

with the student so that interventions seem helpful to the student (Varney, 2013). The advisor-
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student relationship is not a new phenomenon. Multiple researchers wrote about this including 

O’Banion (1972), Earl (1987), and Garing (1993). 

The more we rely on technology in this increasingly bureaucratic world, the more we 
need truly interpersonal communication in conveying the feeling of belonging, of being 
recognized and treated as a unique individual. When students reflect on their university 
years, they remember people – friends, teachers, and significant others such as academic 
advisors who made a difference in their lives” (Rawlins & Rawlins, 2005, p. 18). 
Intrusive advising, according to Glennen (1975), “implies a disposition to thrust oneself 
into the affairs of others or to be unduly curious about another's concern.” (p. 2) 

In proactive advising, the advisor purposefully becomes involved with the student in both 

academic and holistic ways. 

Need for Change 

“The purpose of academic advising is to help the student choose a program of study” 

(O’Banion, 1972, p. 10). As higher education institutions implemented GPS, academic advisors’ 

roles stayed the same (i.e., to help students choose a program of study). The core functions of 

academic advising may remain, but the roles of academic advisors must evolve as colleges 

transition to new ways of improving student persistence, retention, and completion. Academic 

advisors create academic and transfer plans, facilitate new student orientation, assist with campus 

resources, monitor credits, and perform outreach to students for early alert interventions. 

Academic advisors do all of this and more, while simultaneously building a relationship with 

every student they advise. 

As the role of academic advisors becomes more complicated, they still face the same 

challenges, such as “high student-to-advisor ratios, the need to advise the majority of students in 

a short time frame and competing demands for student time” (Center for Community College 

Student Engagement [CCCSE], 2018, p. 3). Students who met with an academic advisor engage 
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across all CCCSE benchmarks, unlike their peers who did not meet with an academic advisor 

(CCCSE, 2018). 

Figure 1: Academic Advisor Engagement 
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(CCCSE, 2018) 

CCCSE (2018) found that returning students are more likely to meet with an academic 

advisor than new students. Less than 50% of first-time-in-any-college (FTIAC) students return to 

the same college the second year. Early academic advising may contribute to increased 

persistence and retention (CCCSE, 2018). Academic advising redesigns reflect positive 

improvements in persistence, retention, and completion (see Table 8). 

Table 8: Examples of Academic Advising Redesign 

COMMUNITY 
COLLEGE 

REDESIGN COMPONENTS DATA NOTES 

Community 
College of 
Philadelphia 
(PA) 

• Hired 9 full-time 
professional academic 
advisors 

• Intense advising with 
intake process and longer 
advising meetings 

• Added progress tracking, 
assigned caseload, 
outreach, and multiple 
modalities 

• Fall-to-fall retention 
increased from 45% in 
2015-16 to 51% in 2016-7 

• Fall-to-spring persistence 
increased from 70% in 
2015 to 75% in 2016 

• While the college 
recognized positive 
impacts from the initial 
analysis, administration 
will continue to monitor 
persistence and 
retention rates 
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COMMUNITY 
COLLEGE 

REDESIGN COMPONENTS DATA NOTES 

Cleveland • In 2013, completed a • Three-year graduation rate • No formal case 
State complete advising redesign increased from 14% for the management model was 
Community as part of the governors fall 2010 cohort to 22% for created, 43% of students 
College (TN) Drive to 55 initiative which 

aims to increase degree 
completion in the state by 
55% 

• Four components changed: 
1) who gets advising, 2) 
who provides advising, 3) 
content of advising, and 4) 
intensity of advising 

the fall 2013 cohort 
• Increased the number of 

students earning 24 credits 
in first year from 10% in 
2010 to 30% in 2016 

• Student satisfaction with 
advising increased from 
59% in 2014 to 78% in 
2017 

reported meeting with 
the same advisor more 
than twice 

• The college will use 
results to target areas 
for improvement and 
hopes to continue to see 
an increase in 
relationship building 
between advisor and 
advisee 

Walla Walla • Implemented a degree • In fall of 2017, 85% of all • The college has also 
Community tracking system advised students were began tracking students 
College • Three components: 1) who tracked through the Degree after they transfer; using 
(WA) gets advised, who does the 

advising, and when and 
how advising 

• is delivered 

Navigation Application 
system 

• All but two of those tracked 
enrolled in the classes they 
had been advised to take 

data from the National 
Student Clearinghouse 

(CCCSE, 2018) 

Conclusion 

Educators and policy leaders increasingly address issues of access to education and 

college completion. Improving student persistence, retention, and on-time graduation rates is 

important to individual students, communities, and the workforce. Many colleges implemented 

student success initiatives but brought few to scale to make a substantial impact. Creating and 

implementing a community college redesign is complex and requires involvement from all 

community college departments, faculty, and staff to improve services for students. Academic 

advising is an important part of the student experience and connection to the institution. 

Academic advisors can provide necessary nonacademic support in conjunction with curriculum 

redesign, the principles of the Guided Pathways model, and supportive technology to positively 

affect student success. 
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CHAPTER 3: CREATING THE GUIDE 

Introduction 

Chapter 3 contains descriptions of the elements that make up a resource guide for 

academic and student affairs leaders as they redesign academic advising services. The academic 

advising redesign guide reflects the findings of multiple researchers, particularly the Guided 

Pathways model (Jenkins et al., 2015) and Tinto’s (1993) integration framework. Academic 

advising redesigns effectively improve student persistence and retention (Drake et al., 2013). 

Creating the Guide 

Need for change. Data in Chapter 1 demonstrated that only 12% of students who first 

enrolled at a community college in 2013 graduated with an associate’s degree in 2 years and only 

22% graduated after 3 years (MI School Data, 2017). Completion rates were even lower for at-

risk students (e.g., students of color, low socioeconomic status, and first-generation college 

attendees). Colleges must address these low rates and explore alternative approaches to academic 

advising. 

Review of models and approaches. Before making changes, colleges should first 

understand current and previous initiatives, theories, and models to improve student persistence, 

retention, and completion, including the “Completion Agenda” (Bailey, 2017). This initiative 

gained momentum during the Obama administration. The goal was to create programs to 

increase college completion. In response, many colleges created student success activities 

models (see Table 9). 
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Table 9: Student Success Initiatives 

INITIATIVES AUTHOR/RESEARCHER HIGHLIGHTS 

Accelerated Study of City University of New • Assists students to graduate with an 
Associate Programs (ASAP) York (CUNY) 

(ASAP, n.d.) 
associate’s degree in three years by 
providing intensive assistance in 
financial needs, academic needs, 
personal support, and comprehensive and 
personalized advising 

College Learning 
Effectiveness Inventory 
(CLEI) 

Eunhee Kim 
Fred Newton 
Ronald Downey 
Steven Benton 
(Kim, Newton, Downey, & 
Benton, 2010) 

• Assessment tool to identify personal 
variables important to college student 
success 

• Identifies six (6) underlying factors: 
Academic self-efficacy, organization, 
and attention to study, stress and time 
press, involvement with college activity, 
emotional satisfaction, and class 
communication 

Tinto’s Retention Model Vincent Tinto 
(Tinto, 2012) 

• Proposes that students, specifically in the 
early years, require institutional actions 
that set high expectations, provide 
structured academic, financial, social 
support, provide frequent assessment of 
performance, and promote active 
involvement with students and faculty 

Guttman Community 
College 

(Guttman Community 
College, n.d.) 

• The college developed a comprehensive 
design that combines enhanced advising, 
expanded services to help students 
choose majors, significant instructional 
reform, and profound curricular redesign 
and simplification 

• Students take a common first-year 
curriculum and choose from a small 
selection of programs their second year 

• Curriculum was designed based on an 
analysis of the needs of the local labor 
market 

Guided Pathways Community College 
Research Center 
("Complete College 
America," 2012) 

• Reduces choices for students to create 
structured paths to completion built 
around simplified, well-organized, and 
easy-to-understand college-level 
programs of study 

• Four practice areas; (1) clarifying 
curricular paths, (2) helping students get 
on a path, (3) keeping students on a path, 
and (4) ensuring learning 
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In addition to the increase in student success initiatives such as the ones listed in table 5, 

community colleges began redesigning their academic advising services to positively influence 

student persistence and retention (CCCSE, 2018). Table 10 includes the results of such 

initiatives. 

Table 10: Examples of Academic Advising Redesign 
COMMUNITY 
COLLEGE 

REDESIGN COMPONENTS DATA NOTES 

Community • Hired 9 full-time • Fall-to-fall retention • While the college 
College of professional academic increased from 45% in recognized positive 
Philadelphia advisors 2015-16 to 51% in impacts from the initial 
(PA) • Intense advising with 

intake process and longer 
advising meetings 

• Added progress tracking, 
assigned caseload, 
outreach, and multiple 
modalities 

2016-7 
• Fall-to-spring 

persistence increased 
from 70% in 2015 to 
75% in 2016 

analysis, administration 
will continue to 
monitor persistence and 
retention rates 

Cleveland State • In 2013, completed a • Three-year graduation • No formal case 
Community complete advising rate increased from 14% management model was 
College (TN) redesign as part of the 

governors Drive to 55 
initiative which aims to 
increase degree 
completion in the state by 
55% 

• Four components 
changed: 1) who gets 
advising, 2) who provides 
advising, 3) content of 
advising, and 4) intensity 
of advising 

for the fall 2010 cohort to 
22% for the fall 2013 
cohort 

• Increased the number of 
students earning 24 
credits in first year from 
10% in 2010 to 30% in 
2016 

• Student satisfaction with 
advising increased from 
59% in 2014 to 78% in 
2017 

created, 43% of students 
reported meeting with the 
same advisor more than 
twice 

• The college will use 
results to target areas for 
improvement and hopes 
to continue to see an 
increase in relationship 
building between advisor 
and advisee 

Walla Walla • Implemented a degree • In fall of 2017, 85% of all • The college has also 
Community tracking system advised students were began tracking students 
College (WA) • Three components: 1) 

who gets advised, who 
does the advising, and 
when and how advising 

• is delivered 

tracked through the 
Degree Navigation 
Application system 

• All but two of those 
tracked enrolled in the 
classes they had been 
advised to take 

after they transfer; using 
data from the National 
Student Clearinghouse 

(CCCSE, 2018) 

The three academic advising redesign examples in Table 10 include the intensity of 

advising (the length of time for advising appointments), degree tracking (keeping students on 
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their career path), and the content of the advising (what and how information is shared). Analysis 

of the three programs demonstrates that there were positive gains in persistence, retention, and 

completion after the academic advising redesigns. 

Components of the Guide 

The guide (see Chapter 4) may serve as a tool to assist academic and student affairs 

leaders in redesigning academic advising at their respective institutions. This guide is not an all-

inclusive instrument but rather a resource for users to review recommendations and incorporate 

those that meet the needs of their students and institution. The guide includes three components: 

(a) operational; (b) institutional; and (c) personnel. A brief definition of each component, 

sections within each component, and the deliverables for each section include: 

1. Operational components are recommendations for the design of academic advising and 
the tools to support it to best serve students. 

• A mission statement to create the foundation for all decision-making in academic 
advising. 

o The author provides at least three samples of mission statements. 

• An assigned case management model to assign new students an academic advisor 
based on major, alphabet, or both. 

o The author provides examples of how to implement assigned case management at 
community colleges. 

o The author provides a review of the six factors necessary to create an optimal 
student-to-advisor caseload. 

• An academic progress tracking tool to track student progress using technology; 
academic advisors conduct outreach to students who modify their paths. 

o The author describes samples of academic progress tracking tools; a rubric for 
best practices; and options to track progress without purchasing software. 

• A student-focused academic advising model for the proactive, prescriptive, and 
developmental academic advising models of a redesign. 

o The author provides sample scripts for advisor and advisee scenarios. 
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• Academic advising logistics with sample resources for operational efficiency to 
effectively address student needs. 

o Examples include sample floor plans, explanations of potential locations for 
academic advising, sample schedules for office hours, and suggestions for 
appointment scheduling and tracking. 

2. Institutional components include college-wide support for the academic advising 
redesign, which requires involvement of multiple departments. 

• Campus culture and communication to ensuring that the community college portrays 
the redesign as an intentional part of a campus-wide focus to improve student success. 

• Examples of community college communications that demonstrate the school 
operates as a student-focused institution. 

• Academic affairs and student affairs collaboration to support teaching of content and 
provision of the services that support learning. 

o Examples of projects in which academic affairs and academic advising 
collaborate on in-class and out-of-class activities (e.g., providing academic 
advisors as coaches in foundation-level courses, combined communications, 
sharing of student progress, and dual career/academic advising in the major). 

3. Personnel components include the hiring and training of academic advising staff. 

• Establish a hiring and training plan to determine who should be an academic advisor 
and what training is necessary for the job. 

o The author provides examples of job descriptions and training plans. 

4. Conclusion and references. 

• Approaches to identify next steps in the redesign process. 

• The author provides a reference list. 

Conclusion 

As O’Banion (1972) stresses, “Academic advising is a central and important activity in 

the process of education” (p. 10). Academic advising has become an important activity on many 

college campuses, but the methodology and processes have not changed in recent decades. The 

guide in this dissertation may serve as a tool for community colleges to create meaningful 
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changes to student success rates. The guide is flexible to allow the reader to choose all or part of 

a component or section, depending on the needs of students. Chapter 4 is the guide itself, a stand-

alone product. Page numbering is specific to the guide and page two is a table of contents to 

allow for a quick review of each component and section. References appear at the end of the 

guide, which may or may not be repeated from the dissertation reference list. Following the 

guide, Chapter 5 includes a discussion of considerations for the use of the guide and 

recommendations for future research. 
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CHAPTER 4: THE GUIDE 

Introduction 

This guide is designed for community college leaders to select the areas in which there is 

interest or need to redesign academic advising services. Resources, needs, data, demographics, 

and technology determine which areas will provide the best option for your institution. Student 

success outcome improvements do not necessarily depend on how many areas you select for the 

redesign; it depends on how well the redesign implementation is done, its integration into the 

college culture, and how well students perceive and use the services. 

This guide identifies three components necessary for an academic advising redesign: (a) 

operational components; (b) institutional components; and (c) personnel components. Within 

each component, there are subsections related to the primary component; each subsection 

includes practical ideas and techniques that are ready for you to implement. 

Guide Design 

The guide may serve as a tool to assist academic and student affairs leaders in 

redesigning academic advising at their respective institutions. Although it is not an all-inclusive 

instrument it serves as a resource for users to review recommendations based on research and 

best practices and incorporate only those that meet the needs of their students and institution. 

The guide includes three components: (a) operational; (b) institutional; and (c) personnel. 

The guide uses a workbook format to allow readers the opportunity to assess, practice, and 

discuss sections of each component. The guide is paginated separately from the dissertation and 

includes a list of references that is independent of the dissertation references. 
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Conclusion 

What follows this chapter is the guide itself and is meant to act as a stand-alone product. 

Consequently, it includes internal pagination for the guide as well as the sequential pagination 

within this dissertation. A legend is created for the guide that draws the reader’s attention to pre-

work assignments, loss point risks, touchpoint opportunities, and practice assignments (referred 

to as try it assignments in the guide). 

Following the guide, Chapter 5 provides a summary of the dissertation along with 

considerations and recommendations for future research and implementation. 
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CHAPTER 5: SUMMARY, CONSIDERATIONS, AND RECOMMENDATIONS 

Summary 

The modern higher education landscape is heavy with stakeholder opinions and criticisms 

of low completion rates, high student loan debt, and a low return on investment for the time and 

money spent on earning a credential. Community colleges felt the “growing assertiveness in the 

language” used to address these challenges (O’Banion, 2016, para. 1). Terms like mandatory 

placement, disruptive innovations, accelerated instruction, early alert, data driven, deeper 

engagement, scalable interventions, and high impact are examples of the influence of the 

“Completion Agenda” and attempts to improve degree completion rates. 

This growing assertiveness in the language — and one assumes in the action suggested 
by the language — is reflected most clearly in the work of academic advising. It used to 
be “faculty advising” or just “academic advising” as the passive monikers for this 
important function. In the past, academic advisors talked about “developmental advising” 
versus “prescriptive advising,” the latter a bit assertive but generally rejected by 
practitioners as an inappropriate model. (O’Banion, 2016, para. 2) 

Academic advising has a position of importance; it is a crucial component of improving 

student success. George Kuh, founder of the National Survey of Student Engagement, supported 

this argument. “It is hard to imagine any academic support function that is more important to 

student success and institutional productivity than advising” (Kuh, 1997, p. 7). Redesigning 

academic advising according to a student success model, rather than a registration model, is the 

primary reason for the creation of the guide in Chapter 4. 

Redesigning academic advising services at community colleges starts larger student 

success plans. Low rates of community college persistence, retention, and completion prompted 
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colleges to explore new ways to provide services and respond to student needs. “Across the 

nation, colleges are looking for better ways to keep students and help them toward graduation” 

(Anft, 2018, para. 6). The guide in Chapter 4 may assist community college leaders redesigning 

their academic advising services into a student success model. The guide provides readers with 

the opportunity to select content that is pertinent to their college’s needs for assessment and 

implementation. 

Considerations 

The guide includes explanations of the components of an academic advising redesign and 

provides recommendations and activities based on best practices. The redesign framework 

includes Tinto’s integration and retention theory and Guided Pathways. The guide assists readers 

as they reflect upon their colleges’ current academic advising model and identify areas that need 

to change. The author wrote the guide with the assumption that the reader’s current academic 

advising model is an extension of registration services. The goal of the guide is to convert 

registration-type academic advising services to a student success-focused academic advising 

model. 

The target audiences for the guide are student service professionals and community 

college leaders (e.g., president and cabinet leaders) who must be fully involved and agreeable to 

make an academic advising redesign a transformative and meaningful change. The guide may 

also be useful for community colleges that do not yet offer academic advising services. 

Community college resources are another issue the guide may influence. The recommendations 

in the guide can be costly and require collaboration with multiple campus resources (e.g., 

information technology, human resources, and facilities). 
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The author does not address, neither in the guide nor the dissertation, faculty counselors 

who provide academic advising. In many states, licensed counselors provide academic advising 

and are usually called faculty counselors, and such, are members of the faculty union. This in 

itself is not a problem. However, the challenge with this approach is the financial sustainability 

as licensed counselors are paid at a higher rate than professional academic advisors. 

This author’s community college employed both professional academic advisors and 

licensed counselors to provide academic advising, yet the licensed counselors were compensated 

at more than twice the hourly rate of the academic advisors. With reduced funding from the state 

and local property taxes, this model was deemed not financially sustainable. Consequently, 

beginning in 2019, the community college moved to an all professional academic advisor model 

and retained 2 licensed counselors to provide personal counseling. 

Redesigns of advising change who provides academic advising, what type of academic 

advising they provide, and what is financially sustainable for the community college without 

jeopardizing the quality of student-focused academic advising. States, colleges, and models vary 

significantly. A consideration to explore for future research is whether the location of academic 

advising within the structure of a college matters to the efficacy of advising services. Models for 

delivering academic advising include: (a) centralized (i.e., academic advisors are all in one area); 

(b) decentralized (i.e., academic advisors are in specific academic units); and (c) shared (i.e., 

some academic advisors meet with students in a centralized area and others meet another 

department or academic unit) (Kuhtmann, 2004). 

Most colleges use a shared model (55%) rather than a centralized (32%) or a 

decentralized (14%) structure (Habley, 2004). There is currently no definitive research 

comparing the effectiveness on one model to another. 
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According to the Sixth National Survey on Academic Advising conducted in 2003 by 
ACT (Habley, 2004), more institutions use a shared model of delivering advising services 
(55%) than use centralized (32%) or decentralized (14%) structures. This distribution is 
similar to that found in 1997 when the Fifth National Survey was conducted. (p. 17) 

The guide in Chapter 4 offers recommendations based on a centralized structure, but the ideas 

within each component of the guide also work with a shared or decentralized academic advising 

structure. 

Recommendations 

The guide will hopefully provide community college leaders with a better way to begin 

discussions about academic advising and assess whether their academic advising model is a 

registration model or student success model. If the existing model needs to change, then the 

guide in Chapter 4 provides ways to further assess and implement a redesign. This author is not 

naïve to the importance of having a student-focused culture in making a transformative change 

like academic advising redesign. Preparing the culture and establishing communication patterns 

is necessary to incorporate a large-scale change like a redesign of the institution. The 

recommendations listed in the institutional component section of Chapter 4 underscore how 

improving culture and communication at an institution foster completion of projects, like the 

redesign, and positively improve student outcomes. 

To validate the recommendations within the guide, an analysis of student persistence and 

retention data, pre- and post-implementation of an academic advising redesign is highly 

desirable. Past research conducted independent studies on different student success initiatives, 

but none specifically addressed the three components of an academic advising redesign as 

illustrated in the guide in Chapter 4. Pre- and post-implementation assessment variables may 

include the review of student level data for one demographic group (e.g., FTIAC students in a 

specific major) and review of persistence and retention data for a minimum of 3 years post-
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implementation of the advising redesign. The rigor of the academic advising redesign, the depth 

of academic advisor training, and the availability of technological support may positively affect 

student persistence and retention during the 3-year post-implementation period. 

The final recommendation is for continual collaboration between academic advising and 

the instructional division. The academic advisor is the mouthpiece for the instructional division 

and an ally for student engagement in the college community. It is this author’s recommendation 

to have academic advising services functionally connect to both student affairs and academic 

affairs. The hope is that academic advising redesigns can become catalysts for community 

colleges to engage in additional student-focused initiatives. The “Completion Agenda” brought 

critical attention to higher education and this author suspects that the attention will not diminish 

in the near future. 
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	Contributing factors to low completion rates. Many of the democratizing benefits of the community college open-access mission also led to low rates of student success (Goldrick-Rab, 2010). Bailey, Smith-Jaggars, and Jenkins (2015) summarized the challenge and stated, 
	Our observation was that despite an expansive reform movement built on the dedicated 
	participation of thousands of faculty, administrators, policymakers, state education 
	officials, researchers, and others, there is little evidence that the nation is moving toward 
	a widespread and significant improvement in the outcomes of community college 
	students. (p. vii) 
	Access alone was insufficient for students to obtain the benefits of a college education. Low persistence rates (term-to-term enrollment) and retention rates (fall-to-fall) contribute to low completion rates (Bloom, Habley, & Robbins, 2012). Bloom et al. (2012) described characteristics of schools and students that support the importance of the relationship between institutional “conditions and properties and student success” (p. 33). Community colleges are often the entry point for students from low-income
	Access alone was insufficient for students to obtain the benefits of a college education. Low persistence rates (term-to-term enrollment) and retention rates (fall-to-fall) contribute to low completion rates (Bloom, Habley, & Robbins, 2012). Bloom et al. (2012) described characteristics of schools and students that support the importance of the relationship between institutional “conditions and properties and student success” (p. 33). Community colleges are often the entry point for students from low-income
	(Connelly, Flynn, Jemmott, & Oestreicher, 2017, p. 1). At-risk students are the least likely to remain enrolled through degree completion (Connelly et al., 2017). 

	Multiple contributing factors influence low completion rates; the most prominent is part-time enrollment status versus full-time enrollment status. In a pivotal study on enrollment status, Crosta (2014) collected data from 14,429 community college students from five community colleges in one state. The sample contained first-time in any college (FTIAC) students who intended to earn a credential or transfer to a four-year college. Crosta (2014) created two cohorts and followed them for 6 years. The students 
	Crosta (2014) suggested multiple reasons why students failed to maintain full-time enrollment status (e.g., employment). According to the American Association of Community Colleges (AACC) (2016), data regarding employment and enrollment of a 2011-2012 cohort revealed that the largest student groups were students who attended part-time and worked part-time. Crosta (2014) learned that term-to-term persistence and full-time enrollment were two variables that lead students to completion. 
	Table 1: Employment and Enrollment 
	EMPLOYMENT AND ENROLLMENT STATUS 
	EMPLOYMENT AND ENROLLMENT STATUS 
	EMPLOYMENT AND ENROLLMENT STATUS 
	PERCENTAGE 

	Full-time students employed full time 
	Full-time students employed full time 
	22 

	Full-time students employed part-time 
	Full-time students employed part-time 
	40 

	Part-time students employed full time 
	Part-time students employed full time 
	41 

	Part-time students employed part-time 
	Part-time students employed part-time 
	32 


	("American Association of Community Colleges," 2016) 
	However, Juszkiewicz (2016) noted that increases in part-time enrollment affected completion. Table 2 shows the 6-year outcomes for students who started at a public community college based on enrollment patterns. Table 2: Enrollment and Completion 
	COMPLETED AT 
	COMPLETED AT COMPLETED AT 
	ENROLLMENT 
	STILL DIFFERENT 
	NOT ENROLLED 
	FOUR-YEAR STARTING 
	TYPE 
	ENROLLED TWO-YEAR 
	COLLEGE COLLEGE 
	COLLEGE 
	All Students 
	All Students 
	All Students 
	45.3% 
	16.6% 
	3.2% 
	9% 
	26.0% 

	Mixed Enrollment 
	Mixed Enrollment 
	42.6 
	22.3 
	3.6 
	9.7 
	21.8 

	Exclusively Full-Time 
	Exclusively Full-Time 
	41.8 
	3.6 
	2.6 
	10.2 
	41.8 

	Exclusively Part-Time 
	Exclusively Part-Time 
	73.2 
	8.5 
	1.2 
	0.7 
	16.45 


	(Juszkiewicz, 2016). 
	According to Juszkiewicz (2016), students enrolled exclusively part-time had the lowest rates of completion at the college where they started or at any other college. Another prominent contributing factor is college readiness of incoming students. Defining college readiness is challenging. Conley (2007), in a report for the Bill and Melinda Gates Foundation, provided an operational definition of college readiness as the “level of preparation a student needs to enroll and succeed—without remediation—in a cre
	According to Bailey and Smith-Jaggars (2016), approximately two-thirds of students who enter a community college each year are academically unprepared to take college-level courses; therefore, they must take remedial courses before taking college-level courses. Remediation can take some students over a year of continuous enrollment. Most students who require remediation are low income and/or minority students (i.e., already at high-risk). Bailey and Smith-Jaggars (2016) reported, “the likelihood is quite lo

	Background: What Do the Education Experts Say? 
	Background: What Do the Education Experts Say? 
	Defining student success. “Student success is one of the hottest higher education buzzwords in the public media discourse and among enrollment management professionals” (Henry, Seifert, & Peregrina-Kretz, 2014, p. 151). Defining student success is a complex and challenging task as educators, policy-makers, students, and academic leaders have different definitions. Henry et al. (2014) provided the top definitions for student success by a group (see Table 3). Table 3: Top Definitions of Student Success 
	SENIOR 
	FACULTY 
	STAFF STUDENTS 
	ADMINISTRATORS 
	1. Mastering 
	1. Mastering 
	1. Mastering 
	1. Retention and 
	1. Personal Success 
	1. Personal Success 

	Academic Content 
	Academic Content 
	Graduation 
	2. Holistic Success 
	2. Academic Success 

	2. Retention and 
	2. Retention and 
	2. Holistic Success 
	3. Engaging Students 
	3. Sense of Belonging 

	Graduation 
	Graduation 
	3. Academic Success 

	3. Personal Success 
	3. Personal Success 


	(Henry et al., 2014) 
	There are three common terms within the constructs of student success: retention, attrition, and persistence. Researchers can define and measure student success as college completion and degree attainment (Bloom et al., 2012). There are many other definitions. However, for purposes of this product dissertation, the definition of student success will follow Bloom et al. (2012) (i.e., college completion and degree attainment). 
	Student success models. Two student success models provide the basis for this product dissertation: Tinto’s integration framework and the Guided Pathways model. Both models improve student success. Tinto (1987) addressed student success by trying to better understand attrition in his book, “Leaving College: Rethinking the Causes and Cures of Student Attrition” and found that the quality of faculty-student interaction and students’ integration into the school affect student persistence. The causes of departu
	Student success models. Two student success models provide the basis for this product dissertation: Tinto’s integration framework and the Guided Pathways model. Both models improve student success. Tinto (1987) addressed student success by trying to better understand attrition in his book, “Leaving College: Rethinking the Causes and Cures of Student Attrition” and found that the quality of faculty-student interaction and students’ integration into the school affect student persistence. The causes of departu
	Institutional Action” and identified the individual and institutional conditions necessary to help students succeed. The conditions are expectations, support, assessment/feedback, and involvement. Tinto (2012) stressed an expansion of involvement, which is “the most important condition for student success” (p. 7). 

	Tinto’s theory of academic and social integration aligns with student persistence in four-year institutions and researchers assumed it was inapplicable to two-year and commuter institutions. Karp, Hughes, and O’Gara (2010) studied involvement and its application to community college students at two urban community colleges in the Northeast. Involvement and integration into the institution were essential to student persistence at the community college level (Karp et al., 2010). Mutter (1992) sent student inv
	The next model for this product dissertation is the Guided Pathways model (Jenkins, 2014). Guided Pathways “redesigns academic programs and support services to create more clearly structured and educationally coherent program pathways to student end goals, with built-in progress monitoring, feedback and support at each step along the way” (Jenkins, 2014, p. 1). The design principles of Guided Pathways come from a variety of fields, such as behavioral, organizational, and cognitive science and higher educati
	Bailey et al. (2015) outlined the Guided Pathways model and observed that although there was an expansive movement by educators to improve student success outcomes, minimal improvements were evident. Jenkins, Bailey, and Smith-Jaggars (2015) responded to the changing focus of community colleges from access to success. Guided Pathways reflects that 
	Bailey et al. (2015) outlined the Guided Pathways model and observed that although there was an expansive movement by educators to improve student success outcomes, minimal improvements were evident. Jenkins, Bailey, and Smith-Jaggars (2015) responded to the changing focus of community colleges from access to success. Guided Pathways reflects that 
	easy access to education is often poorly equipped to facilitate completion. Most community colleges offer a variety of academic majors, programs, and modalities, but provide little guidance and support for student success (Jenkins et al., 2015). 

	The paths into and through community college are unclear, which makes it difficult for students to identify their end goals. The Guided Pathways model uses the student’s end goal as the primary driver to maneuver through the institution. Clearly identified pathways, called meta-majors, reduce the number of choices available to students and outline credential attainment in a major. Student tracking and support are two features of the Guided Pathways model that will be the focus of this product dissertation. 
	In their working paper, “Get with the Program…and Finish It: Building Guided Pathways to Accelerate Student Completion Program,” Jenkins and Woo-Cho (2012) explained the advising role in the Guided Pathways model. 
	Advising is being redesigned to ensure that students are making progress based on academic and nonacademic milestones, such as completing an internship or learning project, applying for transfer, or updating a resume. Close cooperation between professional advisors and faculty ensures a smooth transition from initial general advising to advising in a program. (Jenkins & Woo-Cho, 2012, p. 3) 

	Overview: How Can a New Advising Model Improve Student Success? 
	Overview: How Can a New Advising Model Improve Student Success? 
	This product dissertation will create a guide for community colleges to use when considering a redesign of academic advising. Using Tinto’s integration concept and Guided Pathways as frameworks for a redesign, this guide includes ways for academic advising to become a crucial part of improving student success. The academic advisor will act as the student’s primary point of contact for career guidance, academic planning, transfer planning, intervention, tracking, and completion. At the core of the academic a
	This product dissertation will create a guide for community colleges to use when considering a redesign of academic advising. Using Tinto’s integration concept and Guided Pathways as frameworks for a redesign, this guide includes ways for academic advising to become a crucial part of improving student success. The academic advisor will act as the student’s primary point of contact for career guidance, academic planning, transfer planning, intervention, tracking, and completion. At the core of the academic a
	advising is a best practice in higher education that builds relationships with students and connects their personal strengths with their academic and life goals (Abdul-Alim, 2012). 

	A vital part of the redesign is the early introduction of career concepts and selection of a major. Academic advisors will guide students through the decision-making process by reviewing career options “hierarchically” (Jenkins & Woo-Cho, 2012, p. 8). They will expose students to career groups (meta-majors) to help them focus on smaller sets of career options. Another critical part of a redesign is communication with students at strategic and intentional points during the student’s lifecycle at the communit
	Table 4: Terms and Definitions 
	TERM 
	TERM 
	TERM 
	DEFINITION 

	Advisee 
	Advisee 
	The student receiving advice and interacting with the advisor 

	Attrition 
	Attrition 
	Student stop out 

	Completion 
	Completion 
	Credential or associate degree attainment 

	First-Generation Students 
	First-Generation Students 
	Students with parents who have not attended or graduated from a college 

	Four-Year College 
	Four-Year College 
	Higher education institution offering bachelor’s degrees and higher 

	FTIAC 
	FTIAC 
	First time in any college 

	Full-time enrollment 
	Full-time enrollment 
	12 or more credit hours per term 

	High-Risk Students 
	High-Risk Students 
	Students of color, students from low socioeconomic backgrounds, first-generation students, and students with low academic preparation 

	Student Lifecycle Loss Points 
	Student Lifecycle Loss Points 
	The total student time of a student from prospect, to enrollee, to graduate Moments on the student lifecycle in which college policy, process, or personnel caused a student to stop out 

	Part-Time Enrollment 
	Part-Time Enrollment 
	Less than 12 credit hours per term 

	Persistence 
	Persistence 
	Term-to-term enrollment 

	Retention 
	Retention 
	Fall term-to-fall term enrollment 

	Student Success 
	Student Success 
	Certificate or degree attainment or successful transfer to a four-year college 

	Touch points 
	Touch points 
	Opportunities for the college to positively engage with students 

	Two-Year College 
	Two-Year College 
	Community College; certificate and associate-degree granting institutions; some offer occupational bachelor’s degrees 



	Conclusion 
	Conclusion 
	Chapter 1 included an overview of reasons for low completion rates of community college students and two student success models that may improve student outcomes. One of the many challenges that community colleges face in improving student success is defining what student success means. Student success interventions across the United States are not uniform. Tinto’s integration and retention theory (Tinto, 2012) and the Guided Pathways model (Bailey et al., 2015) may improve student success; therefore, these
	As Tinto (1987) wrote, the two conditions of student success are institutional integration and social integration. Social integration occurs when relationships form outside of the classroom (Tinto, 1987). Community college students, especially those who commute to campus, often miss this opportunity to develop relationships outside of the classroom and are unaware of how to become more involved on campus. In Guided Pathways, student tracking and strong academic advising improve student success (Bailey et al
	Chapter 2 is a literature review of student success initiatives, the history and purpose of academic advising, and an analysis of academic advising models. Chapter 3 includes details of the process of creating the dissertation product guide to assist educational leaders as they redesign academic advising services. The guide (Chapter 4) is a stand-alone resource for readers. 
	Page numbering is specific to the guide and it includes a table of contents to allow for a quick review of each component and section. Following the guide, Chapter 5 includes considerations for the use of the guide and recommendations for future research. 
	CHAPTER 2: LITERATURE REVIEW 

	Introduction 
	Introduction 
	Faculty, legislators, and college administrators identified improving student success and degree completion as critical needs in higher education (American Federation of Teachers, 2011). Enrollment in community colleges increased in the early 2000s but completion data brought a negative image to community colleges (Bailey, 2017). In response to the low completion rates, faculty, educators, policymakers, and foundations called for increased efforts to improve college degree and certificate completion rates (
	Many researchers studied college degree completion, but most focused on university practices and their impact on graduation and persistence rates (American Association of Community Colleges [AACC], 2000). Few studies explored issues of retention and persistence for community college students. As the largest portal to post-secondary education, improving retention rates and degree completion among community college students is crucial to the continued economic and educational prosperity of the United States (
	An essential step to improving student persistence and degree completion in community colleges is to understand the reasons for student attrition. Edwards (2009) found that attrition was not a result of academic challenges; it often resulted from social and environmental factors. 
	A 2004 American College Testing (ACT) policy brief cited academic confidence and achievement motivation as the most substantial influencers of college grade point average (Letkowski, Robbins, & Noeth, 2004). O’Keefe (2013) suggested that developing a sense of belonging is critical to retention and student success. 
	Classroom and academic experiences positively affect persistence and degree completion. However, O’Keefe (2013) found that nonacademic support services create a sense of belonging, improve motivation, and build academic confidence; these factors are equally important as classroom and academic experiences. Karp (2011) explained that four mechanisms of nonacademic student support improve student outcomes and success: “(1) creating social relationships; (2) clarifying aspirations and enhancing commitment; (3) 
	-

	The United States ranked 12in the world for college degree attainment among 25 to 34year-olds in 2010; a significant decline from 1990 when the United States ranked first (OECD, 2010). This drop prompted then President Barack Obama to introduce the College Completion Goal of 2010 to regain the ranking of having the highest proportion of college graduates by 2020 (White House, 2010). The College Completion Goal spurred approximately 13 new national initiatives for student success and degree attainment (AACC,
	th 
	-

	None of these student success initiatives were comprehensive enough to account for all the variables that influence student success and attrition in college. Morrison and Silverman (2012) reviewed multiple theories of retention and student success and found, “No single 
	None of these student success initiatives were comprehensive enough to account for all the variables that influence student success and attrition in college. Morrison and Silverman (2012) reviewed multiple theories of retention and student success and found, “No single 
	intervention strategy will adequately prevent all student students from departing college” (p. 79). A significant challenge to improving student success is defining what it is and how to measure it. According to Hagedorn (2012), “There is little agreement on the appropriate measure of a standard formula for the measure of college student retention, regardless of institutional type” (p. 81). Additionally, researchers and educators struggle to understand the vast array of information available on the topic of

	Table 5: Student Success Initiatives 
	INITIATIVES 
	INITIATIVES 
	INITIATIVES 
	AUTHOR/RESEARCHER 
	HIGHLIGHTS 

	Accelerated Study of Associate Programs (ASAP) 
	Accelerated Study of Associate Programs (ASAP) 
	City University of New York (CUNY) (ASAP, n.d.) 
	• Assists students to graduate with an associate’s degree in three years by providing intensive assistance in financial needs, academic needs, personal support, and comprehensive and personalized advising 

	College Learning Effectiveness Inventory (CLEI) 
	College Learning Effectiveness Inventory (CLEI) 
	Eunhee Kim Fred Newton Ronald Downey Steven Benton (Kim, Newton, Downey, & Benton, 2010) 
	• Assessment tool to identify personal variables important to college student success • Identifies six (6) underlying factors: Academic self-efficacy, organization, and attention to study, stress and time press, involvement with college activity, emotional satisfaction, and class communication 

	Tinto’s Retention 
	Tinto’s Retention 
	Vincent Tinto 
	• Proposes that students, specifically in the 

	Model 
	Model 
	(Tinto, 2012) 
	early years, require institutional actions that set high expectations, provide structured academic, financial, social support, provide frequent assessment of performance, and promote active involvement with students and faculty 

	Guttman Community College 
	Guttman Community College 
	(Guttman Community College, n.d.) 
	• The college developed a comprehensive design that combines enhanced advising, expanded services to help students choose majors, significant instructional reform, and profound curricular redesign and simplification • Students take a common first-year curriculum and choose from a small selection of programs their second year • Curriculum was designed based on an analysis of the needs of the local labor market 

	INITIATIVES 
	INITIATIVES 
	AUTHOR/RESEARCHER 
	HIGHLIGHTS 

	Guided Pathways 
	Guided Pathways 
	Community College Research Center ("Complete College America," 2012) 
	• Reduces choices for students to create structured paths to completion built around simplified, well-organized, and easy-tounderstand college-level programs of study • Four practice areas; (1) clarifying curricular paths, (2) helping students get on a path, (3) keeping students on a path, and (4) ensuring learning 
	-



	A common element in various models is the intentional and structured support for students in social environments (Edwards, 2009). There is also similarity in the curricular and academic characteristics of the models (e.g., early aligning of majors with careers and simplifying the degree completion process). Of these initiatives, this author selected Tinto’s integration framework and Guided Pathways to inform the creation of an academic advising model, which appears in Chapter 4. Tinto’s Integration Framewor
	Tinto’s (1993) integration framework is a theory that suggests students who integrate into a college and develop connections with individuals at the college are more likely to persist than students who do not integrate into college life or establish connections with others. Tinto (1993) explained that integration into college can be academic, social, or both. Students must integrate in both ways to increase their chances of persistence; however, they need not be equally integrated in both. Academic integrat
	Although researchers often use them interchangeably, integration and engagement differ in at least one important way. Tinto (1993) referred to integration as “the degree in which a 
	Although researchers often use them interchangeably, integration and engagement differ in at least one important way. Tinto (1993) referred to integration as “the degree in which a 
	person integrates the values and norms of a community into his or her own value system” (p. 160). Engagement implies no such internalization, but rather refers to the “interactions to those values and norms and the individuals who share them” (Tinto, 1993, p. 160). Tinto’s integration framework ushered in the “age of involvement” (Study Group on the Conditions of Excellence in Higher Education, 1984, p. 1). This theory, supported by findings from multiple researchers, reinforced the importance of student co

	Data supporting Tinto’s integration framework resulted from a study of student attrition, which included the significant elements of Tinto’s (1975) student integration model and Bean’s (1982, 1983) industrial model of student attrition (Adams, Marks, & Allen, 2000). Adams et al. (2000) determined, that based on the number of hypotheses validated, Tinto’s student integration model was more robust than the student attrition model. 
	Seventy percent of student integration model hypotheses were validated as compared to 40 percent of the student attrition model hypotheses. At the same time, the student attrition model accounted for more variance in student intent to persist (60 percent vs. 36 percent) and persistence (44 percent vs. 38 percent), a finding these researchers attributed to parental and peer encouragement and support, and finances. (Adams et al., 2000, p. 5) 
	According to Tinto (2006), educators no longer suggest students break away from past communities to be successful in the higher education community. Educators now know that remaining connected to past communities is essential to students’ persistence and success in college. Balancing and blending past communities with new college communities enhances student well-being and maturation (Tinto, 2006). Many researchers believed Tinto’s integration framework was unachievable at community colleges because one of 
	According to Tinto (2006), educators no longer suggest students break away from past communities to be successful in the higher education community. Educators now know that remaining connected to past communities is essential to students’ persistence and success in college. Balancing and blending past communities with new college communities enhances student well-being and maturation (Tinto, 2006). Many researchers believed Tinto’s integration framework was unachievable at community colleges because one of 
	community college students work full-time, have obligations outside of the classroom, and do not live on campus. 

	Karp et al. (2010) researched this assumption and found it to be false by studying Tinto’s integration framework at two large urban community colleges without residence halls. The researchers interviewed students at two different times during the study. After the first round of interviews, many students reported a sense of belonging on campus; these students persisted to their second year (Karp et al., 2010). Of this sample, 70% reported feeling a sense of belonging on campus; the remainder of the sample in
	State policy leaders in education work to increase postsecondary graduation rates, reduce time to completion, reduce college debt, and prepare students for employment. Despite these goals, only 50% of students pursuing a bachelor’s degree graduate within 6 years; 35% graduate with a bachelor’s degree in 4 years. Among community college students, less than 25% graduate with an associate degree within 3 years and 10% do so in 2 years (Complete College America [CCA], 2012). 
	Guided Pathways, initially designed by the Community College Research Center (CCRC) through a grant from the Lumina Foundation and initiated by the AACC in the Pathways Project, is a model to reduce the complex array of choices of the student experience at community 
	Guided Pathways, initially designed by the Community College Research Center (CCRC) through a grant from the Lumina Foundation and initiated by the AACC in the Pathways Project, is a model to reduce the complex array of choices of the student experience at community 
	colleges that contribute to attrition. The model has four main practice areas: (a) mapping pathways to students end goals; (b) helping students choose and enter a program pathway; (c) keeping students on a path; and (d) ensuring that students learn (Jenkins, Lahr, & Fink, 2017). 

	Colleges in the AACC Pathways Project used these practice areas as guides to create specific projects and programs. Colleges clearly map out every major and program, specifying which courses students should take and in what sequence, then highlight courses that are critical to success and specify co-curricular requirements (Jenkins et al., 2017). Next, colleges introduce new students to the college experience by exploring career and college options, choosing a program of study or meta-major, and developing 
	1. 
	1. 
	1. 
	Whole programs of student; 

	2. 
	2. 
	Informed choice; 

	3. 
	3. 
	No wasted credits; 

	4. 
	4. 
	Default programs; 

	5. 
	5. 
	Intrusive, on-time advising; 

	6. 
	6. 
	15 to finish; 

	7. 
	7. 
	Block schedules; 

	8. 
	8. 
	Clear progress to guaranteed courses; 

	9. 
	9. 
	End-to-end design; 

	10. 
	10. 
	Milestone courses; 

	11. 
	11. 
	Workforce connection (CCA, 2012, p. 5) 


	GPS was successful at participating colleges. Florida State University (FSU) reduced the number of students graduating with excess credits by 50% and increased graduation rates for all students by 12% (CCA, 2012). At Tennessee Technology Centers (TTC), 75% of students graduated on time, and job placement rates increased to 80%. Georgia State University (GSU) increased graduation rates by 20%, and the City University of New York (CUNY) doubled graduation rates, which are now three times higher than the natio
	The positive impact of GPS generated legislative activity. Six state legislatures considered creating Guided Pathways legislation, introduced ten Guided Pathways bills, enacted two Guided Pathways bills and two bills are pending (Education Commission of the States, 2017). The CCRC published a report of early insights from the AACC Pathways schools regarding how the 30 colleges implemented various GPS models (Jenkins et al., 2017). The report included a summary of the implementation and scale using surveys a
	Table 6: Practice Area Summary and Adoption to Scale 
	PRACTICE AREA 
	PRACTICE AREA 
	PRACTICE AREA 
	AT SCALE 
	SCALING IN PROGRESS 
	PLANNING TO SCALE 
	NOT SYSTEMATIC OR NOT OCCURRING 

	Mapping Pathways to Student End Goals 
	Mapping Pathways to Student End Goals 
	20% 
	27% 
	43% 
	10% 

	Helping Students Choose and Enter a Program 
	Helping Students Choose and Enter a Program 
	7% 
	53% 
	30% 
	10% 

	Keeping Students on Path 
	Keeping Students on Path 
	0 
	33% 
	40% 
	27% 

	Ensuring Students are Learning 
	Ensuring Students are Learning 
	60% 
	20% 
	17% 
	3% 


	(Complete College America, 2009) 
	The data from the 30 participating colleges shows that scaling a GPS model is complex and challenging. The initial college participants reported that implementing the model to scale involved a cross-functional team of staff and faculty and a commitment by college leadership to support the project by supplying the necessary resources (CCA, 2009). History and Purpose of Academic Advising 
	Academic advising is an integral part of the higher education framework. According to Cook (2009), “The development of academic advising parallels the history of higher education and reflects decades of student personnel work” (p. 18). Cook (2009) outlined the history of academic advising beginning with the 16century and continuing into the 21century (e.g., college presidents and faculty were originally responsible for advising students on extracurricular activities, academics, and morals). The faculty were
	th 
	st 

	In 1841, Kenyon College in Ohio created the first formal academic advising role; students partnered with a faculty member who served as their advisor in their major (Cook, 2009). This model of faculty-as-advisor is still prominent in American higher education. Faculty advise students on content-specific areas as part of their teaching and research load. The move to create formal academic advising roles had not begun until 1906 when universities established 
	In 1841, Kenyon College in Ohio created the first formal academic advising role; students partnered with a faculty member who served as their advisor in their major (Cook, 2009). This model of faculty-as-advisor is still prominent in American higher education. Faculty advise students on content-specific areas as part of their teaching and research load. The move to create formal academic advising roles had not begun until 1906 when universities established 
	advisors to help students select courses and bridge the gap between faculty and student (Cook, 2009). As the profession of academic advising progressed in the 20century, the purpose of academic advising changed to meet the needs of students beyond academics. The faculty-asadvisor model was still present but became more discipline-specific. Higher education administrators realized the need to expand advising beyond the major to include support for students on academic policies, course selection, selection of
	th 
	-
	-


	As more professionals identified themselves as academic advisors, Lindhorst and Schulenberg (2008) noted that the higher education system struggled to define the role of an academic advisor. Challenges resulted from the location of academic advising offices and who provided academic advising. When housed in student affairs, academic advisors are either licensed counselors or professional academic advisors (Lindhorst & Schulenberg, 2008). Both counselors and advisors help students with decision-making, cours
	O’Banion (1972) published an article called “An Academic Advising Model” and explained, “The purpose of academic advising is to help the student choose a program of study which will serve him in the development of his total potential” (p. 1). O’Banion (1972) created five dimensions to academic advising: (a) exploration of life goals; (b) exploration of vocation 
	O’Banion (1972) published an article called “An Academic Advising Model” and explained, “The purpose of academic advising is to help the student choose a program of study which will serve him in the development of his total potential” (p. 1). O’Banion (1972) created five dimensions to academic advising: (a) exploration of life goals; (b) exploration of vocation 
	goals; (c) exploration of program choice; (d) exploration of course choice’ and (e) exploration of scheduling options. During advising, advisor and advisee enter a “dynamic relationship” and the advisor serves as a “teacher and guides in an interactive partnership” (O’Banion, 1972, p. 11). The use of the word relationship implies a shared responsibility for the student’s success. The importance and value of the relationship between advisor and student are apparent in modern advising models. 


	Academic Advising Models 
	Academic Advising Models 
	There are multiple academic advising models that provide students with services and guidance. Drake, Jordan, and Miller (2013) reviewed six models: (a) learning-centered advising; 
	(b) developmental academic advising; (c) motivational interviewing; (d) appreciative academic advising; (e) strength-based academic advising; and (f) proactive academic advising. Table 7 includes key characteristics of each model. 
	Table 7: Academic Advising Models 
	MODEL 
	MODEL 
	MODEL 
	RESEARCHER (S) 
	HIGHLIGHTS 

	Learner-Centered 
	Learner-Centered 
	Based on Chickering and Gamson (Reynolds, 2013) 
	• Connecting learning principles that are effective in the classroom are useful in academic advising. • Promotes student learning in and out of the classroom. • Sets clear, positive, and reasonable goals. 

	Developmental 
	Developmental 
	Winston, Ender, and Miller (Grites, 2013) 
	• Based on student development theories and holds a premise that advisors take a holistic approach to each student. • Advising for student success includes academic, personal, and career goals. • Advisors identify student’s skills, abilities, and expectations, and use resources to achieve goals. 

	Motivational Interviewing 
	Motivational Interviewing 
	Miller and Rolnick (Hughey & Pettay, 2013) 
	• A collaborative, person-centered partnership between student and advisor, to elicit motivation for change, on four principles: expressing empathy, developing discrepancy, rolling with resistance, and supporting self-efficacy. 

	MODEL 
	MODEL 
	RESEARCHER (S) 
	HIGHLIGHTS 

	Appreciative 
	Appreciative 
	Based on the social constructivist framework (Bloom, Hutson, & He, 2013) 
	• Using organizational change theory, advisors seek the positive in each student to mobilize change. • Promotes unconditional positive questioning, engagement of people at individual and organizational levels, and the systematic approach to action research. 

	Strength-Based 
	Strength-Based 
	Theoretical framework found in the Positive Psychology Movement (Varney, 2013) (Schreiner, 2013) 
	• The premise of emphasizing on one greatest talent likely leads to success rather than spending time and effort to remediate areas of weakness. 

	Proactive 
	Proactive 
	Glennen (Varney, 2013) 
	• Formerly known as Intrusive Advising, Proactive advising blends academic advising and personal counseling. • Uses student retention research that suggests contact with a significant person within the institution is a crucial factor in a student's decision to stay in college (Heisserer & Parette, 2002). • Involves intentional outreach to students before academic challenges occur. 


	(Drake, Jordan, & Miller, 2013) 
	All the models share an essential foundational principle: the purpose of academic advising is to provide services to students in a college setting that helps them achieve their goals. Each model supports the idea that student choices and behaviors influence student success and that through careful and intentional practice, academic advisors can create the conditions necessary for students to succeed (Drake et al., 2013). “Academic advising has always been a part of higher education—first as the work of coll
	Prescriptive academic advising. Prescriptive academic advising is a directive-based approach; academic advisors tell students what to do and students must follow the directions (Crookston, 1972). Prescriptive advising uses a linear communication approach between advisor and advisee; the advisor is responsible for dictating instructions to the advisee. Crookston (1972) used a medical analogy to explain prescriptive advising; patients seek advice from doctors when they realize they have a medical issue in a s
	Developmental academic advising. In the late 1970s and early 1980s, academic advising evolved into a developmental, rather than transactional process due to O’Banion’s (1972) five-tiered academic advising approach: (a) exploration of life goals; (b) exploration of vocational goals; (c) program choice; (d) course choice; and (e) scheduling classes. Before O’Banion’s work, academic advising was simply a step in student’s registration and course selection process. Winston, Ender, and Miller (1984) defined deve
	Developmental academic advising. In the late 1970s and early 1980s, academic advising evolved into a developmental, rather than transactional process due to O’Banion’s (1972) five-tiered academic advising approach: (a) exploration of life goals; (b) exploration of vocational goals; (c) program choice; (d) course choice; and (e) scheduling classes. Before O’Banion’s work, academic advising was simply a step in student’s registration and course selection process. Winston, Ender, and Miller (1984) defined deve
	orientation” (para. 2). The process includes steps to move students through learning, planning, and credential attainment. Orientation is acclimation to college life and policies (King, 2009). 

	Intrusive/proactive academic advising. Earl (1987) coined the term intrusive advising in the article, “Intrusive Advising for Freshmen.” Intrusive academic advising suggests that some students will not seek help, even when necessary, which necessitates assistance from a preassigned academic advisor. Earl (1987) described the model as “action-oriented by involving and motivating students to seek help when needed” (p. 24). “Intrusive advising utilizes the good qualities of prescriptive advising (experience, a
	-

	This model evolved into proactive advising (National Academic Advising Association [NACADA], 2012). Proactive advising requires that academic advisors engage with students, address problems as they emerge, and use an early alert system to intervene before academic issues impede student success. The author refers to this model as proactive, rather than intrusive, for the remainder of this dissertation. The proactive advising model includes three principles: 
	1. 
	1. 
	1. 
	Academic professionals can be trained to identify first-year students who need assistance; 

	2. 
	2. 
	Students respond to direct contact regarding academic problems when guided help is offered; 

	3. 
	3. 
	Students can become successful if provided information about academic and college resources available to them (Albecker, YEAR, para. 5). Like the developmental advising model, an integral component of the proactive model is 


	the relationship between advisor and student. The advisor creates and maintains a relationship with the student so that interventions seem helpful to the student (Varney, 2013). The advisor
	the relationship between advisor and student. The advisor creates and maintains a relationship with the student so that interventions seem helpful to the student (Varney, 2013). The advisor
	-

	student relationship is not a new phenomenon. Multiple researchers wrote about this including 

	O’Banion (1972), Earl (1987), and Garing (1993). 
	The more we rely on technology in this increasingly bureaucratic world, the more we need truly interpersonal communication in conveying the feeling of belonging, of being recognized and treated as a unique individual. When students reflect on their university years, they remember people – friends, teachers, and significant others such as academic advisors who made a difference in their lives” (Rawlins & Rawlins, 2005, p. 18). Intrusive advising, according to Glennen (1975), “implies a disposition to thrust 
	In proactive advising, the advisor purposefully becomes involved with the student in both 
	academic and holistic ways. 

	Need for Change 
	Need for Change 
	“The purpose of academic advising is to help the student choose a program of study” (O’Banion, 1972, p. 10). As higher education institutions implemented GPS, academic advisors’ roles stayed the same (i.e., to help students choose a program of study). The core functions of academic advising may remain, but the roles of academic advisors must evolve as colleges transition to new ways of improving student persistence, retention, and completion. Academic advisors create academic and transfer plans, facilitate 
	As the role of academic advisors becomes more complicated, they still face the same challenges, such as “high student-to-advisor ratios, the need to advise the majority of students in a short time frame and competing demands for student time” (Center for Community College Student Engagement [CCCSE], 2018, p. 3). Students who met with an academic advisor engage 
	As the role of academic advisors becomes more complicated, they still face the same challenges, such as “high student-to-advisor ratios, the need to advise the majority of students in a short time frame and competing demands for student time” (Center for Community College Student Engagement [CCCSE], 2018, p. 3). Students who met with an academic advisor engage 
	across all CCCSE benchmarks, unlike their peers who did not meet with an academic advisor (CCCSE, 2018). 

	Figure 1: Academic Advisor Engagement 
	Figure
	Support For Learners 
	54% 37% 
	Student-Faculty… 
	Met With Advisor 
	53% 44% 

	Figure
	 Academic Challenge 
	53% 45% 
	Did Not Meet with An Advisor 
	53% 43% 

	Student Effort 
	Figure
	Active/Collborative… 
	52% 48% 
	0% 50% 100% 150% 
	(CCCSE, 2018) 
	CCCSE (2018) found that returning students are more likely to meet with an academic advisor than new students. Less than 50% of first-time-in-any-college (FTIAC) students return to the same college the second year. Early academic advising may contribute to increased persistence and retention (CCCSE, 2018). Academic advising redesigns reflect positive improvements in persistence, retention, and completion (see Table 8). Table 8: Examples of Academic Advising Redesign 
	COMMUNITY COLLEGE 
	COMMUNITY COLLEGE 
	COMMUNITY COLLEGE 
	REDESIGN COMPONENTS 
	DATA 
	NOTES 

	Community College of Philadelphia (PA) 
	Community College of Philadelphia (PA) 
	• Hired 9 full-time professional academic advisors • Intense advising with intake process and longer advising meetings • Added progress tracking, assigned caseload, outreach, and multiple modalities 
	• Fall-to-fall retention increased from 45% in 2015-16 to 51% in 2016-7 • Fall-to-spring persistence increased from 70% in 2015 to 75% in 2016 
	• While the college recognized positive impacts from the initial analysis, administration will continue to monitor persistence and retention rates 

	COMMUNITY COLLEGE 
	COMMUNITY COLLEGE 
	REDESIGN COMPONENTS 
	DATA 
	NOTES 

	Cleveland 
	Cleveland 
	• In 2013, completed a 
	• Three-year graduation rate 
	• No formal case 

	State 
	State 
	complete advising redesign 
	increased from 14% for the 
	management model was 

	Community 
	Community 
	as part of the governors 
	fall 2010 cohort to 22% for 
	created, 43% of students 

	College (TN) 
	College (TN) 
	Drive to 55 initiative which aims to increase degree completion in the state by 55% • Four components changed: 1) who gets advising, 2) who provides advising, 3) content of advising, and 4) intensity of advising 
	the fall 2013 cohort • Increased the number of students earning 24 credits in first year from 10% in 2010 to 30% in 2016 • Student satisfaction with advising increased from 59% in 2014 to 78% in 2017 
	reported meeting with the same advisor more than twice • The college will use results to target areas for improvement and hopes to continue to see an increase in relationship building between advisor and advisee 

	Walla Walla 
	Walla Walla 
	• Implemented a degree 
	• In fall of 2017, 85% of all 
	• The college has also 

	Community 
	Community 
	tracking system 
	advised students were 
	began tracking students 

	College 
	College 
	• Three components: 1) who 
	tracked through the Degree 
	after they transfer; using 

	(WA) 
	(WA) 
	gets advised, who does the advising, and when and how advising • is delivered 
	Navigation Application system • All but two of those tracked enrolled in the classes they had been advised to take 
	data from the National Student Clearinghouse 


	(CCCSE, 2018) 

	Conclusion 
	Conclusion 
	Educators and policy leaders increasingly address issues of access to education and college completion. Improving student persistence, retention, and on-time graduation rates is important to individual students, communities, and the workforce. Many colleges implemented student success initiatives but brought few to scale to make a substantial impact. Creating and implementing a community college redesign is complex and requires involvement from all community college departments, faculty, and staff to improv
	CHAPTER 3: CREATING THE GUIDE 

	Introduction 
	Introduction 
	Chapter 3 contains descriptions of the elements that make up a resource guide for academic and student affairs leaders as they redesign academic advising services. The academic advising redesign guide reflects the findings of multiple researchers, particularly the Guided Pathways model (Jenkins et al., 2015) and Tinto’s (1993) integration framework. Academic advising redesigns effectively improve student persistence and retention (Drake et al., 2013). Creating the Guide 
	Need for change. Data in Chapter 1 demonstrated that only 12% of students who first enrolled at a community college in 2013 graduated with an associate’s degree in 2 years and only 22% graduated after 3 years (MI School Data, 2017). Completion rates were even lower for at-risk students (e.g., students of color, low socioeconomic status, and first-generation college attendees). Colleges must address these low rates and explore alternative approaches to academic advising. 
	Review of models and approaches. Before making changes, colleges should first understand current and previous initiatives, theories, and models to improve student persistence, retention, and completion, including the “Completion Agenda” (Bailey, 2017). This initiative gained momentum during the Obama administration. The goal was to create programs to increase college completion. In response, many colleges created student success activities models (see Table 9). 
	Table 9: Student Success Initiatives 
	INITIATIVES 
	INITIATIVES 
	INITIATIVES 
	AUTHOR/RESEARCHER 
	HIGHLIGHTS 

	Accelerated Study of 
	Accelerated Study of 
	City University of New 
	• Assists students to graduate with an 

	Associate Programs (ASAP) 
	Associate Programs (ASAP) 
	York (CUNY) (ASAP, n.d.) 
	associate’s degree in three years by providing intensive assistance in financial needs, academic needs, personal support, and comprehensive and personalized advising 

	College Learning Effectiveness Inventory (CLEI) 
	College Learning Effectiveness Inventory (CLEI) 
	Eunhee Kim Fred Newton Ronald Downey Steven Benton (Kim, Newton, Downey, & Benton, 2010) 
	• Assessment tool to identify personal variables important to college student success • Identifies six (6) underlying factors: Academic self-efficacy, organization, and attention to study, stress and time press, involvement with college activity, emotional satisfaction, and class communication 

	Tinto’s Retention Model 
	Tinto’s Retention Model 
	Vincent Tinto (Tinto, 2012) 
	• Proposes that students, specifically in the early years, require institutional actions that set high expectations, provide structured academic, financial, social support, provide frequent assessment of performance, and promote active involvement with students and faculty 

	Guttman Community College 
	Guttman Community College 
	(Guttman Community College, n.d.) 
	• The college developed a comprehensive design that combines enhanced advising, expanded services to help students choose majors, significant instructional reform, and profound curricular redesign and simplification • Students take a common first-year curriculum and choose from a small selection of programs their second year • Curriculum was designed based on an analysis of the needs of the local labor market 

	Guided Pathways 
	Guided Pathways 
	Community College Research Center ("Complete College America," 2012) 
	• Reduces choices for students to create structured paths to completion built around simplified, well-organized, and easy-to-understand college-level programs of study • Four practice areas; (1) clarifying curricular paths, (2) helping students get on a path, (3) keeping students on a path, and (4) ensuring learning 


	In addition to the increase in student success initiatives such as the ones listed in table 5, community colleges began redesigning their academic advising services to positively influence student persistence and retention (CCCSE, 2018). Table 10 includes the results of such initiatives. Table 10: Examples of Academic Advising Redesign 
	COMMUNITY COLLEGE 
	COMMUNITY COLLEGE 
	COMMUNITY COLLEGE 
	REDESIGN COMPONENTS 
	DATA 
	NOTES 

	Community 
	Community 
	• Hired 9 full-time 
	• Fall-to-fall retention 
	• While the college 

	College of 
	College of 
	professional academic 
	increased from 45% in 
	recognized positive 

	Philadelphia 
	Philadelphia 
	advisors 
	2015-16 to 51% in 
	impacts from the initial 

	(PA) 
	(PA) 
	• Intense advising with intake process and longer advising meetings • Added progress tracking, assigned caseload, outreach, and multiple modalities 
	2016-7 • Fall-to-spring persistence increased from 70% in 2015 to 75% in 2016 
	analysis, administration will continue to monitor persistence and retention rates 

	Cleveland State 
	Cleveland State 
	• In 2013, completed a 
	• Three-year graduation 
	• No formal case 

	Community 
	Community 
	complete advising 
	rate increased from 14% 
	management model was 

	College (TN) 
	College (TN) 
	redesign as part of the governors Drive to 55 initiative which aims to increase degree completion in the state by 55% • Four components changed: 1) who gets advising, 2) who provides advising, 3) content of advising, and 4) intensity of advising 
	for the fall 2010 cohort to 22% for the fall 2013 cohort • Increased the number of students earning 24 credits in first year from 10% in 2010 to 30% in 2016 • Student satisfaction with advising increased from 59% in 2014 to 78% in 2017 
	created, 43% of students reported meeting with the same advisor more than twice • The college will use results to target areas for improvement and hopes to continue to see an increase in relationship building between advisor and advisee 

	Walla Walla 
	Walla Walla 
	• Implemented a degree 
	• In fall of 2017, 85% of all 
	• The college has also 

	Community 
	Community 
	tracking system 
	advised students were 
	began tracking students 

	College (WA) 
	College (WA) 
	• Three components: 1) who gets advised, who does the advising, and when and how advising • is delivered 
	tracked through the Degree Navigation Application system • All but two of those tracked enrolled in the classes they had been advised to take 
	after they transfer; using data from the National Student Clearinghouse 


	(CCCSE, 2018) 
	The three academic advising redesign examples in Table 10 include the intensity of advising (the length of time for advising appointments), degree tracking (keeping students on 
	The three academic advising redesign examples in Table 10 include the intensity of advising (the length of time for advising appointments), degree tracking (keeping students on 
	their career path), and the content of the advising (what and how information is shared). Analysis of the three programs demonstrates that there were positive gains in persistence, retention, and completion after the academic advising redesigns. 


	Components of the Guide 
	Components of the Guide 
	The guide (see Chapter 4) may serve as a tool to assist academic and student affairs leaders in redesigning academic advising at their respective institutions. This guide is not an all-inclusive instrument but rather a resource for users to review recommendations and incorporate those that meet the needs of their students and institution. The guide includes three components: 
	(a) operational; (b) institutional; and (c) personnel. A brief definition of each component, sections within each component, and the deliverables for each section include: 
	1. Operational components are recommendations for the design of academic advising and the tools to support it to best serve students. 
	• 
	• 
	• 
	• 
	A mission statement to create the foundation for all decision-making in academic advising. 

	o The author provides at least three samples of mission statements. 

	• 
	• 
	• 
	An assigned case management model to assign new students an academic advisor based on major, alphabet, or both. 

	o 
	o 
	o 
	The author provides examples of how to implement assigned case management at community colleges. 

	o 
	o 
	The author provides a review of the six factors necessary to create an optimal student-to-advisor caseload. 



	• 
	• 
	• 
	An academic progress tracking tool to track student progress using technology; academic advisors conduct outreach to students who modify their paths. 

	o The author describes samples of academic progress tracking tools; a rubric for best practices; and options to track progress without purchasing software. 

	• 
	• 
	• 
	A student-focused academic advising model for the proactive, prescriptive, and developmental academic advising models of a redesign. 

	o The author provides sample scripts for advisor and advisee scenarios. 

	• 
	• 
	Academic advising logistics with sample resources for operational efficiency to effectively address student needs. 


	o Examples include sample floor plans, explanations of potential locations for academic advising, sample schedules for office hours, and suggestions for appointment scheduling and tracking. 
	2. Institutional components include college-wide support for the academic advising redesign, which requires involvement of multiple departments. 
	• 
	• 
	• 
	Campus culture and communication to ensuring that the community college portrays the redesign as an intentional part of a campus-wide focus to improve student success. 

	• 
	• 
	Examples of community college communications that demonstrate the school operates as a student-focused institution. 

	• 
	• 
	Academic affairs and student affairs collaboration to support teaching of content and provision of the services that support learning. 


	o Examples of projects in which academic affairs and academic advising collaborate on in-class and out-of-class activities (e.g., providing academic advisors as coaches in foundation-level courses, combined communications, sharing of student progress, and dual career/academic advising in the major). 
	3. Personnel components include the hiring and training of academic advising staff. 
	• Establish a hiring and training plan to determine who should be an academic advisor and what training is necessary for the job. 
	o The author provides examples of job descriptions and training plans. 
	4. Conclusion and references. 
	• 
	• 
	• 
	Approaches to identify next steps in the redesign process. 

	• 
	• 
	The author provides a reference list. 



	Conclusion 
	Conclusion 
	As O’Banion (1972) stresses, “Academic advising is a central and important activity in the process of education” (p. 10). Academic advising has become an important activity on many college campuses, but the methodology and processes have not changed in recent decades. The guide in this dissertation may serve as a tool for community colleges to create meaningful 
	As O’Banion (1972) stresses, “Academic advising is a central and important activity in the process of education” (p. 10). Academic advising has become an important activity on many college campuses, but the methodology and processes have not changed in recent decades. The guide in this dissertation may serve as a tool for community colleges to create meaningful 
	changes to student success rates. The guide is flexible to allow the reader to choose all or part of a component or section, depending on the needs of students. Chapter 4 is the guide itself, a standalone product. Page numbering is specific to the guide and page two is a table of contents to allow for a quick review of each component and section. References appear at the end of the guide, which may or may not be repeated from the dissertation reference list. Following the guide, Chapter 5 includes a discuss
	-


	CHAPTER 4: THE GUIDE 

	Introduction 
	Introduction 
	This guide is designed for community college leaders to select the areas in which there is interest or need to redesign academic advising services. Resources, needs, data, demographics, and technology determine which areas will provide the best option for your institution. Student success outcome improvements do not necessarily depend on how many areas you select for the redesign; it depends on how well the redesign implementation is done, its integration into the college culture, and how well students perc
	This guide identifies three components necessary for an academic advising redesign: (a) operational components; (b) institutional components; and (c) personnel components. Within each component, there are subsections related to the primary component; each subsection includes practical ideas and techniques that are ready for you to implement. Guide Design 
	The guide may serve as a tool to assist academic and student affairs leaders in redesigning academic advising at their respective institutions. Although it is not an all-inclusive instrument it serves as a resource for users to review recommendations based on research and best practices and incorporate only those that meet the needs of their students and institution. 
	The guide includes three components: (a) operational; (b) institutional; and (c) personnel. The guide uses a workbook format to allow readers the opportunity to assess, practice, and discuss sections of each component. The guide is paginated separately from the dissertation and includes a list of references that is independent of the dissertation references. 

	Conclusion 
	Conclusion 
	What follows this chapter is the guide itself and is meant to act as a stand-alone product. Consequently, it includes internal pagination for the guide as well as the sequential pagination within this dissertation. A legend is created for the guide that draws the reader’s attention to prework assignments, loss point risks, touchpoint opportunities, and practice assignments (referred to as try it assignments in the guide). 
	-

	Following the guide, Chapter 5 provides a summary of the dissertation along with considerations and recommendations for future research and implementation. 
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	CHAPTER 5: SUMMARY, CONSIDERATIONS, AND RECOMMENDATIONS 

	Summary 
	Summary 
	The modern higher education landscape is heavy with stakeholder opinions and criticisms of low completion rates, high student loan debt, and a low return on investment for the time and money spent on earning a credential. Community colleges felt the “growing assertiveness in the language” used to address these challenges (O’Banion, 2016, para. 1). Terms like mandatory placement, disruptive innovations, accelerated instruction, early alert, data driven, deeper engagement, scalable interventions, and high imp
	This growing assertiveness in the language — and one assumes in the action suggested by the language — is reflected most clearly in the work of academic advising. It used to be “faculty advising” or just “academic advising” as the passive monikers for this important function. In the past, academic advisors talked about “developmental advising” versus “prescriptive advising,” the latter a bit assertive but generally rejected by practitioners as an inappropriate model. (O’Banion, 2016, para. 2) 
	Academic advising has a position of importance; it is a crucial component of improving student success. George Kuh, founder of the National Survey of Student Engagement, supported this argument. “It is hard to imagine any academic support function that is more important to student success and institutional productivity than advising” (Kuh, 1997, p. 7). Redesigning academic advising according to a student success model, rather than a registration model, is the primary reason for the creation of the guide in 
	Redesigning academic advising services at community colleges starts larger student success plans. Low rates of community college persistence, retention, and completion prompted 
	Redesigning academic advising services at community colleges starts larger student success plans. Low rates of community college persistence, retention, and completion prompted 
	colleges to explore new ways to provide services and respond to student needs. “Across the nation, colleges are looking for better ways to keep students and help them toward graduation” (Anft, 2018, para. 6). The guide in Chapter 4 may assist community college leaders redesigning their academic advising services into a student success model. The guide provides readers with the opportunity to select content that is pertinent to their college’s needs for assessment and implementation. 


	Considerations 
	Considerations 
	The guide includes explanations of the components of an academic advising redesign and provides recommendations and activities based on best practices. The redesign framework includes Tinto’s integration and retention theory and Guided Pathways. The guide assists readers as they reflect upon their colleges’ current academic advising model and identify areas that need to change. The author wrote the guide with the assumption that the reader’s current academic advising model is an extension of registration se
	The target audiences for the guide are student service professionals and community college leaders (e.g., president and cabinet leaders) who must be fully involved and agreeable to make an academic advising redesign a transformative and meaningful change. The guide may also be useful for community colleges that do not yet offer academic advising services. Community college resources are another issue the guide may influence. The recommendations in the guide can be costly and require collaboration with multi
	The author does not address, neither in the guide nor the dissertation, faculty counselors who provide academic advising. In many states, licensed counselors provide academic advising and are usually called faculty counselors, and such, are members of the faculty union. This in itself is not a problem. However, the challenge with this approach is the financial sustainability as licensed counselors are paid at a higher rate than professional academic advisors. 
	This author’s community college employed both professional academic advisors and licensed counselors to provide academic advising, yet the licensed counselors were compensated at more than twice the hourly rate of the academic advisors. With reduced funding from the state and local property taxes, this model was deemed not financially sustainable. Consequently, beginning in 2019, the community college moved to an all professional academic advisor model and retained 2 licensed counselors to provide personal 
	Redesigns of advising change who provides academic advising, what type of academic advising they provide, and what is financially sustainable for the community college without jeopardizing the quality of student-focused academic advising. States, colleges, and models vary significantly. A consideration to explore for future research is whether the location of academic advising within the structure of a college matters to the efficacy of advising services. Models for delivering academic advising include: (a)
	(b) decentralized (i.e., academic advisors are in specific academic units); and (c) shared (i.e., some academic advisors meet with students in a centralized area and others meet another department or academic unit) (Kuhtmann, 2004). 
	Most colleges use a shared model (55%) rather than a centralized (32%) or a decentralized (14%) structure (Habley, 2004). There is currently no definitive research comparing the effectiveness on one model to another. 
	According to the Sixth National Survey on Academic Advising conducted in 2003 by ACT (Habley, 2004), more institutions use a shared model of delivering advising services (55%) than use centralized (32%) or decentralized (14%) structures. This distribution is similar to that found in 1997 when the Fifth National Survey was conducted. (p. 17) 
	The guide in Chapter 4 offers recommendations based on a centralized structure, but the ideas 
	within each component of the guide also work with a shared or decentralized academic advising 
	structure. 

	Recommendations 
	Recommendations 
	The guide will hopefully provide community college leaders with a better way to begin discussions about academic advising and assess whether their academic advising model is a registration model or student success model. If the existing model needs to change, then the guide in Chapter 4 provides ways to further assess and implement a redesign. This author is not naïve to the importance of having a student-focused culture in making a transformative change like academic advising redesign. Preparing the cultur
	To validate the recommendations within the guide, an analysis of student persistence and retention data, pre-and post-implementation of an academic advising redesign is highly desirable. Past research conducted independent studies on different student success initiatives, but none specifically addressed the three components of an academic advising redesign as illustrated in the guide in Chapter 4. Pre-and post-implementation assessment variables may include the review of student level data for one demograph
	To validate the recommendations within the guide, an analysis of student persistence and retention data, pre-and post-implementation of an academic advising redesign is highly desirable. Past research conducted independent studies on different student success initiatives, but none specifically addressed the three components of an academic advising redesign as illustrated in the guide in Chapter 4. Pre-and post-implementation assessment variables may include the review of student level data for one demograph
	-

	implementation of the advising redesign. The rigor of the academic advising redesign, the depth of academic advisor training, and the availability of technological support may positively affect student persistence and retention during the 3-year post-implementation period. 

	The final recommendation is for continual collaboration between academic advising and the instructional division. The academic advisor is the mouthpiece for the instructional division and an ally for student engagement in the college community. It is this author’s recommendation to have academic advising services functionally connect to both student affairs and academic affairs. The hope is that academic advising redesigns can become catalysts for community colleges to engage in additional student-focused i
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