
Academic Senate
Agenda for the Meeting of 
Tuesday, October 1, 2013 

IRC 120
10:00 - 11:50 am 

1. Call to Order and Roll Call

2.   Approval of Minutes  
A.  September 3, 2013 minutes  

3.   Open Forum 

4.   Reports 
A.   Senate President – Khagendra Thapa
B.   Senate Vice President – David Marion 
C.   Senate Secretary – Melinda Isler

5. Committee Reports 
A.    University Curriculum Committee – Sandy Alspach
B.    General Education Task Force – Fred Heck 
C.    Student Government – Erin Williams

6. New Business
A. Elimination of Mathematics BA – Sandy Alspach 

 B.  Master of Social Work (MSW) – Sandy Alspach
 C.  General Education Guidelines – Fred Heck

D.  NSSE-FSSE Data – Clifton Franklund 
  

8.   Announcements  
       

A. FSU President - David Eisler       
B.   Provost – Fritz Erickson

 C.   Senate President – Khagendra Thapa

9.   Open Forum 

10.   Adjournment 



Minutes
Ferris State University 

Academic Senate Meeting
IRC 120

September 3, 2013

Members in Attendance:  Abbasabadi, Alspach, Bacon, Baker, Barnes, Berghoef, Boncher, Brandly, Ciaramitaro, 
Dakkuri, Daubert, Dinardo, Fox, Briffin, Groves, Hanna, Harlan, Ing, Isler, Jenerou, Klatt, Marion, Nagel, Nazar, 
Piercey, Potter, Rumpf, Schmidt, Thapa, Todd, Tower, Wancour, 
Members absent with cause: Joyce, Richmond
Members absent: Amey, Cook, Jiao, Yowtz
Ex Officio and Guests: Adeyanju, Blake, Durst, Erickson, Garrison, Heck, Kurtz, Nicol, Yates, Bradley, Flickinger, 
Vasicek, Prakasam
1. President Khagendra Thapa opened the meeting at 10:03 a.m.

2. Approval of Minutes.
Senator Ciamitaro moved to approve the two sets of April 23, 2013 minutes as written.  Senator  Dakkuri 

seconded. Motion carried. 

3. Open Forum
A. Senator Alspach notified senators of the first lecture in the Sports Communication series by Ira Chilrdess 

on leadership.  
B. Senator Todd discussed his difficulties in having to reset an active directory login using the student process 

because he had taken a Ferris class in the past. He said that this overrode his faculty reset of passwords.  

4. Officer Reports
A. President Thapa reported on the activities upcoming in the meeting including the creation of two new 

advisory task forces and issues related to General Education.   He reminded Senators of the need for 
professional behavior

B. Vice-President Marion encouraged everyone to apply for committees and reminded Senators that it is a 
requirement of membership that they sit one.  Senator Hanna asked about the result of the question from 
the retreat about non-college appointments to committees.  Secretary Isler said this would be handled in 
her report.  Senator Hanna withdrew the question  

C. Secretary Isler reported on the history of non-college appointments to Senate committees.  This was put in 
as part of the bylaws not to allow such appointments in the 2001 charter revision.  In the December 6, 
2005 meeting a proposal was put forward which also did not allow these appointments.  In the fall 2006 
committee selection process this rule was followed.  The Senate Executive Committee suspended the rule 
passed in December 2005 in fall 2007.  During the charter revision process ratified in March 2011, all 
processes in the bylaws were removed from the charter and the Senate was informed that if they wanted 
them, they would need to reintroduce them.

D. Secretary Isler noted that John Urbanik, Chief Technology Officer had contacted the Senate and sent his 
regrets and Provost Erickson would be speaking in his place.  Provost Erickson said that the FBI cyber 
forensics team was on campus that day to investigate.  There was unauthorized access to information but 
as of yet no proof that any information was removed from the system.  In response to the credit 
monitoring question from the retreat, he said it was his understanding that all faculty/staff could receive 
credit monitoring and a letter should be going out soon.  Brenda Vasicek (Emeriti Association president) 
asked if this included emeriti and Provost Erickson said he believed so, but would check.  Senator Todd 
asked whether or not the university was aware of the length of the attack, the purpose of the attack and if 
this was on a server available to the public.  Provost Erickson did not have the answers to these questions 
but would check into it.  Senator Bacon asked if credit monitoring covered adjunct faculty.  Provost 
Erickson said yes.  Senator Harlan asked if Ferris had the most updated data security software and 
Erickson responded that Ferris takes data security very seriously.  Dean Nicol noted that another attack a 
few years ago was used as a system as a surrogate attack to allow attacks on other servers and this may 
have been one of those.

5. Committee Reports



A. Senator Alspach asked senators to review the meeting report in the packet which details meetings of the 
UCC last spring after the final Senate meeting.  They will be meeting on Mondays at noon and if anyone 
wishes to attend the meeting, they are more than welcome but need to notify Paula in advance so she can 
arrange lunch.  

B. President Thapa said that the General Education Task Force did not have a voting motion and had been 
removed from 7D under new business.  Chair Fred Heck was here to give a report. Professor Heck said 
that the job description in the packed showed the result of the Senate retreat discussion which appeared 
to place the coordinator position as more administrative and include authority, policy and procedure.  
They plan to do much of the assessment through TracDat.  Senator Schmidt asked if changes could be 
made in job description wording.  Professor Heck said he could take those changes via email outside the 
meeting.  Senator Hanna asked if the final report include all of the relevant policies and procedures (even 
if not changed) and would make reference to the past efforts of the Senate to review General Education.  
Professor Heck said those documents are referenced via links, along with past efforts to revise General 
Education.  Senator Alspach asked if they were to continue to assess outcomes in Blackboard.  Professor 
Heck said yes.  Professor Heck polled the Senate to see if they still wished to allow a single class to count 
for 3 separate outcomes and the general majority said yes.  

C. Student Government President Erin Williams was in class and unable to be present at the meeting for a 
report. 

7. Certificate Guidelines
The motion from the April senate meeting was removed from the table.  UCC chair Alspach shared some data 
from the Fact Book about certificates granted- primarily in the College of Business and Engineering Technology.  
This proposal put the requirements equivalent in percentages to those of a bachelors degree. Senator Boncher 
commended that it appeared that a majority of classes should be from the institution granting the certificate.  
Senator Schmidt that if this was a Banner issue, the programmers should be hired to handle this appropriate.  He 
also noted this came up based on a specific situation of a shared institutional program.  Senator Dakkuri asked 
about the range of credits for a certificate? Alspach responded that it is typically 6 but may change.  Vice-President 
Marion asked if this was done for financial gain?  Alspach pointed out that many go on to earn other degrees.  
Senator Klatt spoke in favor of the proposal as simplifying transfers.  Senator Schmidt said that in the bachelors, 
often the credits not earned are the general education- not program requirements.  Senator Tower asked if it was 
possible for both of the 6 credits to be elsewhere now?  Alspach said yes.  Senator Drake asked if this could be one 
and Alspach said the lack of language allows it.  Senator Boncher said this is more of a big issue and perhaps a 
committee should be formed to examine the issue of percentage of degree classes taken at Ferris.  Four voted in 
favor of the proposal, twenty-one against and 1 abstention.   

8. Charter Revisions.
Secretary moved to make changes to the charter in Articles III and IV.  Seconded by Senator Berghoef. Twenty-
five voted in favor.  1 abstained.  Motion passed.  

9. Distinguished Teacher Search Criteria 
Secretary Isler moved to modify the distinguished teacher award committee procedures to allow online instruction 
to be included in the 75%  teaching requirement.  Senator Dakkuri seconded the motion.  Senator Nagel objected 
to the lack of a written motion included within the packet or on the screen at the motion which made discussion 
difficult and moved to table the motion.  Senator Bacon seconded the motion to table.  Senator Hanna said that 
the report given by the task force in August did not reflect the beliefs of all of the members of the committee.  
Vice-President Marion pointed out that a delay of this issue impacted this years selection process.  Senator Schmidt 
called the question.  There were twelve votes in favor of tabling, and 15 against so the motion to table failed.  
Senator Nagel asked about the difficulties of evaluating both online and face-to-face classes.  Senator Dinardo, a 
committee member said it was challenging but possible, and this was not an award based solely on teaching if you 
read past announcements.  Senator Hanna said that if many things other than teaching are included it turns it into a 
different award and he looked at it from the teaching point-of-view. Senator Nagel supported that. Senator 
Dakkuri said he would support a separate award for online teaching.  Senator Wancour pointed out that a separate 
award for online teaching was two processes and questioned the ability to support two processed.  Senator Griffin 
spoke in favor of a more inclusive process.  Senator Groves spoke in agreement to the fact that the processes of 
teaching are different.   Senator Schmidt noted that in some cases the tools and materials may have previously been 
created by another instructor.  Senator DiNardo said even in evaluating two face to face instructors it is never an 
apple to apple comparison among disciplines.  Senator Berghoef said just because it was harder, did not mean the 



committee should not try.   Senator Boncher asked if we could afford two awards?  Provost Erickson said he 
would respect the decision of the senate.  Senator Nagel pointed out there has been two winners of this award in 
the single year.   Twenty voted in favor of the proposal and eleven against. Motion passed.

10. Program Advisory Committee Task Force.
The motion was read by Secretary Isler.  She moved to establish the creation of a task force on program advisory 
committees.  Seconded by Senator Hanna.  Senator Nagel asked for the purpose of the committees. President 
Thapa said it was to define the role and responsibilities of the committees.  Senator Groves asked if the purpose 
was to create uniformity and why that was needed?  President Thapa said advisory committees could use some 
forms for models.  Senator Nagel pointed out not all programs are uniform.  Senator Todd asked why this was 
needed.  Senator Dakkuri pointed out that some guidance for those asked to form advisory board and general 
policy might be helpful.  Senator Schmidt said this was more of a college level issue.  Senator Todd felt this issue 
was already addressed by Academic Program Review.  Senator Nagel agreed.  Senator Piercey asked what the cost 
was of such a policy?  Senator Hanna responded to Senator Piercey’s question that it kept curriculums relevant and 
gave outside advice.  Senator Tower pointed out the task force had no predetermined outcome. Senator Nagel said 
looking at different advisory committees as models might be helpful.  Senator Baker said this committee would do 
no harm.  Senator Potter asked to have Matt Wagenheim, Academic Program Review chair, involved in this 
process.  Senator Marion said rubric models would also be helpful. There were 17 yes votes, 11 no votes and 5
abstentions. Motion passed.

11. Task Force Evaluating Senate Committee Effectiveness.
Secretary Isler made the motion.  Senator Berghoef seconded it.  Senator Nagel expressed concern about the 
wording of the motion, as it implied a predetermined outcome.   The first sentence was modified by the maker of 
the motion from “This task force will examine the effectiveness of Senate committees and whether or not they 
need to be merged or modified or continue as they are” to “This task force will examine the effectiveness of 
Senate committees and suggest improvements and note strength.” Senator Brandly asked if this was a repeat of the 
task force a few years ago.  Vice-President Marion said no, as that committee focused on a rubric but not the 
content of the committee. Senator Wancour described the difficulties in disbanding the Academic Strategic 
Planning Committee.  Senator Berghoef noted difficulties of location for committees like Health Promotions.  
Senator Schmidt said the committees should be rated on quality not quantity.  Senator Nazar asked if committees 
have an expiration date set when created?  Senator Groves asked if they could do it.  Twenty voted in favor of the 
motion and seven against.  Motion passed.

9. Announcements
A. President Eisler was not present to give a report. 
B. Provost Erickson discussed the enrollment numbers.  Big Rapids numbers are stable but the FTIAC 

population is taking fewer credit hours which is a reduction in overall numbers.  They are increasing the 
number of transfer students and international students and have recruited a more diverse population. 
SPARC has discussed declining summer enrollment and reasons  (change in Pell grants and student debt 
loads) and need to come up with alternative models.  He opened the floor to questions.  Senator Bacon 
asked why were there so many transfer students?  Provost Erickson said it was the nature of our 
programs and our transferability through MACRO.  Senator Nagel gave comments on the scheduling of 
rooms based on class sizes in Arts and Sciences and how that did not work well with the teaching needs 
of individual classes.  

12. President Thapa closed the meeting at 12:05 p.m.
  

Respectfully submitted,
Melinda Isler
Secretary



September 13, 2013

Senate Motion Supporting the GETF Recommendations 

Whereas details of the document titled “The Ferris State University General Education Program:  
General Education Task Force Recommendations for Improvement” must be changeable as the Ferris 
community continues to evaluate it over the 2013-2014 academic year,

And whereas any suggestions for such change will be brought to the Academic Senate for comment 
before a decision is made to incorporate change into the document,

And whereas the General Education Task Force needs the support of the Academic Senate before 
passing the recommendations on to the Provost for his consideration,

And whereas timely consideration by the Provost is required in order to begin a Fall 2014 
implementation of the recommended changes to the General Education Program,

Therefore, the General Education Task Force requests that the Academic Senate pass a motion 
supporting the recommendations described in the above named document.
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The Ferris State University General Education Program:  
General Education Task Force Recommendations for Improvement 

 

INTRODUCTION 

The General Education Task Force 

The current General Education Program at Ferris State University was implemented in 1993 after a several 
year review of the pre-existing program.    Minor changes followed over the next decade (Appendix 1) but it 
was not until 2008 that the program was formally reviewed as part of the university’s academic program 
review process.    The result of this review was an extensive report with recommendations authored by the 
University General Education Committee and approved in November, 2008 by the Academic Senate.    The 
most significant recommendation of the report was that “…a task force be formed jointly by the Provost/Vice 
President of Academic Affairs office and the Academic Senate to review the philosophy, the general education 
outcomes, and the credit allocation of general education.” [1, p. 2] 

This recommendation led to the formation of a General Education Task Force (GETF) with membership 
established by the Provost’s office and Academic Senate leadership (Appendix 2).   Although individuals have 
changed over time, the positions they represent have remained in place.   The charge of the task force was to: 

“…review all historical University general education documents, gather information and knowledge for discussion 
related to the 21st Century bachelor degree student general education needs, create a comprehensive and effective 
General Education philosophy statement, identify learning outcomes for General Education that can be assessed, 
identify criteria for what would or would not meet such outcomes, consider course allocation, and develop an 
implementation timeline for any General Education changes that might occur. “(Appendix 2) 

The task force, which first met in April, 2009, has adhered closely to this charge.    An important historical 
document is a 2003 Academic Senate report [2] that raised concerns about, among other things, the need for 
student learning outcomes that address financial skills and health/wellness.  Task force recommendations 
address these concerns.   The report also made the important observation that “General Education is a 
concept not a list of courses”.  

Research on the needs of 21st Century students reinforced this concern about general education being a list of 
courses.    As task force members attended annual general education conferences offered by the Association 
of American Colleges and Universities (AACU) [3] and also the Higher Learning Commission it became clear 
that many universities were taking a more expansive view of general education and developing “university-
wide” student learning outcomes.    This view recognizes that those learning outcomes common to all 
university graduates are achieved not only through the traditional general education course requirements but 
also through courses and experiences in students’ major and co-curriculum.    The goal of this changed 
perspective is to integrate and deliver the university-wide outcomes throughout the students’ full university 
experience.    

The task force responded to this national trend by facilitating the development of 18 university-wide Ferris 
Learning Outcomes.  Some of these will be met primarily through specific general education course work, 
others through course work in the majors, and others through experiences in the co-curriculum.   Most will be 
addressed multiple times and integrated through all three areas of the students’ university experience. 

In addition to the Ferris Learning Outcomes (FLOs) the task force has developed, as charged, a philosophy 
statement for the program and also criteria for each of the 18 FLOs.   The task force has also considered 
questions of course allocation for those FLOs that will be addressed primarily by general education course 
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work.   Finally, national trends in general education reform have led the task force to recommend changes 
related to program administration such as processes for re-evaluating general education courses on a regular 
basis, curricular mapping, program assessment, and employing an individual for full-time oversight to the 
program.  The timeline to begin implementation has been a moving target but at this time fall semester, 2014 
seems like a reasonable goal. 

It is important to note that the process of review and revision adopted by the GETF has at every stage relied 
heavily on suggestions and regular feedback from the university community.   The forums for this feedback 
have included town hall meetings; meetings with colleges, departments, and numerous individuals; monthly 
reports to the Academic Senate; meetings with students, and Student Affairs administrators and staff; and 
campus surveys.  The recommendations for change contained in this document have followed from these 
many meetings with groups and individuals from all around campus. 

Recommendations in brief 

The General Education Task Force recommendations for a revised Ferris State University General Education 
Program are summarized below.   The remainder of this document provides a rationale and more detailed 
description of each recommendation.   For reference, a description of the existing program can be found in 
Appendix 3.  Note that throughout the document, task force recommendations are in bold italics. 
 
1.   Adopt the general education philosophy statement. 

2.    Adopt the eighteen university-wide Ferris Learning Outcomes with defining criteria. 

3. Adopt a comprehensive plan for assessing the General Education Program. 

4.    Retain the existing general education course requirements and credit hour distributions but modified  
 with recommendations 5-9 below. 

5. Deliberately introduce freshmen to the Ferris Learning Outcomes by modifying ENGL 150 and some 
sections of COMM 121 to include a description of the Ferris Learning Outcomes, to begin specifically 
addressing some FLO criteria, and to begin the development of a student portfolio.   

6. Add a senior-level requirement in which students integrate their prior coursework and experiences in 
general education, majors, and co-curriculum within the context of the Ferris Learning Outcomes.    The 
intent is that this requirement be met in an existing senior-level course within the major. 

 
7. Change the Quantitative Literacy requirement to read: “MATH 115 or 117 or higher for students 

entering before or during Fall 2017, at which time the requirement will be revisited.” “For students 
entering before or during Fall 2017, MATH 115 or higher with MATH 117 recommended for students in 
majors that do not require MATH 115 or MATH 116.  The requirement will be revisited during Fall 2017.” 

8. Change Culture requirement to “no more than 6 of the 9 Culture credits with the same prefix.”  
 
9. Require all general education courses to include at least one co-curricular event relevant to the course 

for students to attend and reflect on as part of the course requirement. 
 
10. Adopt course criteria that describe what must be true of courses that meet the GE FLOs. 
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11. Allow any Ferris State University course that meets the course criteria for a general education FLO to 
have general education status for that FLO.   An approval process will be required for all courses 
requesting general education status.  

12. Hire a full-time Director (or Coordinator) of General Education. 

13. Retain the existing general education committee structure but add a representative from Student Affairs 
to the University General Education Committee,  modify the outcome area subcommittees to equalize 
membership between the College of Arts and Sciences and other colleges, and add a subcommittee for 
Quantitative Literacy and for Integrative Learning. 

14. Retain the existing general education policies/procedures with minor change, and add 
policies/procedures for the periodic re-certification of GE courses, for curricular mapping of the Ferris 
Learning Outcomes, and for GE Program assessment. 

 

GENERAL EDUCATION PHILOSOPHY 

Task Force Recommendation 
1.   Adopt the general education philosophy statement given below. 
 

General Education at Ferris State University challenges students to be  
successful citizens of a diverse and globalized world. 

 
Rationale: 
The first town-hall meeting held by the task force was in May, 2009.   Over 40 people from diverse areas of 
campus attended to help brainstorm on the question:  What should every Ferris graduate know, be able to do, 
and be like?    The resulting discussion and list of ideas were the seeds for what has become the 18 Ferris 
Learning Outcomes.   This meeting also provided the basis for developing a general education philosophy 
statement. 
 
Several town-hall meetings during Fall semester 2009 produced a first draft of a philosophy statement that 
was presented to the Academic Senate and circulated campus-wide for feedback.   The revised statement 
(above) was based on this campus input and endorsed by the Academic Senate in February, 2010. 

The philosophy statement was accompanied by the following rationale: 

A “…successful citizen of a diverse and globalized world” is someone who understands the important social and 
scientific issues of the day; someone who is able to effectively communicate their thoughts and ideas about these 
and other issues, and work effectively with others to address them; someone who is knowledgeable about other 
cultures and understands the inherent value of that; someone who is personally responsible for their own actions 
and behaviors;  and someone who is able to develop and integrate new knowledge and experiences for a lifetime of 
personal and professional growth…. “ 

Furthermore, this concise and easily remembered statement of philosophy for general education at Ferris fits 
very well the university’s mission, vision, and core values (Appendix 4).  The statement has been an important 
guide in subsequent work to develop the Ferris Learning Outcomes. 
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THE FERRIS LEARNING OUTCOMES 

Task Force Recommendation 
2.    Adopt the eighteen university-wide Ferris Learning Outcomes with defining criteria. 
 
Rationale: 
History of Development 

The university-wide Ferris Learning Outcomes (Appendix 5) originated from several sources and evolved to 
their present form after many meetings with diverse groups and individuals from the university community.    
The first source of ideas was the May, 2009 town-hall meeting in which the GETF met with the university 
community to brainstorm together about what every Ferris graduate should know, be able to do, and be like 
(Appendix 6).   At this early stage most participants were thinking of these as “general education outcomes”, 
implying they would be met primarily through general education coursework.   However the second source of 
information,  the 2003 Senate report on general education [2], expressed concern about the perception of 
general education being just a set of courses, a concern that was validated by a third source of information for 
the final set of outcomes,  the Association of American Colleges and Universities. 

Task force members who attended the February, 2009 AACU conference on general education were 
introduced to the idea of campus-wide, or university-wide student learning outcomes.   This view recognizes 
that many of the outcomes desired for all university graduates, and traditionally labeled as general education 
outcomes, are also addressed through non-general education coursework in the majors and experiences in the 
co-curriculum.   It is a view that recognizes some university-wide outcomes are most effectively met through 
specific, directed coursework (as in the traditional GE course requirements found at all universities) while 
others are better addressed within the majors and/or co-curriculum.  For example outcomes like critical 
reasoning, creative thinking, integrative learning, team work, civic engagement, and others are probably met 
more effectively in the context of a student’s major discipline and “real-life” co-curricular experiences.   Ideally 
for student learning, the university-wide outcomes are addressed multiple times throughout the university 
experience and in all three areas of learning: general education, majors, and co-curriculum. 

In adopting university-wide outcomes, the conceptual framework of general education expands from being a 
list of courses to becoming a program that integrates students’ academic experience across the full curriculum 
(majors and general education) and co-curriculum.   The university-wide outcomes, in our case the Ferris 
Learning Outcomes, provide the common thread that integrates these three paths of learning in the students’ 
full university experience.    

The university-wide outcomes developed by the AACU, known as the LEAP (Liberal Education and America’s 
Promise) essential learning outcomes [4] (Appendix 7), fall into four categories: Knowledge, Skills, 
Responsibilities, and Integration.  The LEAP outcomes and categories fit very well with what came out of the 
May 2009 Town Hall meeting (Appendix 6).   This correspondence between outcomes developed through a 
national forum and the desires of Ferris State University for its graduates is the basis for recommending the 
Ferris Learning Outcomes articulated in Appendix 5.    

In addition, the final set of FLOs includes two outcomes recommended in the 2003 Senate Report, Financial 
Literacy and Health and Wellness, as well as a Technology outcome reflecting the need for informed citizens to 
understand the role of technological systems in modern society.   The full set of 18 FLOs recommended for 
adoption by the GETF therefore represents the combined thought of the May, 2009 Town Hall meeting (and 
many subsequent campus meetings), the 2003 Senate Report, and the nationally vetted LEAP outcomes 
articulated by the AACU.     
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The Ferris Learning Outcome Criteria 

The FLOs are written as broadly stated goals for all graduates with descriptive statements to clarify intent, and 
in language that is accessible to all constituents: students, parents, and the community.   As written, the 
outcomes are not conducive to assessment so each one includes a set of criteria that are assessable 
statements describing what a student should know or be able to do as evidence of achieving the outcome 
(Appendix 5).    
 
The criteria for most of the FLOs generally follow language used in the VALUE rubrics [5] developed by the 
AACU to aid in assessment of the LEAP outcomes.  Criteria for other FLOs (Culture, Society, Science, 
Technology, Global, Diversity & Inclusion, Financial Literacy, and Health & Wellness) were developed by 
subcommittees constituted of Ferris faculty with appropriate expertise.   

Drafts of rubrics have also been developed for nearly all of the Ferris Learning Outcomes.  The rubrics have 
either been modified from the VALUE rubrics or developed from scratch.  At this time the rubrics need 
refinement but the expectation is that they will be used as the basis for developing in-house assessment 
instruments for each of the FLOs. 

Addressing the FLOs:  Where and When in the Student Experience 

Repeated exposure to and practice with new concepts is one of the most effective strategies for learning, 
especially if the concepts are presented in a variety of contexts.   Because the Ferris Learning Outcomes are 
university-wide, have multiple criteria, and are expected of all graduates, the need for repeated exposure and 
practice will be especially important.    For this reason the outcome criteria for all FLOs should, as much as 
possible, be addressed multiple times throughout the student’s learning experience and in the context of all 
three areas of learning:  majors courses, general education courses, and the co-curriculum.  
 
The Venn diagram in Appendix 8 shows where the 18 FLOs might primarily be addressed in terms of these 
three areas of learning.   Although the diagram shows primary associations, it’s almost certainly true that all 18 
FLOs are addressed to some degree in each of the three areas.   The diagram illustrates the fact that achieving 
these university-wide outcomes will only be possible if the responsibility is shared by the full university 
community.    

The general education Ferris Learning Outcomes (Culture, Self & Society, Natural Science, Written and Oral 
Communication, and Quantitative Literacy as well as Global and Diversity & Inclusion) will be addressed 
primarily through required general education coursework.   This coursework will provide a solid knowledge 
base for subsequent related learning and experiences in major’s courses and the co-curriculum.   This is 
especially true of the skills-based outcomes (Communication and Quantitative Literacy) where practice of 
fundamental concepts learned in the general education courses will be important to student success. 

Major’s programs will likely be the best place to address most of the remaining Ferris Learning Outcomes.  
Although many of these are also addressed to varying degrees through general education courses and co-
curricular experiences, students will most likely see their importance if they are deliberately addressed within 
the major.   The Academic Program Review process may be a way for programs to document where in the 
major these outcomes are addressed. 

For most students, the co-curriculum plays a crucial role in the university experience and there is no question 
that deep student learning can take place there as students apply curricular knowledge and skills to “real-life” 
experiences.     Furthermore, most of the Ferris Learning Outcomes are addressed at some level through the 
wide variety of co-curricular experiences available to students such as  RSOs, campus employment, or the 
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many events offered on campus each year.   For these reasons, the task force agrees that it is important to 
encourage student participation in co-curricular experiences.    Perhaps the biggest challenge in this regard is 
documenting which FLOs are addressed by students in the co-curricular activities they choose to participate in.   
One strategy to encourage and document participation in co-curricular events is Recommendation 9 which is 
to have all general education courses require students to attend and reflect on at least one co-curricular 
event. 
 
Clearly it is difficult to know at this time exactly where each FLO will be met most effectively.    As mapping 
and assessment of the FLOs takes place across the full curriculum and co-curriculum we will know with greater 
confidence where each FLO is being addressed and where we need to encourage additional experiences to 
reinforce and achieve the FLO criteria.    
 
Regarding when the FLOs are addressed, they need to be introduced early so students begin the university 
experience understanding the importance and relevance of these university-wide outcomes.   To accomplish 
this, a recommendation of the task force is to modify some freshman level written and oral communication 
courses to include an introduction to the FLOs and to begin specifically addressing some FLO criteria 
(Recommendation 5).   The goal is for students to realize early that the FLOs represent a consensus among 
university, community, and business leaders about what is important for the personal and professional 
success of all graduates.    As part of this effort, the task force recommends that students begin a portfolio of 
their work that will be developed throughout their time at Ferris.   It will include reflective writing that 
deliberately links the FLOs to the courses and activities students take part in.   Through this practice the Ferris 
Learning Outcomes will integrate the three areas of student learning into a more meaningful whole.    
 
As a complement to this early introduction to the FLOs the task force also recommends that a senior-level 
course in each major be modified in a way that requires students to address the Integrative Learning FLO by 
reflecting back on their full university experience in the context of the Ferris Learning Outcomes 
(Recommendation  6).  A primary tool for demonstrating this student reflection will be the portfolios that 
students began to develop as freshmen and will bring to completion in the senior-level integration of learning.  
Together,  the freshman introduction to the FLOs and the senior integration course have great potential for 
improving students’ ability to integrate knowledge across many disciplines and for helping them understand 
the importance and relevance of these university-wide outcomes for their future success. 
   
Assessing the Ferris Learning Outcomes 

Task Force Recommendations 
3. Adopt a comprehensive plan for assessing the General Education Program. 
 
Rationale
A plan for assessing how well the university is achieving the 18 Ferris Learning Outcomes is being developed 
and will include both in-house and national assessment instruments.    Rubrics exist for most of the FLOs and 
will provide a basis for developing in-house assessments.   In addition, the general education FLOs (next 
section) will be assessed using nationally normed assessments such as the National Survey of Student 
Engagement (NSSE) and successors to the Academic Profile (AP) exam which is a direct assessment of student 
learning in the general education outcome areas.    Eighteen outcomes will be a challenge to meaningfully 
assess so an assessment cycle will likely be developed in which 4 -5 outcomes are assessed each year so that 
each outcome is assessed about every 4 years. 
 
Furthermore,  to paraphrase plenary speaker Mary Allen from the 2009 AACU meeting on general education, a 
crucial aspect of an assessment plan is that it be  “meaningful, manageable and sustainable.”   “Meaningful” in 
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that assessment results are valid, reliable and actionable;  “manageable” in that assessment is efficient,  
simple,  and can be done in small steps;  “sustainable” in that it engages students and therefore gets their best 
work,  and in that it interests faculty so it leads to change and improvement.    Our goal will be an assessment 
plan for the Ferris Learning Outcomes that meets these criteria.  
 

THE GENERAL EDUCATION FERRIS LEARNING OUTCOMES 

Task Force Recommendation 
4.    Retain the existing general education course requirements and credit hour distributions but modified  
 with recommendations 5-9 below. 
  
Rationale 
General Education Course Requirements at Ferris and at Similar Institutions 

Among the eighteen Ferris Learning Outcomes are the traditional general education outcome areas that are 
primarily met through coursework specific to the outcome; these are the general education FLOs.  At most 
Michigan universities including Ferris, this general education coursework amounts to about a third (38-40 
credit hours) of a student’s bachelor’s degree requirement.  In the existing program at Ferris, these general 
education credit hours are distributed as follows: 
 
 Communication:  (9 cr hr written comm; 3 cr hr oral comm)   12 cr hrs (4 courses) 
 Quantitative Skills:  MATH 115 or higher         3  cr hrs (1 course) 
 Scientific Understanding:             7 cr hrs    (2 courses) 
 Cultural Enrichment:             9  cr hrs (3 courses)  
 Social Awareness:               9  cr hrs (3 courses) 
 Global Consciousness:              overlap with one other course 
 Race/Ethnicity/Gender:              overlap with one other course 
                Total:  40 cr hrs  (13 courses) 
 
Students may graduate with fewer general education credit hours if competency requirements are met which 
most often happens in the written communications or quantitative skills areas. 
 
Appendix 9 shows the general education course requirements at institutions similar to Ferris.   These similar 
institutions are those identified in the 2008 Academic Program Review [1, pp. 14-20] and include both 
Michigan and out-of-state universities.   The information in Appendix 9 has been updated to reflect changes at 
these institutions since the 2008 APR.   This data reveals that the same outcome areas in the existing Ferris 
program are addressed through general education coursework at our similar institutions and with mostly the 
same number of total credit hours, although the distribution of those credit hours may vary.    Nationally, 
these same outcome areas are identified as LEAP outcomes under the Skills and Knowledge areas [4].    
Furthermore, total general education credit hours are about the same at most institutions nationally although 
the range is 30 to 50 credit hours.    
 
In short, the General Education Program at Ferris is not “broken” in terms of course requirements which are 
very much in line with national trends and with requirements at other similar institutions.   It is because of this 
alignment and the lack of a compelling reason to change that the task force recommends the existing general 
education outcome areas be retained and with the same credit hour distributions, but with the changes for 
improvement described in Recommendations 5 - 9.     This will facilitate student transfers between Ferris and 
similar Michigan universities and will certainly simplify the transition into a revised program in many ways.   
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Appendix 10 describes in detail the general education course requirements for the existing program together 
with the recommended changes for improvement. 
 
 
Changing General Education Courses to Improve Student Learning  

Task Force Recommendation 
5. Deliberately introduce freshmen to the Ferris Learning Outcomes by modifying ENGL 150 and some 

sections of COMM 121 to include a description of the Ferris Learning Outcomes , to begin specifically 
addressing some FLO criteria,  and to begin the development of a student portfolio. 

 
Rationale 
One of the concerns about the existing General Education Program is that general education coursework, and 
the broader set of learning goals embodied by the Ferris Learning Outcomes, are often viewed by students as 
unnecessary hurdles to graduation.    This is clearly not the view of business and community leaders [6 ]who 
consistently cite these outcomes as essential components of a university education that play a key role in the 
personal and professional success of graduates.    Recommendations 5 and 6 are meant to specifically address 
the concern about student attitudes toward general education. 
 
The purpose of the freshman introduction to the FLOs is to help students understand at the outset how and 
why the achievement of these outcomes, which are integrated throughout their university experience in 
courses and in co-curricular activities, is essential to their success.    They will learn about the purpose of each 
FLO and begin addressing criteria for several of the skills based FLOs including information literacy, critical 
reasoning & thinking, oral and written communication, and teamwork.    These skills will be used to analyze, 
investigate, research, find solutions and present findings to a wide variety of problems including community, 
social, technical or environmental problems.  This will not only lay an early foundation for skills students will 
use in subsequent courses, it will also help them see the connections between general education courses, 
courses in the major, and co-curricular experiences.    
 
To help integrate their learning across the full university experience, students will begin to develop portfolios 
where they deliberately reflect on the Ferris Learning Outcomes and how those outcomes are woven through 
their general education, majors, and co-curricular experience.    In this way the FLOs serve to link areas of 
learning previously viewed by most students as separate and unrelated aspects of their university education.   
Furthermore, as students continue to build the portfolios until graduation they will have produced an 
invaluable professional resource that holds evidence of their knowledge, skills, and accomplishments. 
 
English 150 was chosen as a course to modify for this purpose because all students are required to take it 
during their freshman year and it is amenable to incorporating this introduction to the FLOs without changing 
its function as an introductory writing course.   Appendix 11 provides a proposed description of ENGL 150 
modified to address the Ferris Learning Outcomes.    About a fourth of incoming students enter with ENGL 150 
competency and are therefore not required to take it.  Most of those students take COMM 121 so some 
sections of that course will also be modified to address the FLOs as described above.  
 
Task Force Recommendation 
6. Add a senior-level requirement in which students integrate their prior coursework and experiences in 

general education, majors, and co-curriculum within the context of the Ferris Learning Outcomes.    The 
intent is that this requirement be met in an existing senior-level course within the major. 

 
 



GETF Recommendations to Campus Draft3,  9-13-13  
 

10 
 

Rationale 
Using an existing senior-level course within a student’s major is recommended as a place for students to 
intentionally integrate their majors, general education, and co-curricular learning by reflecting back on their 
university experience in the context of the Ferris Learning Outcomes.   A major goal of this effort will be to 
specifically address the Ferris Learning Outcome for Integrative Learning (Appendix 5).   It’s expected that the 
portfolio students begin to develop as freshmen will be a very important tool for demonstrating this 
integration.  Because this integration of prior learning will probably be most effective in the context of a 
student’s major, the hope is that one senior-level course in each program can be modified with minimum 
effort to meet the outcome.   Together, the freshman introduction to the FLOs and the senior integration 
should provide students with a more holistic and enriched perspective on their full learning experience at 
Ferris. 
 
Task Force Recommendation 
7. Change the Quantitative Literacy requirement to read: “MATH 115 or 117 or higher for students 

entering before or during Fall 2017, at which time the requirement will be revisited.”  “For students 
entering before or during Fall 2017, MATH 115 or higher with MATH 117 recommended for students in 
majors that do not require MATH 115 or MATH 116.  The requirement will be revisited during Fall 2017.” 

Rationale 
The existing requirement for quantitative literacy is MATH 115 or higher.  Most students take MATH 115 to 
meet the requirement.   However, as currently configured, MATH 115  (which is an intermediate algebra 
course) does not align well with the criteria for the QL FLO (Appendix 5).   At the same time, MATH 115 serves 
as an important prerequisite for other math courses and for math intensive courses in many programs.    
Although MATH 117 is a course that better meets the QL criteria, it is generally not appropriate as a 
prerequisite for other math or math intensive courses.   The Mathematics Department is actively working to 
address the issue so that MATH 115, as well as possible alternatives, continues to serve the prerequisite needs 
of programs but in ways that also align with the QL criteria.   In order to accomplish this task the Mathematics 
Department has requested time to make adjustments and to develop alternatives so its curriculum better 
meets the needs of Ferris students and the many programs that rely on solid mathematics preparation. 
 
Task Force Recommendation 
8. Change Culture requirement to “no more than 6 of the 9 CE credits with the same prefix.”  
 
Rationale 
The reason for changing the Culture requirement to “no more than 6 of the 9 credits with the same prefix” is 
two-fold.   First, many courses can meet most of the criteria for this FLO,  but because of the multiple 
disciplines in that area few if any can meet all of the criteria.   Taking the three Culture courses from more 
than one discipline will help ensure that most students are exposed to all of the criteria for the outcome.    
Another reason is to push students to broaden their learning experience by venturing beyond a single 
discipline of study.  Finally, phrasing this requirement as “6 of 9 credit hours” rather than “2 of 3 courses” 
allows students interested in one credit music activity courses to take more than two with the same prefix. 
 
Task Force Recommendation 
9. Require all general education courses to include at least one co-curricular event relevant to the course 

for students to attend and reflect on as part of the course requirement. 

Rationale 
The university offers a wide variety of co-curricular events that are important learning opportunities for 
students.   These events are most effective for learning when students are asked to reflect on the experience 
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and connect it with other learning or experiences in their lives.   Doing this in the context of a course provides 
an opportunity for deeper learning as students process the information with their professor and classmates.  It 
also validates the importance of these co-curricular activities and will help students see how knowledge is 
integrated across the curriculum and co-curriculum. 
 
Criteria for Courses Designated as Meeting the General Education FLOs. 

Task Force Recommendations 
10. Adopt course criteria that describe what must be true of courses that meet the GE FLOs. 

Rationale 
In any academic program courses are expected to meet specific learning outcomes and be taught by faculty 
with appropriate academic expertise and/or significant personal experience in the discipline.    Courses that 
deliver the general education FLOs are no exception and for this reason should meet certain criteria in order 
to receive general education status.   Specifically, the recommendations are that a course:  1) must address all 
or most of the defining criteria for the general education FLO requested; 2) must spend at least 75% of class 
time and assessment addressing the outcome criteria in about equal measure; 3) must be taught by faculty 
with academic credentials appropriate to the course; and 4) should be transferrable as a comparable course to 
other institutions.   Appendix 12 provides a more detailed description of the recommended course criteria for 
each of the general education FLOs. 
 
Addressing the General Education Ferris Learning Outcomes 

Task Force Recommendations 
11. Allow any Ferris State University course that meets the course criteria for a general education FLO to 
have general education status for that FLO.   An approval process will be required for all courses requesting 
general education status. 
 
Rationale 
This recommendation is to make clear the conviction of the task force that the General Education Program 
belongs to the entire university and that courses from any college should be eligible for general education 
status.   This is actually allowed under the existing program and in fact 31 (about 8 % of) general education 
courses are now offered from colleges other than Arts and Sciences.   There is, however, a perception that 
deserving courses from other colleges have not been approved because of how the evaluating committees are 
structured.  Whether or not this perception is true, there is no question that the membership of these 
committees is dominated by A&S faculty.    
 
For example, the committee responsible for evaluating courses requesting Scientific Understanding status is 
required to have “2 faculty from the physical sciences and 2 faculty from the biological sciences and 2 faculty 
from Colleges other than Arts and Sciences.”  Evaluating committees for the other GE outcome areas are 
similarly structured.   A committee structure dominated by discipline experts was written into the existing 
program to help ensure that general education courses are of high quality and appropriately meet the 
established criteria.    In this regard it has been a successful process, but it has also raised concerns about “turf 
protection” in that evaluating committees could deny deserving courses simply because they are offered by 
other colleges.     
 
Since the 2008 APR this concern has been partly addressed by introducing an appeals process for denied 
proposals.    The policy allows faculty whose course has been denied to appeal the decision to the University 
General Education Committee which oversees the program and has a membership evenly divided among the 
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colleges.   In addition to retaining this policy, the task force recommends (Recommendation 13) that 
evaluating committees should be re-structured to include more faculty from colleges other than A&S. 
 
There is no question that the College of Arts and Sciences will remain the primary provider of the general 
education FLOs.  Arts and Sciences is where the appropriate discipline expertise is concentrated, and providing 
general education coursework is the historic role for this college at Ferris and virtually every other university in 
the United States.    However,   it is also true that similar expertise exists in other colleges and a fair process 
for recognizing that expertise must be part of the revised General Education Program. 
 
 

ADMINSTRATION OF THE GENERAL EDUCATION PROGRAM 

General Education Program Director/Coordinator 
 

Task Force Recommendations 
12. Hire a full-time Director (or Coordinator) of General Education. 
 
Rationale 
Perhaps the most important recommendation of the General Education Task Force is that the university 
employ a full-time Director of General Education to oversee the day-to-day operations of the 21st century 
program being proposed.   Although this would be a new position for Ferris, more and more universities are 
making this investment in their general education programs and it will certainly be required at Ferris if the full-
potential of an enhanced program is to be achieved.    
 
The existing General Education Program enrolls over 10,000 Ferris students, offers several hundred courses, 
employs well over 100 faculty, and brings millions of dollars annually to the university.    Despite this status as 
the largest academic program on campus, only ¼ release time is currently awarded to a faculty member to 
administer its day-to-day operations.   This provides only enough time to usher new Gen Ed course proposals 
through the approval process,  answer questions about the program from individuals around campus,  
mediate Gen Ed issues that arise for a variety of reasons, oversee the Gen Ed outcome area subcommittees,  
and  make efforts (with limited success) to assess the Gen Ed outcome areas.   A ¼ release time will not be 
sufficient for oversight of the enhanced program being proposed by the Task Force. 
 
The need for a full-time Director of General Education is evident by considering the additional following needs 
of an updated program: 
 

1.  An assessment plan for the General Education Program that is deliberate and proactive in 
nature.   Assessment of how well the General Education Program is achieving the Ferris Learning 
Outcomes (FLOs) is a requirement of the revised program, not only for the purpose of continuous 
improvement but also for future HLC accreditation.  Such a plan must include:  1) development of 
both direct and indirect internal assessment instruments for each of the 18 FLOs; 2) administering 
internal and external assessment measures on a regularly scheduled cycle; 3) documentation of 
FLO assessment results in TracDat; and 4) oversight of a mechanism for ensuring that results are 
disseminated, analyzed, and used to help improve student success.   These efforts to assess how 
well the university is achieving the Ferris Learning Outcomes will require a significant time 
commitment for a full-time Gen Ed administrator who would also work closely with the University 
Assessment Committee and Associate Provost of Assessment.    
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2.  Re-validation of courses approved for the GE Ferris Learning Outcomes.   In the existing 
program, once a course is approved for general education status it retains that status indefinitely 
without further review.    There is no mechanism in place for future evaluation of a course to 
ensure it still meets the criteria of the general education designator it was approved for.   Periodic 
re-validation of general education courses is essential for ensuring they still meet the approved 
criteria.  It also provides a mechanism for demonstrating that students are indeed meeting the 
criteria.  The need for such a process was reinforced during the last HLC visit when the team met 
with the University General Education Committee and General Education Task Force.   They were 
specifically asked if any general education course had ever lost its status based on assessment data.    
Of course the answer was no because there is no mechanism in place for doing that.     

Course re-validation will likely involve examining 50-80 courses per year as well as educating 
faculty and departments about what is expected as documentation that courses are successfully 
meeting the criteria.    Administrative direction and oversight will clearly be needed to organize and 
implement the committee work and faculty development needed to accomplish this re-validation 
process.  
 
3.   On-going curricular and co-curricular mapping of all Ferris Learning Outcomes.    Curriculum 
mapping is something that happens routinely within major’s programs and needs to become an on-
going activity for the one program on campus which enrolls virtually every student, the General 
Education Program.   Such on-going mapping will be required to identify where on campus and at 
what level of achievement each of the 18 FLOs is being addressed.   Mapping is not only required 
for in-house monitoring, assessment, and improvement of the program but also for HLC accreditors 
who want to know where in the curriculum or co-curriculum students are being introduced to and 
achieving each of the FLOs. Developing and implementing a strategy for effective, on-going 
mapping of the Ferris Learning Outcomes will be a required element of the revised program and 
will need the attention of a full-time administrator. 

4.  Coordination with Student Affairs for developing and recognizing co-curricular experiences that 
address the Ferris Learning Outcomes.    Co-curricular experiences play a key role in the education 
of successful graduates and many of these experiences directly address the FLOs. National trends 
at other universities recognize this and actively involve student affairs leaders in developing co-
curricular experiences that address university-wide outcomes.   At Ferris this partnership between 
Academic Affairs and Student Affairs has already begun and there is great potential for growth that 
will significantly enhance and integrate the students’ full university experience.   A deliberate effort 
to coordinate with Student Affairs leaders to create co-curricular experiences that specifically 
address the FLOs will be an important role for a full-time Gen Ed administrator. 

5.   Promotion,  development and coordination of activities that encourage the use of High Impact 
Practices (HIPs).    As defined by the Association of American Colleges and Universities,  HIPs 
include [7]:   

First-Year Seminars and Experiences    Service Learning 
Common Intellectual Experiences     Learning Communities 
Writing Intensive Courses      Undergraduate Research 
Collaborative Assignments and Projects    Diversity/Global Learning 
Internships       Capstone Courses and Projects 
Linked Courses 
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HIPs have proven to be highly effective and desirable components of university curricula and 
should have a prominent role in a revised Gen Ed program.   Virtually all of the HIPs listed above 
are practiced to some extent at Ferris and, because the FLOs are campus-wide expectations of all 
graduates, it will be important to promote their more wide-spread use.    Creating and promoting 
opportunities for the use of HIPs, and providing faculty development opportunities for their 
successful implementation will be another important role for a full-time Director of General 
Education. 
 
6.   Promotion of the General Education Program to all constituents.    Combined with the strong 
majors programs that Ferris is well known for, an equally strong General Education Program will 
make Ferris an even more attractive choice for students.   For this reason, promotion and 
marketing of the program will be an important part of the job for a full-time GE administrator.   
This will involve regular and active communication with all constituents about the importance of 
the Ferris Learning Outcomes for the success of our graduates.   Such communication might 
include:  1) presentations at new-student and new-faculty orientations, 2) development of 
informational and promotional literature about the Gen Ed Program that becomes part of the 
university's marketing program, and 3) dissemination of bookmarks, folders, and other similar 
items that keep the Ferris Learning Outcomes visible to all constituents on and off campus.   

Based on feedback gathered at the August 2013 Academic Senate retreat and town-hall meeting the task force 
recommends this full-time leadership for the General Education Program should be a Director of General 
Education serving in an administrative position.   The Director will be responsible for day-to-day oversight of 
the program and will collaborate with faculty, the University General Education Committee, the Academic 
Senate, and the Provost to accomplish the needs described above of an updated program, and to implement 
program policies and procedures (Appendix 14).   An updated draft of a detailed job description for the 
Director position is provided in Appendix 15.   
 
University General Education Committee and subcommittees 

Task Force Recommendations 
13. Retain the existing general education committee structure but add a representative from Student Affairs 

to the University General Education Committee,  modify the outcome area subcommittees to equalize 
membership between the College of Arts and Sciences and other colleges, and add a subcommittee for 
Quantitative Literacy and for Integrative Learning. 

Rationale 
The committee structure for the existing General Education Program includes the University General 
Education Committee (UGEC), which provides faculty oversight of the program, and a subcommittee for each 
of the GE outcome areas.    Each outcome area subcommittee is responsible for evaluating courses requesting 
GE status for that outcome, and also for developing and implementing internal assessments for that outcome.   
This overall structure has worked fairly well and should be retained. 
 
However, as described under Recommendation 11 above, there is a perception that the existing membership 
requirements of the outcome area committees it too heavily weighted with Arts and Sciences faculty.   The 
concern is this may result in the unfair denial of GE status for courses offered by colleges other than Arts and 
Sciences.   The task force therefore recommends that subcommittee memberships be changed so that each 
outcome area committee will have an equal number of faculty from other colleges as there are from the 
College of Arts and Sciences.   This will allow abundant discipline expertise to remain on each committee and 
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will also prevent the rejection of proposals simply because they are not from CAS.    Tie votes on proposals 
would then be decided by the UGEC. 
 
Under the existing program the membership of the University General Education Committee is one faculty 
member from each undergraduate college (Arts and Sciences, Business, Education and Human Services, 
Engineering Technology, Health Professions), one faculty member from FLITE, one faculty member from 
Academic Counselors, the General Education Coordinator who chairs the committee, and the Associate 
Provost of Academic Operations who is an ex officio member.   This membership requirement seems to work 
fine in the existing program but in recognizing that the co-curriculum also plays an important role in 
addressing the Ferris Learning Outcomes the task force recommends adding a Student Affairs representative 
to the University General Education Committee. 
 
Appendix 13 provides a more detailed description of the membership and responsibilities of the existing 
General Education Program committees together with the explicit recommendations for membership changes 
to each subcommittee. 
 
GE Program Policies

Task Force Recommendations 
14. Retain the existing general education policies/procedures with minor change, and add 

policies/procedures for the periodic re-certification of general education courses, for curricular mapping 
of the Ferris Learning Outcomes, and for General Education Program assessment. 

 
Rationale 
In the existing GE Program there is policy/procedure written and approved for each of the following items.   

1.  Procedure for making changes in General Education  
  2.  Approval process for new courses seeking Gen Ed status 
  3.  General Education Transfer Equivalency Determinations 
  4.  Removing Gen Ed status from a course  
  5.  Appealing the rejection of Gen Ed status by an outcome area subcommittee  
  6.  Materials to submit for new courses seeking Gen Ed status  
 
Each of these policies/procedures is included in Appendix 14 along with task force recommendations for 
change.   In addition, new policies are under development at this time that will establish procedure for general 
education course re-certification, curriculum mapping of the Ferris Learning Outcomes, and General Education 
Program assessment. 
 
This third draft of the recommendations document includes, in Appendix 14, a fully-articulated draft of a 
recertification policy for general education courses.   The policy establishes a schedule whereby all courses in a 
given GE outcome area are recertified for their GE status every 5 years.  The policy requires that all new and 
existing GE courses have curricular Form E data entered into TracDat before GE status is activated (existing 
courses will have a 2-year window to enter the data),  and that each course has assessment results and 
analysis entered for at least one of the GE FLO criterion annually.   
  

IMPLEMENTATION OF REVISED PROGRAM 

The details of transitioning into the revised program are being worked on but will include the following 
elements: 

1. Hiring a full-time GE coordinator or director to oversee the program. 
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2. Developing a process for re-certification of existing GE courses that wish to retain GE status (probably 
within a two year window) and for approving other courses requesting GE status. 

3. Developing a process for implementing new course requirements (recommendations 5-9 above). 

4. Identifying faculty development needs for successful implementation of the revised program and then  
providing opportunities for that faculty development. 

5.  Identifying and resolving any issues related to student transfer to or from the university. 

6.  Developing a plan for communicating with all constituents about changes in the program. 

 

CONCLUSION 

After four years and countless meetings with groups and individuals it is clear that attitudes about general 
education at Ferris are extremely diverse and strongly held.   This diversity of opinion has produced rich, 
campus-wide discussion resulting in the 14 recommendations for improving the Ferris State University General 
Education Program described in this document.   These recommendations touch on all aspects of the program 
and reflect not only campus-wide input but also national trends in general education reform.   Adopting the 
recommendations will lay the foundation for a strong, coherent program that will be relevant for the 
foreseeable future, will be nationally competitive with similar institutions, and will have great potential for 
measurably improving the quality and success of Ferris graduates. 

At the same time, some change to these recommendations will certainly occur in the coming weeks as the 
university community examines, debates, and comments on ways to improve what the task force has 
produced.   This is an essential part of the process that is necessary and desirable for moving toward a broader 
consensus about what the General Education Program at Ferris should look like.   The General Education Task 
Force looks forward to your feedback. 
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Appendix 1 
A Brief History of the Current Ferris State University General Education Program* 

1993: Began implementation of current program (with minor changes since) following several years of study by a general 
education task force and recommendations to the Academic Senate.  Implementation was concurrent  with 
conversion from quarter to semester system. 

1995: North Central Accreditation (NCA) site visit found inadequacies in several areas, including: (see APR report for other 
concerns): 

1.   lack of a philosophy statement,  
  2. inadequate administrative structure,  
  3. lack of assessment,  
  4. lack of criteria for selecting courses,  
  5. lack of “campus-wide acceptance of the centrality of general education in all academic programs…”. 
 
1998: NCA focused site visit found significant enough improvement, however it still found no broad support for the 
centrality of general education and recommendations included: 

1. need for better explanation to students about the purpose of general education, 
  2. need for gen ed outcomes on gen ed course syllabi, 
  3. need for better training of advisors on gen ed requirements 
  4. need for review of Race/Ethnicity/Gender (REG) courses to determine how much of course work is actually 

focused on REG. 
    a.  REG criteria were developed that required 75% of course to be REG content  
    b. Approved by Academic Senate, but with concerns that this would decertify many courses and make 

it difficult for students fulfill the requirement. 
    c. VPAA froze REG by allowing existing courses to continue to count while new courses would meet 

the new criteria.    This continues as the present situation. 
 
2001: NCA focused site visit substantiated many positive aspects of program; still some concerns, in particular:  
“…continues to be inconsistency in administration and expectation across departments, particularly in regards to rigorous 
application of stated criteria for GE courses.”   Efforts to address this included: 

a.  employing the University General Education Committee as final arbiter of the curriculum, 
    b. educating offering departments about course criteria to employ when requesting gen ed status 
    c. consistent use of course criteria by gen ed committees reviewing course proposals 
 
2002: Academic Senate formed a committee to review gen ed.   Committee submitted a report in July 2003 with 
recommendations for changes in gen ed outcomes and credit allocation.  However,  

“This committee was not formed by both the Senate and the VPAA together and so did not meet the conditions 
established by the approved general education procedures for recommending changes to the general education 
outcomes or the credit allocation.”  

   
After review of the senate report by the VPAA: 
   1. Social Awareness requirement was changed to require a 200 level course rather than 300 level, and 
   2.  a freeze was placed on any changes to general education until a later date, preferably following a 

program review process.       
 
2008:  The General Education Program underwent an Academic Program Review.   The resulting report was submitted 
with recommendations to the Academic Program Review Council in the summer of 2008 and was approved by the 
Academic Senate in November, 2008.   

 
*Summarized and quoted from the Academic Program Review report on General Education, 2008, pp. 3-9 (1). 
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Appendix 2  
Charge of the General Education Task Force with Original Membership 

TO:  General Education Task Force 
FROM:  Don Flickinger, Assistant Vice President for Academic Affairs 
SUBJECT: First Task Force Meeting April 3, 2009, 3:00 – 4:30 PM, FLITE 133 
DATE:  March 18, 2009 
 
The Vice President of Academic Affairs and Academic Senate has agreed to create a General Education Task Force (GETF) 
for the purpose of reviewing Ferris State University General Education.  The charge to this group, as articulated in the 
“Guidelines for the General Education Task Force As Reviewed and Approved by Senate President Griffin and Assistant VP 
Flickinger” is to review all historical University general education documents, gather information and knowledge for 
discussion related to the 21st Century bachelor degree student general education needs, create a comprehensive and 
effective General Education philosophy statement, identify learning outcomes for General Education that can be 
assessed, identify criteria for what would or would not meet such outcomes, consider course allocation, and develop an 
implementation timeline for any General Education changes that might occur.  The General Education Task Force 
membership is to include: one representative from each college; two student representatives; the general education 
coordinator; UCC Chairperson; APRC Chairperson; the Assistant VPAA or VPAA; one Dean or Associate Dean; the 
President of the Senate; he Vice President of the Senate; and one representative from Student Affairs.  GETF members 
should be chosen by the Senate President and the VPAA.  Tenure-track faculty chosen for GETF should be tenured. 
 
General Education taskforce membership agreed upon by Senate President Rick Griffin and Assoc. VPAA Flickinger: 

AHS 
Lisa Wall,  

AS 
Dan Adsmond 
 
BUS 
Nate Tymes 

EHS 
Nancy Lashaway-Bokina 
 
ET 
Mike Feutz 

OPT 
******* 

PHR 
Greg Wellman 
 
Librarians/Counselors
Paul Kammerdiner 

UC 
Terry Doyle 

Adjunct Faculty 
Tom Jorsch 

 
 
Student Affairs 
Kristen Salomonson 

Dean/Associate Dean 
Van Edgerton 

General Education Coordinator 
Fred Heck 

APRC 
Doug Haneline 

UCC 
Leonard Johnson 

Senate President 
Rick Griffin 

Senate Vice President 
Mike Berghoef

VPAA Office 
Provost Fritz Erickson 
Assistant VP Don Flickinger 

Two Students from Student Government
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Appendix 3 
Basic Elements of the Existing GE Program

Philosophy:   
Ferris State University is dedicated to the ideal of blending career-oriented professional and technical 
education with a solid base of general education. Our general education program provides students with 
the academic skills, analytic ability, and general knowledge necessary to flexibly meet the challenges of 
their personal, civic, and professional lives.  General education at Ferris accomplishes the following: 

1. It enhances and enriches the skills essential to students' success in every field and most 
areas of their lives.  

2. It provides students with the knowledge that will allow them to adapt to change, 
advance in their careers, and act as informed citizens.  

3. It assists students in gaining a better understanding of themselves. It also widens the 
horizons of their experience by offering them a better understanding and appreciation 
of some of the best of human achievement.  

 
Outcome Areas:   Student learning outcomes and other program information can be found at: 
http://www.ferris.edu/htmls/academics/gened/gened.html. 

Limited student choice 
Communication Competence (Writing and Speech)  13 courses   

There are also 34 Writing Intensive Courses (WIC) that can help meet the upper level writing 
requirement. 

  Quantitative Skills          MATH 115 or higher 
  

Many student choices for courses (though often limited by program requirements)   
Cultural Enrichment       189 courses 
Global Consciousness       82 courses, all overlap with GE or Majors courses  

  REG           71 courses, all overlap with GE or Majors courses 
  Scientific Understanding      88 courses       
  Social Awareness        74 courses 
  

No courses,  spread across curriculum (majors, gen ed) and  co-curriculum (Student Affairs) 
Life-Long Learning (outcomes described in APR Report but not on website) 

Includes:  reasoning ability, library/information skills,  project organizational skills, 
collaborative skills, and computer competence.   

  
 
 
Total separate courses in program,  approximately 368.   This does not include experimental  _90  
courses, many of which are Study Away courses.    
 
All courses spread across 4 colleges (CAS, CET, COB, CEHS) and 17 departments (Architecture, Printing, 
Surveying, Economics, International Business, Management, Marketing, Criminal Justice, HVAC, 
Manufacturing, TV Production, all 6 CAS departments).    

Accounts for a third of Bachelor’s degree requirements. 
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Produces about 5 million dollars per year in profit for the university (APR report, 2008).   

Requirements by Degree:   
 BS/BA/BAS/BIS/BSW:  40 cr hrs  

CC: (9 cr hr writing; 3 cr hr speech) 12 cr hr 
   QS:  MATH 115 or higher; or equivalent  3 cr hr  
   CE:           9  cr hr     
   SU:            7 cr hr  
   SA:            9  cr hr 
   GC: one course        0 cr hr (outcomes overlap with other courses) 
   REG: one course       0 cr hr (outcomes overlap with other courses) 
   

AA/AS:  38 cr hr  
CC:  (6 cr hr writing; 3 cr hr speech)   9 cr hr 

   QS:  MATH 110 or higher; or equivalent  4 cr hr 
   CE:           9  cr hr 
   SU:           7 cr hr 
   SA:           9 cr hr 

AAS:   19 cr hr 
CC:            6 cr hr in writing only 

   QS:  MATH 110 or higher; or equivalent  4 cr hr 
   CE:           3 cr hr 
   SU:           3 cr hr 
   SA:           3 cr hr 
 
NOTE: Actual credit hours may be less if proficiency is demonstrated, or more if prerequisites are 
required. 
 
Assessment :    

External, nationally normed:  Provides Pre/Post data plus comparison to “peers”.   
Academic Profiles (now Measure of Academic Proficiency and Progress - MAPP) 

  National Survey of Student Engagement 
  

Internal: Produced by departmental or outcome area committees 
Writing:  pre/post with rubrics 

  CE:  survey  
  SA:  test 
  SU:  test 
  REG:  survey  
  GC: survey 
  LLL: survey 

  
TracDat:  AP and NSSE data are entered as well as internal assessment data. 
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Administrative Structure:   
Provost:  Has overall responsibility for the program. 
UGEC:  Chaired by Gen Ed Coordinator with one rep from:  each college + academic counselors  

group + FLITE + Assoc. Provost for Academic Operations as nonvoting  member  
Coordinator Responsibilities 

Contact person for Gen Ed questions from all sectors
  Shepherds new proposals through the approval process 
  Works with outcome area subcommittees on assessment/course approval   
  Drafts policy/procedure documents 
  Meets and works with individuals or groups about questions, issues, concerns  
  

UGEC Responsibilities 
Final approval  or removal of gen ed status for courses 

  Set policy/procedure 
  Oversight of outcome area subcommittees 
  Mediate conflicts 
Outcome Area Subcommittees:  Assessment and Course Approval  

Policies and Procedures:   There is policy/procedure written and approved for each of the 
following items.    

1.  Procedure for making changes in General Education  
  2.  Approval process for new courses seeking Gen Ed status 
  3.  General Education Transfer Equivalency Determinations 
  4.  Removing Gen Ed status from a course (APRC recommendation) 
  5.  Appealing the rejection of Gen Ed status by an outcome area subcommittee  
  6.  Materials to submit for new courses seeking Gen Ed status  

Website:   
Accessible via: http://www.ferris.edu/HTMLS/academics/gened/gened.html 

or  Ferris Homepage;  Academics Home (or Academic Affairs); General Education 
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Appendix 4  
FSU Mission, Vision, Core Values

Ferris State University's Mission
Ferris State University prepares students for successful careers, responsible citizenship, and 
lifelong learning. Through its many partnerships and its career-oriented, broad-based 
education, Ferris serves our rapidly changing global economy and society. 

Ferris State University's Vision Statement
Ferris State University will be: The recognized leader in integrative education, where 
theory meets practice throughout the curriculum, and where multi-disciplinary skills 
important in a global economy are developed with the result that Ferris State University will 
also be: 

The preferred choice for students who seek specialized, innovative, career- and life-enhancing 
education
The premier educational partner for government, communities, agencies, businesses, and
industries through applied research and joint ventures 
A stimulating, student-centered academic environment that fosters life-long engagement, 
leadership, citizenship, and continuing intellectual development
A university that aligns its practices and resources in support of its core values of collaboration, 
diversity, ethical community, excellence, learning, and opportunity 

Adopted March 21, 2008

Ferris State University's Core Values
Collaboration: Ferris contributes to the advancement of society by building partnerships with 
students, alumni, business and industry, government bodies, accrediting agencies, and the 
communities the University serves. 
Diversity: By providing a campus which is supportive, safe, and welcoming, Ferris embraces a 
diversity of ideas, beliefs, and cultures.
Ethical Community: Ferris recognizes the inherent dignity of each member of the University 
community and treats everyone with respect. Our actions are guided by fairness, honesty, and 
integrity. 
Excellence: Committed to innovation and creativity, Ferris strives to produce the highest quality 
outcomes in all its endeavors.
Learning: Ferris State University values education that is career-oriented, balances theory and 
practice, develops critical thinking, emphasizes active learning, and fosters responsibility and the 
desire for the lifelong pursuit of knowledge.
Opportunity: Ferris, with a focus on developing career skills and knowledge, provides 
opportunities for civic engagement, leadership development, advancement, and success.
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Appendix 5  
The Ferris Learning Outcomes with Defining Criteria 

Culture Outcome
Graduates of Ferris State University should know: 
…how human cultural expression is critically studied and practiced.   People of all cultures have histories and 
traditions that shape who they are.  They have religions and philosophies that bring meaning to the world in which 
they live.    They express themselves through languages and the arts.  Understanding human cultural expression is 
critical for living in a diverse and globalized world. 
Defining Criteria  
Ferris graduates should be able to: 

demonstrate cultural knowledge; 
critically interpret cultural works;  
employ interpretive theories for cultural analysis; 
articulate an understanding of self and others within a historical or cultural context; 
explain the processes behind creative works.   

Self and Society Outcome
Graduates of Ferris State University should know: 
…how their lives are shaped by the society and place in which they live.    Natural environments, social systems, 
and interpersonal relationships influence who we are and how we think, behave, and interact with others.   We 
must know how these things influence us as individuals in order to fully understand who we are and how we fit 
into the world.  
Defining Criteria 
Ferris graduates should be able to: 

describe social/behavioral science-based conceptions of self, others and social systems; 
describe how culture and the natural environment impact self and society using theories and principles of 
the social/behavioral sciences; 
apply social/behavioral science methods, theories, and/or principles to understand human experience;    
describe social/behavioral science-based regional/cultural differences and similarities, including 
conceptions of self, interpersonal relations, social structure, and economic systems. 

Global Outcome
Graduates of Ferris State University should know: 
…how they are affected by the interconnectedness and diversity of global society.  We live in a time when world 
cultures are increasingly interconnected and interdependent in the issues they face.   Successful participation in 
this diverse global society requires an understanding of what these interconnections are and why they exist. 
Defining Criteria 
Ferris graduates should be able to:  

demonstrate knowledge about cultures and histories of people who live in other societies; 
interpret intellectual traditions and frameworks across disparate cultures; 
explain how globalization impacts individuals and the larger society. 
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Natural Science Outcome 
Graduates of Ferris State University should know:
…how scientists come to an understanding of the physical and natural world and why that understanding is 
important.   Scientific investigation is how we come to a deeper understanding of the natural world, make 
discoveries that affect humankind, and develop solutions to many problems.   As citizens required to make 
personal and political decisions about scientific issues, we need to both comprehend the scientific process and 
critically evaluate proposed solutions. 
Defining Criteria 
Ferris graduates should be able to: 

demonstrate a basic understanding of the core concepts in a natural science discipline; 
apply scientific concepts and principles to real world situations; 
explain and apply the scientific process; 
perform a basic scientific investigation; 
critically analyze scientific issues. 

Technology Outcome
Graduates of Ferris State University should know: 
…how technology shapes their world.    The modern world is characterized by technologies that influence our lives 
in myriad ways.   Because of this dependence on technology, we need to understand the nature of technological 
systems and practices, how they interrelate with each other, and how they impact our lives at many levels. 
Defining Criteria 
Ferris graduates should be able to: 

explain a technological system; 
explain relationships between technological systems; 
analyze how technological systems affect and are affected by social, political, and economic relations or 
cultural forms. 

Information Outcome
Graduates of Ferris State University should be able to:  
…identify, access, and use information effectively.  Whether information comes from traditional sources or 
emerging technologies, the knowledge and ability to gather and use it in the most effective way for a given 
purpose is fundamental to both personal growth and professional success.     
Defining Criteria 
Ferris graduates should be able to: 

determine the type and extent of information needed; 
access the information using appropriate technologies; 
critically evaluate information and its sources; 
use information effectively to accomplish a specific purpose; 
access and use information ethically and legally. 

Critical Reasoning Outcome
Graduates of Ferris State University should be able to:  
…use critical reasoning skills to assess information. Knowledge is growing exponentially.  A successful citizen 
must have the ability to assess the validity and usefulness of information. 
Defining Criteria 
Ferris graduates should be able to: 

provide and analyze evidence for a point of view; 
identify the context and assumptions of a point of view; 
state a position that includes the complexities and various points of view of an issue; 
identify logical conclusions, implications, and consequences of a point of view. 
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Quantitative Literacy Outcome
Graduates of Ferris State University should be able to:
…interpret and use quantitative data together with other information to understand and effectively solve real-
life problems.   Much of the information we receive is numerical in nature and represents a form of 
communication that transcends cultural boundaries.     
 
Defining Criteria 
Ferris graduates should be able to:

explain information presented in mathematical forms; 
convert relevant information into various mathematical forms; 
perform calculations by hand, with the calculator, and with the computer; 
describe assumptions in estimation, modeling, and analysis of data; 
use quantitative data together with other information to draw plausible conclusions. 

Creative Thinking Outcome
Graduates of Ferris State University should be able to:  
…think and act creatively in problem solving.   Solutions to today’s problems require thinking from multiple 
perspectives that is characterized by imagination, innovation, and risk-taking. 
Defining Criteria 
Ferris graduates should be able to: 

apply skills and knowledge to novel situations; 
envision problems, tasks, or situations in new ways; 
propose non-standard strategies and solutions; 
identify new connections or patterns. 

Communication Outcome
Graduates of Ferris State University should be able to:  
…communicate effectively with others.  Clear communication of thoughts and ideas is critical for success in all 
aspects of life and requires the ability to read, write, speak, listen, and interact in meaningful ways.   

Defining Criteria, Written Communication 
Ferris graduates should be able to: 

adapt their writing effectively for a variety of professional and personal contexts, audiences, and 
purposes; 
write with appropriate, relevant, and compelling content that meets the needs of the communication 
situation;  
identify the conventions of specific writing situations and disciplines and effectively meet in their own 
writing those conventions for organization, content, presentation, formatting, and stylistic choices; 
identify the sources necessary for particular writing tasks, evaluate sources for credibility successfully, and 
employ material from sources effectively in their own writing, using appropriate documentation; 
use language appropriate to audience, purpose, and discipline conventions that skillfully and clearly 
communicates meaning to readers with only occasional errors. 

 
Defining Criteria, Professional Oral Communication 
Ferris graduates should be able to: 

use clear organizational patterns within presentations; 
use language choices that enhance the effectiveness of the presentation and are appropriate to the 
audience; 
use delivery techniques that project confidence and make the presentation interesting, polished, and 
clear; 
use a variety of materials to support the presentation and establish credibility; 
create a clear and compelling central message in the presentation. 
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Defining Criteria, Personal Oral Communication 
Ferris graduates should be able to: 

use effective and appropriate listening behaviors; 
use effective and appropriate verbal and nonverbal message skills; 
manage interpersonal conflict to approach mutually acceptable outcomes. 

Teamwork Outcome
Graduates of Ferris State University should be able to:  
…function effectively as a member of a team.   Individuals need the teamwork and leadership skills necessary to 
work effectively with others in both private and public spheres.    
Defining Criteria 
Ferris graduates should be able to: 

articulate the merits of alternative ideas or proposals that help the team move forward; 
engage team members in ways that facilitate their contributions to meetings; 
complete all assigned tasks in ways that advance the project; 
foster a constructive team climate; 
use conflict strategically or respond to it in ways that strengthen the team. 

Financial Literacy Outcome
Graduates of Ferris State University should be able to:  
…make informed decisions in the use and management of financial resources.  The knowledge and ability to 
effectively manage financial resources is important for personal and professional success. 
Defining Criteria 
Ferris graduates should be able to:  

identify essential components of a budget; 
create a personal finance budget; 
explain how to manage debt effectively; 
identify different ways to protect income and assets; 
use technology for effective financial management. 

Civic Engagement Outcome
Graduates of Ferris State University should understand the value of:  
…participating in the civic life of their communities.  Citizens should be willing and able to engage positively in the 
life of their immediate and extended communities.   This may include volunteering, participating in the electoral 
process, and other forms of civic engagement. 
Defining Criteria 
Ferris graduates should be able to:  

work actively within community contexts and structures to achieve a civic aim; 
describe how participation in civic engagement activities develops a sense of civic identity and 
commitment; 
analyze the impact of one’s civic actions. 

Diversity and Inclusion Outcome

Graduates of Ferris State University should understand the value of:  
…inclusion and positive engagement in their interactions with diverse others.   Diversity is the range of human 
differences, including but not limited to race, ethnicity, gender, gender identity, sexual orientation, age, social 
class, intellectual or physical ability or attributes, religious or ethical values system, national origin, and political 
beliefs.   From the local to global scale, successful citizens develop an attitude of respecting diversity and 
encouraging inclusion in their interactions with others. 
Defining Criteria 
Ferris graduates should be able to:  
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describe the range of human diversity; 
explain how diversity shapes people’s relationships within and among groups across societies and 
cultures; 
explain how historical and contemporary social conditions influence the status and treatment of 
individuals and groups; 
discuss the value of divergent and varied opinions and perspectives; 
interact respectfully with diverse others. 

Ethics Outcome
Graduates of Ferris State University should understand the value of:  
…considering issues through well established ethical and moral traditions.   Each of us daily has to make ethical 
choices.   Recognizing an ethical dilemma and applying ethical reasoning are essential elements of personal and 
professional development.  
Defining Criteria 
Ferris graduates should be able to:  

describe their core beliefs and the origins of those beliefs; 
recognize relationships between complex ethical issues; 
apply ethical perspectives or concepts to an ethical question; 
analyze different ethical perspectives relevant to a stated position; 
defend a personal ethical position. 

Lifelong Learning Outcome
Graduates of Ferris State University should understand the value of:  
…continuing to learn for personal and professional growth.   Developing interests throughout life and pursuing 
opportunities to learn about them are hallmarks of a university graduate.  

Defining Criteria 
Ferris graduates should be able to:  

demonstrate curiosity by expressing a deep interest in new topics;
demonstrate initiative by taking the opportunity to expand knowledge, skills, and abilities; 
reflect upon how new learning connects with prior learning and how new learning can be applied. 

Health and Wellness Outcome
Graduates of Ferris State University should understand the value of:  
…making informed health and wellness choices.   Proper nutrition and healthy leisure and recreation activities 
provide an essential foundation for a life of wellness.   

Defining Criteria 
Ferris graduates should be able to:  

describe the relationships between nutrition, stress management, weight management, physical fitness, 
and wellness; 
analyze wellness options to make informed decisions. 

Integrative Learning Outcome
Graduates of Ferris State University should be able to:  
…integrate and apply what they have learned inside and outside of the classroom.   Real-world problems most 
often require solutions that transcend academic boundaries, connecting theory and practice across multiple 
disciplines.   The ability to adapt and apply knowledge and skills from multiple areas to creatively address new and 
challenging situations is necessary for success in a rapidly changing world. 
Defining Criteria 
Ferris graduates should be able to: 

make connections across disciplines; 
integrate earlier knowledge with new knowledge and experiences; 
evaluate changes in their own learning over time.  
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Appendix 6  
Respsonses at the May 2009 Town Hall Meeting to the Question of What Every 

Ferris Graduate Should Know, Be Able To Do, and Be Like 

Act professional 
Analytical ability 
Basic legal procedures 
Basic logic skills 
Career awareness & how to get a job 
Civic engagement  
Clueable  
Cluefull  
Communication skills 
Community awareness 
Computer skills 
Conduct basic research 
Data analysis 
Demonstrate skills of a profession 
Diverse and open-minded 
Ecological literacy 
Exhibit professionalism in their field  
Exposure to literature 
Financial management responsibility 
Fitness 
Foreign language  
Function in a team 
Global awareness 
Health promotion 
Historical awareness 
Include and accommodate transfers  
Information literacy (ACRL) 
Innovative and/or creative  
Integrate General Education throughout  
Interpersonal skills 

Leadership qualities 
Life-long learning 
Literacy & acumen 
Metacognition  
Moral & ethical reasoning 
Music & arts appreciation 
Natural science  
Nutrition 
Philosophy & religion 
Physical education 
Problem solve 
Read & comprehend 
Scientific literacy 
Self awareness & cultural awareness  
Self-directed learner 
Social awareness 
Social responsibility 
Social skills 
Speak professionally  
Statistics & data analysis 
Stress relief 
Tech savvy 
Think critically 
Transfer of knowledge integration  
Write  
 
From emails: 
Financial literacy 
Creative thinking and problem solving 
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Appendix 7  
The LEAP Essential Learning Outcomes 

Knowledge of Human Cultures and the Physical and Natural World  

Through study in the sciences and mathematics, social sciences, humanities, histories, languages, and the 
arts  

Focused by engagement with big questions, both contemporary and enduring 

Intellectual and Practical Skills, Including  

Inquiry and analysis  
Critical and creative thinking  
Written and oral communication  
Quantitative literacy  
Information literacy  
Teamwork and problem solving  

Practiced extensively, across the curriculum, in the context of progressively more challenging problems, projects, 
and standards for performance 

Personal and Social Responsibility, Including  

Civic knowledge and engagement—local and global 
Intercultural knowledge and competence  
Ethical reasoning and action  
Foundations and skills for lifelong learning  

Anchored through active involvement with diverse communities and real-world challenges 

Integrative and Applied Learning, Including  

Synthesis and advanced accomplishment across general and specialized studies  

Demonstrated through the application of knowledge, skills, and responsibilities to new settings and complex 
problems 
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Appendix 8   
Where the 18 Ferris Learning Outcomes Might Primarily be Addressed 

 
Communication 

Diversity 
Global 
Ethics 

Life-long learning 
Knowledge Integration 

MAJOR’S 
COURSES 

 
Career and Professional 
Skills, Knowledge, and 

Experiences 

GENERAL EDUCATION 
COURSES 

 
Culture 
Society 

Natural Science 

Information Literacy 
Quantitative Literacy 

Critical Reasoning 
Creative Thinking 

Technology 

Civic Engagement 

Teamwork 

 

CO-CURRICULUM 
and FSUS 

 
Health and Wellness 

Financial Literacy 

The Ferris Learning Outcomes (FLOs) 
previously  

University-Wide Student Learning Outcomes (UWSLOs) 
and 

Three Paths to Student Learning 

The diagram shows primary associations between outcomes and 
learning paths.   In fact each learning path also addresses most of 
the other outcomes in some way.  

Highlighted FLOs are those 
requiring specific  General 
Education coursework needed to 
provide  a conceptual framework 
for further growth and learning in 
the Majors and Co-Curriculum.  
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Appendix 9  
General Education Requirements at Similar Institutions 

(Modified from data in 2008 Gen Ed APR Report) 

 

 Ferris  GVSU1, 2 EMU1 CMU1, 3  
 

SVSU 
1,4 

MTU1 

Written Comm 3  1+2WIC 1* + WICs 
In major 

2 + 4 WICs (2 
from GE)  

1+2 comm 
intensive 
courses 

1 

Oral Comm 1 0 1* 1 * 1 5 0 
Quantitative 1 1 course* 1* 1 Math/Stats *   1 5 Math/Sci  with  

min of 1  Math+1 
lab Sci 

Natural Science 2 1 Phys Sci
1 Life Sci 

2 2 (1 w/Lab + 1 
Math/Quant Sci) 

2  

Culture 3 3 4 2 3 6 Cult/Soc with 1 
from core list 

Social Science 3 2  2  2 2 in each area, 2 
upper division 

Global Overlap 1  1  1 1 1 
REG Overlap 1 1 1
Health      3 co-curric 
Technology       
Other  2 in GE theme or 

issues courses 
(can overlap with 
GE courses above) 

Targeted 
Learning beyond 
classroom  

 1 elective   

       
Total GE Courses  
(Credit Hours) 

13  
(40) 

11-13  
(35-40) 

13  
(40) 

13 
(40) 

11 
(35) 

13 
(40) 

 
 

1 = updated Spring 2013 
2=all GVSU GE courses “help students develop articulate expression, critical and creative thinking, and information literacy.” 
3=all CMU GE knowledge (or “UP”) courses must include 20% of grade from either writing, oral, or quant skills.  WIC courses must 
        include 70% of grade from writing (2011 change to program).  
4=all SVSU GE courses require “practice in written and/or oral” skills appropriate to the discipline 
5=can include foreign language 
* proficiency test also accepted 
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 Ferris  Wisc-Stout1 App. St. U.1 Frostburg 
State U. 1 

Ark. Tech. 1 

Written Comm 3  2 2+4WIC 2 2 
Oral Comm 1 1 1 (in major) 0 1 
Quantitative 1 3 Quant/Sci  

   (min of 1 Math 
plus 

1 (+2 numerical 
Data courses) 

1 1 

Natural Science 2    1 lab Sci) 2 2 2 
Culture 3 2 4 3 3 (1 history or 

Govt.) 
Social Science 3 2 4 2 2 
Global Overlap 1 Contemp Issues 

(includes  
Overlap   

REG Overlap tech) + 1 Soc Resp & 
Ethical 

Overlap 1  

Health  Issues (includes 1 (2cr)   
Technology  health,athletics)    
Other  1 elective from 

above categories to 
equal 40 cr hrs total 

1 Freshman 
Seminar course 

2 Colloquia (1 first 
year, 1 advanced) 

 

      
Total GE courses  
(Credit Hours)  

13  
(40) 

13  
(40) 

14  
(44) 

13  
(40)  

11  
(35) 

 

1 = updated Spring 2013 
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Appendix 10  
Recommended General Education Requirements for Bachelor’s Degree 

(existing requirements in normal font, recommended changes in bold italics) 
 
Freshman Introduction to Ferris Learning Outcomes – overlaps with discipline content 

Overlap with ENGL 150 (required below) or some sections of COMM 121 (required option below)  
 
Written Communication - 9 credit hours  

English composition requirement - 6 credit hours 
Choose ENGL 150; and ENGL 250 or ENGL 211 
 
Advanced English/Speech requirement - at least 3 credit hours 
Choose one of three options: 

1. ENGL 311, 321, 323, or 325 
2. Two Writing Intensive (WIC) courses plus one additional COMM course at the 200-level or higher 
3. Three Three WIC courses 

 
Oral Communication - 3 credit hours  

Oral communication requirement - 3 credit hours 
Choose one of the following: COMM 105, 121, 221, or 251 

 
Quantitative Literacy – 3 credit hours 

Complete one of the following options: 
1. Choose “MATH 115 or 117 or higher for students entering before or during Fall 2017, at which 

time the requirement will be revisited.” 
2. Pass a quantitative literacy proficiency exam  
3. Submit an ACT math subtest score of 24 or higher, plus 1 year of high school algebra with a grade 

of C- or better 
4. Submit a Compass Algebra score of 61 or higher, plus 1 year of high school algebra with a grade 

of C- or better 
5. Submit an SAT math score of 560 or higher, plus 1 year of high school algebra with a grade of C- 

or better 
 

Natural Science - 7 credit hours  
Choose two Natural Science courses, one of which must have a lab 

 
Culture- 9 credit hours  

Choose three Culture courses, with no more than 6 of the 9 credit hours having the same prefix. 
One of the Culture courses must be at the 200-level or higher.  
No more than 5 credit hours in culture activities courses may apply to this requirement.  

 
Self and Society - 9 credit hours  

Choose three Self and Society courses, in at least two different subject areas. 
One of the Self and Society courses must be a Foundations course. 
One of the Self and Society courses must be at the 200-level or higher. 
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Global – choose one course in which Global criteria overlap with discipline content  
 
Diversity and Inclusion – choose one course in which Diversity and Inclusion criteria overlap with discipline 
content 
 
Integrative Learning  

Choose one senior-level course in which the Integrative Learning criteria overlap with discipline 
content. 
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Appendix 11 
ENGL 150 Freshman Composition,  Modified to Address the Ferris Learning Outcomes. 

 

Draft of ENGL 150 Course Integrating Ferris Learning Outcomes (FLOs) 

The Department of Languages and Literature Composition Committee offers this draft document to the members 
of the General Education Task Force to show how the outcomes for the Ferris Learning Outcomes might be 
integrated into the existing ENGL 150 course in a way that keeps the integrity of this course while at the same 
time addressing the FLOs.   
 
COLLEGE OF ARTS AND SCIENCES COURSE ASSESSMENT TEMPLATE 
DEPARTMENT OF LANGUAGES AND LITERATURE 
COURSE PREFIX, NUMBER AND TITLE:  ENGL 150 English 1    
PROPOSAL  DATE:  March 6, 2013    
Note: text in bold indicates items added to original ENGL 150 outcomes, strategies, and evaluation 
 
STUDENT LEARNING OUTCOMES 

Students who successfully complete the course will be able to use critical thinking, problem-posing, and  
problem-solving strategies to: 
1. analyze the context and purpose of a writing problem 
2. develop ideas and find reliable resources for their writing 
3. state and support assertions 
4. develop information literacy to assess sources and information 
5. organize their ideas effectively 
6. choose words and tone of voice appropriate to a given audience/purpose  
7. edit a document in order to achieve consistent point of view 
8. demonstrate progress towards standard grammar usage, mechanics, and punctuation 
9. improve their content and style using peer and instructor feedback, revision, and reflection 
10. demonstrate reflection and awareness of their own writing process 
11. use teamwork and collaborate effectively to analyze, find solutions, and present findings for a wide variety 

of purposes. 
12. develop strategies for inquiry, exploration, research, and investigation  

  
EVALUATION OF STUDENT ACHIEVEMENT 

Students keep journals, write essays, create portfolios, and/or present analyses. (Addresses all learning 
outcomes) 
Students write essays with sources, write analyses of sources, and/or complete application of library 
research assignments.  (Addresses learning outcomes 2, 4, 5)  
Students write paragraphs, write essays, and give presentations that are persuasive or opinionated in 
nature. (Addresses all learning outcomes—mainly 3) 
Students write and revise essays for organization, for word choice and tone, and for appropriate use of 
language for audience and purpose. (Addresses all learning outcomes) 
Students edit and/or proofread their documents.  (Addresses learning outcome 8) 
Students engage in peer review, oral presentation (group and individual), course discussion, and/or 
Socratic dialogue. (Addresses all learning outcomes)   
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COURSE EVALUATION STRATEGIES (How will course successes be measured?) 
May include at least one of the following methods: 
1.  Meta-analysis of student portfolios or final presentations  
2.  Measurement of performance of students in the next course in the sequence  
3.  Periodical multi-sectional reviews using portfolio analysis, pre/post or focus group interviews 
4.  Exiting conferences with students or their written reflections about where they feel they made gains, where 

they feel they still struggle, and what they feel the course could have helped them with more 
5.  Generalizing about performance by tracking class performance on a rubric 
6.  Holistic scoring of students’ revisions to their first paper to determine if they can make improvements and if 

so, what kinds  
7.  Meta-analysis of graded pre and post in-class writing   
8.  Meta-analysis of student performance on first and last assignment  
9.  Consideration of students’ narratives of their changes as a writer and as a learner 
 
Potential Assignments Aligned with Outcomes 
Critical thinking
 Rhetorical techniques/advertisement analysis 

Brief overview of common argumentative techniques, then they choose examples to analyze as 
paper, in-class activity, presentation. 

 Analysis of the rhetorical situation as a strategy for writing, oral presentation, and reading  
 Use of Socratic dialogue 
 
Open a window into the academic world these students are entering 

Interview professors/professionals/persons in their programs of interest and/or upperclassmen to find 
out 

  Where their interest sprang from 
  How to succeed in college and beyond 
  What is the “worth” of college 
 
Information Literacy 
 Analysis of media/information forms 

Comparison of same topic’s treatment in different media --TV. blog, magazine, infotainment (fox/daily 
show) 

Work with librarians to develop research and investigative skills for inquiry projects 
Oral & Written communication 
 Group presentations (informative/persuasive/investigative) 
 Display presentations (ditto) 
 Class publication (ditto) 

Class publication/presentations for other audiences (elem/high school students?  Senior. citizen’s group?) 
Teamwork  

(see oral/written communication ideas) 
Accomplish something:  one group writes some sort of directions; another group must follow them 

successfully.  Extra points for doing something that addresses 
social/community/technical/environmental problem (ex. proposal to get recycling bins in all 
buildings) 

Pose a problem, investigate it, come up with a solution, and present it to an appropriate forum 
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Civic engagement 
 Explore Big Rapids and/or the University assignment; compile into class publication/website 
 Attend and report on:  school board meeting, FSU trustees meeting, city council, etc., for example 
 Engage in a community service project, write report and present (oral or display) on it, make available to 

audience beyond class (next year freshmen?) as publication, pamphlet, website 
 
Plan their educational experience 
 “A Map of Me;”  Create paper/board game/literal map on 1) How they got where they are, educationally, 

highs and lows/strengths and weaknesses.  2a)  Where they plan to go—if they know—how and why 
(involve research).  2b) Possible places they might want to think about going (involve research) 

Take responsibility for outcomes 
 Individual final project/short paper/comic strip:  How and what I did and didn’t do this semester.  (Could 

occur more often:  bi-weekly, for each unit, at mid-semester and end). 
 Evaluate own paper when submitting. 
 Create portfolio of work (including reflection on it) 
Skills and knowledge employers want 
 From the horse’s mouth: Guest speakers/primary research project resulting in a presentation or paper 
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Appendix 12 
Criteria for Courses Meeting the GE FLOs 

(course criteria recommendations in bold italics) 
 
Freshman Introduction to Ferris Learning Outcomes 

Course Criteria:  to be established …. 
 
Written Communication 
The defining outcome criteria for Written Communication (Appendix 5) state that Ferris graduates should be able to: 

adapt their writing effectively for a variety of professional and personal contexts, audiences, and purposes; 
write with appropriate, relevant, and compelling content that meets the needs of the communication situation; 
identify the conventions of specific writing situations and disciplines and effectively meet in their own writing those 
conventions for organization, content, presentation, formatting, and stylistic choices; 
identify the sources necessary for particular writing tasks, evaluate sources for credibility successfully, and employ 
material from sources effectively in their own writing, using appropriate documentation; 
use language appropriate to audience, purpose, and discipline conventions that skillfully and clearly communicates 
meaning to readers with only occasional errors. 

 
Course Criteria:  Three Written Communication courses (one at 100 level, one at 200 level, one at above the 
200 level) are required by the GE Program.  Courses approved as meeting the Written Communication FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure each of the above outcome criteria at a level appropriate to the 
course.    

2. must be taught by faculty with academic credentials appropriate to the course. 
3. should be transferrable as comparable courses to other institutions. 

 
Oral Communication  
The defining outcome criteria for Professional Oral Communication (Appendix 5) state that Ferris graduates should be able 
to: 

use clear organizational patterns within presentations; 
use language choices that enhance the effectiveness of the presentation and are appropriate to the audience; 
use delivery techniques that project confidence and make the presentation interesting, polished, and clear; 
use a variety of materials to support the presentation and establish credibility; 
create a clear and compelling central message in the presentation. 

 
The defining outcome criteria for Personal Oral Communication (Appendix 6) state that Ferris graduates should be able to: 

use effective and appropriate listening behaviors; 
use effective and appropriate verbal and nonverbal message skills; 
manage interpersonal conflict to approach mutually acceptable outcomes. 

 
Course Criteria:  One Professional or Personal Oral Communication course is required by the GE Program. 
Courses approved as meeting the Oral Communication FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure each of the above outcome criteria for either personal or 
professional oral communication. 

2. must be taught by faculty with academic credentials appropriate to the course. 
3. should be transferrable as a comparable course to other institutions. 
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Quantitative Literacy 
The defining outcome criteria for Quantitative Literacy (Appendix 5) state that Ferris graduates should be able to: 

explain information presented in mathematical forms; 
convert relevant information into various mathematical forms; 
perform calculations by hand, with the calculator, and with the computer; 
describe assumptions in estimation, modeling, and analysis of data; 
use quantitative data together with other information to draw plausible conclusions. 

 
Course Criteria: One Quantitative Literacy course is required by the GE Program. Courses approved as 
meeting the Quantitative Literacy FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure each of the above outcome criteria. 

2. must be taught by faculty with academic credentials appropriate to the course. 
3. should be transferrable as a comparable course to other institutions. 

 
Natural Science 
The defining outcome criteria for Natural Science (Appendix 5) state that Ferris graduates should be able to: 

demonstrate a basic understanding of the core concepts in a natural science discipline; 
apply scientific concepts and principles to real world situations; 
explain and apply the scientific process; 
perform a basic scientific investigation; 
critically analyze scientific issues. 

 
Course Criteria:  Two Natural Science courses are required by the GE Program, at least one with a lab. 
Courses approved as meeting the Natural Science FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure each of the above outcome criteria, with the exception of non-lab 
science courses which may omit the 4th criterion. 

2. must be taught by faculty with academic credentials appropriate to the course. 
3. should be transferrable as a comparable course to other institutions. 

 
Culture 
The defining outcome criteria for Culture (Appendix 6) state that Ferris graduates should be able to: 

demonstrate cultural knowledge; 
critically interpret cultural works;  
employ interpretive theories for cultural analysis; 
articulate an understanding of self and others within a historical or cultural context; 
explain the processes behind creative works.   

Course Criteria:  Three Culture courses are required by the GE Program. Courses approved as meeting the 
Culture FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure at least 4 (3?) of the 5 outcome criteria above. 

2. must be taught by faculty with academic credentials appropriate to the course. 
3. should be transferrable as a comparable course to other institutions. 
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Self and Society  
The defining outcome criteria for Self and Society (Appendix 6) state that Ferris graduates should be able to: 

describe social/behavioral science-based conceptions of self, others and social systems; 
describe how culture and the natural environment impact self and society using theories and principles of the 
social/behavioral sciences; 
apply social/behavioral science methods, theories, and/or principles to understand human experience;    
describe social/behavioral science-based regional/cultural differences and similarities, including conceptions of self, 
interpersonal relations, social structure, and economic systems. 

 
Course Criteria:  Three Self and Society courses are required by the GE Program. Courses approved as 
meeting the Self and Society FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure at least 3 of the 4 outcome criteria above.  

2. must be taught by faculty with academic credentials appropriate to the course. 
3. should be transferrable as a comparable course to other institutions. 

 
 
Global  
The defining outcome criteria for Global (Appendix 6) state that Ferris graduates should be able to: 

demonstrate knowledge about cultures and histories of people who live in other societies; 
interpret intellectual traditions and frameworks across disparate cultures; 
explain how globalization impacts individuals and the larger society. 

 
Course Criteria:  One course in which the Global criteria overlap with discipline content is required by the 
GE Program. Courses approved as meeting the Global FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure all of the above outcome criteria.  

2. must be taught by faculty with academic credentials or significant life experience appropriate to 
the course. 

 
Diversity and Inclusion 
The defining outcome criteria for Diversity and Inclusion (Appendix 6) state that Ferris graduates should be able to: 

describe the range of human diversity; 
explain how diversity shapes people’s relationships within and among groups across societies and cultures; 
explain how historical and contemporary social conditions influence the status and treatment of individuals and 
groups; 
discuss the value of divergent and varied opinions and perspectives; 
interact respectfully with diverse others. 

 
Course Criteria:  One course in which the Diversity and Inclusion criteria overlap with discipline content is 
required by the GE Program. Courses approved as meeting the Diversity and Inclusion FLO: 

1.  must demonstrate that the course will spend at least 75% of class time and assessment addressing 
in approximately equal measure all of the above outcome criteria.  

2. must be taught by faculty with academic credentials or significant life experience appropriate to 
the course. 
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Integrative Learning 
The defining criteria for the Integrative Learning FLO state that Ferris graduates should be able to: 

make connections across disciplines; 
integrate earlier knowledge with new knowledge and experiences; 
evaluate changes in their own learning over time.  
 

Course Criteria:  One senior-level course is required in which the Integrative Learning criteria overlap with 
discipline content in the student’s major.   Courses approved as meeting the Integrative Learning FLO:   

1.  must describe how the outcome criteria above will be addressed and assessed, particularly in the 
context of the Ferris Learning Outcomes as addressed through prior experiences in major’s courses, 
general education courses, and co-curricular activities. 
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Appendix 13   

Proposed General Education Committee Structure 
 

University General Education Committee 
 
Membership, existing and recommended changes 
The UGEC will be composed of:  one faculty member from each undergraduate college (Arts and Sciences, 
Business,  Education and Human Services, Engineering Technology, Health Professions);  one faculty member 
from FLITE;  one member from Academic Counselors;  one member from Student Affairs;  and the Director of 
General Education  who chairs the committee as an ex officio member. (and may be ex officio?);  and the 
Associate Provost of Academic Operations, ex officio. 
 
Charge/Responsibilities of UGEC,  existing and recommended changes 
The UGEC is now responsible for:  developing and implementing GE Program policies and procedures, giving  final 
approval of GE course proposals, and ensuring implementation and analysis of assessment for program 
improvement, ….    In collaboration with the Director of General Education,  additional responsibilities in the 
revised program will include:  implementation of a GE course recertification process, curricular and co-
curricular mapping of all FLOs, marketing the GE program to all constituents,  arranging faculty development 
as needed to ensure success of the revised program, developing and approving new policies as needed, … 
 
General Education Outcome Area Committees 
 
Membership, existing and recommended changes for each committee 
Written Communication 
3 faculty from Languages and Literature and 2 faculty from Colleges other than Arts and Sciences  
Change to:  3 faculty from Languages and Literature and 3 faculty from Colleges other than Arts and Sciences  
 
Oral Communication 
3 faculty from the speech communication area and 2 faculty from Colleges other than Arts and Sciences. 
Change to:  3 faculty from the oral communication area and 3 faculty from Colleges other than Arts and 
Sciences  
 
Natural Sciences 
2 faculty from the physical sciences and 2 faculty from the biological sciences and 2 faculty from Colleges other 
than Arts and Sciences. 
Change to:  3 faculty from the physical or biological sciences (at least 1 faculty from each) and 3 faculty from 
Colleges other than Arts and Sciences. 

Self and Society 
4 faculty from Social Sciences, 1 faculty from Accountancy, Economics and Applied Stats in the College of 
Business, and 2 faculty from Colleges other than Arts and Sciences. 
Change to:  3 faculty from Social Sciences, 1 faculty from Accountancy, Economics and Applied Stats in the 
College of Business, and 2 faculty from Colleges other than Arts and Sciences. 
 
Culture 
2 faculty from Languages and Literature, 3 faculty from Humanities and 2 faculty from Colleges other than Arts 
and Sciences. 
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Change to:  1 faculty from Languages and Literature, 2 faculty from Humanities and 3 faculty from Colleges 
other than Arts and Sciences. 

Global 
1 faculty from Social Science, 1 faculty from Languages and Literature, and 1 faculty member from Humanities 
and 3 faculty from Colleges other than Arts and Sciences. 
Change to:  No change recommended 

Diversity and Inclusion  
2 faculty from Social Sciences, 1 from humanities, 1 faculty from Languages and Literature and 2 faculty from 
other departments and/or colleges. 
Change to:  1 faculty from Social Science, 1 faculty from Languages and Literature, 1 faculty member from 
Humanities and 3 faculty from Colleges other than Arts and Sciences. 

Writing Intensive Courses(WIC) 
3 faculty from Languages and Literature;  1 faculty from each college that offers a WIC course, preferably faculty 
who teach or have taught a WIC course.  An Arts and Sciences college representative should not be from 
Languages and Literature. 
Change to:  No change recommended 

Add a subcommittee for Quantitative Literacy with membership consisting of 3 faculty from Mathematics and 3 
faculty from Colleges other than Arts and Sciences. 

Add a subcommittee for Integrative Learning with membership consisting of 1 faculty member from each 
undergraduate college and member from Student Affairs. 

 
Charge/Responsibilities of Outcome Area Committees, existing and recommended changes 
Developing and implementing internal assessments; evaluating new course proposals; conducting recertification 
of general education courses (probably on a 4-5 year cycle); ….. 
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Appendix 14  
General Education Program Policies and Procedures 

 
There is policy/procedure written and approved for each of the following items.   The full policies are given below 
this list together with task force recommendations for change.    
  1.  Procedure for making changes in General Education  
  2.  Approval process for new courses seeking Gen Ed status 
  3.  Appealing the rejection of Gen Ed status by an outcome area subcommittee 
  4.  General Education Transfer Equivalency Determinations 
  5.  Removing Gen Ed status from a course 
  6.  Materials to submit for new courses seeking Gen Ed status  
 
In addition, new policies are needed that describe processes for general education course recertification, general 
education curriculum mapping, and GE Program assessment. 
 
1.  Changes in General Education  
Existing Policy 
“Changes in General Education that alter the current general education categories or the total number of credits assigned to 
each category: 
Changes may be recommended by any member of the University community and forwarded to the General Education 
Coordinator and the UGEC, who will consult with the VPAA on the proposed change. If the VPAA wishes to consider the 
change, a joint committee appointed by the VPAA and the Senate will be convened to do so. The joint committee's 
recommendation will be shared with the Senate, which can offer additional feedback for the VPAA's consideration. If the 
VPAA endorses a major change to general education, it must be forwarded to the FSU Board of Trustees for approval before 
it is implemented.  
Changes, then, go through the following process: Recommender > Coordinator/UGEC/VPAA > Joint Committee > Senate > 
VPAA > Board of Trustees”  
 
Task Force Recommendation 
Retain the existing policy and add language that requires a similar process for changing GE policy but without the “Joint 
Committee” or “Board of Trustees” which are unnecessary steps for policy changes. 
 
 

2.  New Courses Seeking General Education Status 
Existing Policy 
“A new course seeking general education status must be forwarded to the Assistant Vice President for Academic Affairs as it 
is being forwarded to the college curriculum committee. The appropriate Learning Area Outcomes Committee has 30 days to 
review the course and either approve it for the requested general education status or return it to the generating department 
with an explanation of how the course does not fulfill the criteria. If the course is approved for general education status, it is 
to be forwarded to the University General Education Committee (UGEC) which reviews the course. If the UGEC considers the 
general education status inappropriate, the proposal is returned to the outcomes assessment committee with an 
explanation. If the UGEC agrees with the general education status, the proposal will be forwarded to the UCC for review. If it 
is approved, it is to be forwarded with the approved course to the Vice President for Academic Affairs.”  
 
Task Force Recommendation 
Change the existing policy to reflect current practice:  A new course seeking general education status must be forwarded 
with the appropriate materials (see separate policy below on “Material to Submit…”) to the Director of General Education 
as it is being forwarded to the college curriculum committee.   The Director will forward the course materials to the 
appropriate general education outcome area subcommittee which has 21 days to review the course or it will be assumed 
approved and be forwarded to the UGEC.  The Outcome Committee will either approve the requested general education 
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status or return it to the Director of GE and course proposer with an explanation of how the course does not fulfill the 
criteria.   If not approved, the proposer may initiate the appeals process described in a separate policy (below).   
 
If the course is approved for general education status by the outcome area subcommittee, it will be returned to the 
General Education Director who will forward it to the UGEC which will also review the course.  If the UGEC considers the 
general education status inappropriate, the course will be returned to the outcome area subcommittee and course 
proposer with an explanation. If the UGEC agrees with the general education status, the proposal will be approved and 
forwarded to the Associate Provost for Academic Operations for entry into the university catalog as a general education 
course. 
 
In the case of tie votes on a proposal by outcome area committees, the proposal will go to the UGEC for resolution. 
 
 

3.  Procedure for Appealing the Rejection of General Education Status 
Existing Policy: 
Approval of General Education Status 
Approval of General Education status for a course requires a proposal to be submitted to the Director of General Education 
who will forward the proposal for review to the general education subcommittee responsible for the outcome area 
requested.    If the subcommittee approves the course for the requested general education designator then the proposal is 
forwarded to the University General Education Committee (UGEC) for evaluation.   If the course is approved by the UGEC 
then it will receive the requested General Education designator. 
 
Appealing the Rejection of General Education Status by a subcommittee 
If the course is not approved by the appropriate subcommittee, then the course proposer may appeal the rejection of 
General Education status through the procedure that follows. 
1)   Appeal to the subcommittee:  The proposer will first meet with the subcommittee chair and attempt to reach a 

reasonable accommodation.    For example,  perhaps more information is needed to decide if the course meets the 
required criteria or perhaps reasonable changes could be made in the proposed course so it would better meet the 
required criteria.    

 
2)  Appeal to the University General Education Committee:  If agreement cannot be reached at the subcommittee level,  the 

course proposer can appeal to the UGEC.   The appeal to the UGEC must include the following materials sent to the 
Director of General Education: 

a. a detailed account of the review to date,
  b. an answer to the subcommittee’s rationale for rejecting the course for general     
   education status, 
  c. a more complete explanation of how the course meets the general education criteria. 
 
3)   After receipt of the written materials from #2 above, the Director of General Education will arrange a meeting with the 

course proposer,  the subcommittee chair,  and the University General Education Committee.   After all relevant 
questions have been answered the UGEC will meet in closed session to decide if the rejection of the course for General 
Education status by the subcommittee should be overturned.    A 2/3 vote of all members of the UGEC will be required 
to overturn the subcommittee rejection of the course.  

 
Task Force Recommendation 
Retain the existing policy without change. 
 

4.  General Education Transfer Equivalency Determinations  
Existing Policy: 
Requests for general education transfer equivalencies will be routed by Admissions or the Records Office to the appropriate 
Ferris department, as determined by the Ferris course designator. 
 
The Vice President for Academic Affairs (or his/her designee) has oversight responsibilities for compliance with University 
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general education graduation requirements. There will be no waivers or substitutions from the general education 
requirements unless granted by the Assistant Vice President for Academic Affairs in consultation with the chair of the 
University General Education Committee. 
 
Ferris also honors the MACRO transfer policy per the following Academic Affairs Policy Letter:  
 

MACRAO Transfer Policy 
General Education Courses 

10/8/08 
Effective Fall 2009 

 
The Michigan Association of Collegiate Registrars and Admissions Officers (MACRAO) Transfer Agreement applies only to 
students entering bachelor degree programs at FSU, pertains solely to general education, and does not exempt students 
from meeting specific prerequisite and/or course requirements for their degrees. Only courses with a grade of “C” (2.0) or 
better will transfer.  
 
Students transferring to Ferris State University with MACRAO will have met the lower-division general education 
communication competency; scientific understanding; cultural enrichment; social awareness; race, ethnicity, and gender; 
and global awareness requirements. In order to complete the general education requirements for a bachelor’s degree, 
students with MACRAO must still complete math proficiency and upper-level communication competency requirements.   
 
Many degrees require specific courses and prerequisite courses that also count for FSU’s general education requirements. 
Because these specific courses are required for the degree, they must be taken even if a student has sufficient coursework to 
complete the MACRAO agreement. 
 
Task Force Recommendation 
Retain the existing policy without change. 
 
5. Instructions for Removal of General Education Status From a Course 
Existing Policy: 
The removal of a general education designator from a course can be initiated by either the course faculty or the General 
Education Coordinator.    
 
Removal of a general education designator at the request of the course faculty 
Course faculty may initiate removal if,  for example,  they no longer wish to teach the course in a way that meets the criteria 
for a general education course or if they teach an upper level course with prerequisites that are sufficient to meet the 
general education requirements for that outcome area, in which case general education status for the course in question is 
unnecessary.    
 
The proposal to remove general education status must include the following university curriculum forms completed 
according to the instructions below and then forwarded to both the Director of General Education and the Chair of the 
University Curriculum Committee. 
 
1. Curricular Form A: Proposal Summary and Routing Form    

a. In the “Proposal Title”,  include the general education designator to be removed together with the course 
prefix, number and name.   

b. Classify the proposal as:  Group II-A – Minor Curriculum Clean-up and Course Changes. 
c. In the “Proposal Summary” provide the following information: 

1)  a rationale for why the course should be relieved of its general education status.    
2)  an estimate of the number of students per year taking the course specifically for 
 general education purposes. 

  3)  an explanation of how the change will affect the available options for students and  
   how it will impact the student population in any other way. 
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d. Complete the rest of Form A including initiating unit or individual, contact information,  date or semester of 
proposal implementation,  signatures, and summary of course action required. 

 
2. Curricular Form B:  Curriculum Consultation Form :   A copy of this form must be completed and included with the 

proposal for every department with a program that requires the course as a way of satisfying general education 
requirements. 

 
3. Curricular Form E:  New Course Information Form :   Although the proposal is not for a new course,  similar information 

is required in order to evaluate the effect on the general education curriculum of removing the designator.    Please 
include the following information on Form E: 

  a. Course prefix, number, and description 
b. Course outcomes 

  c. Course content outline 
d. Information about “Assessment Plan” and “Time Allocation” is not required. 

 
Removal of a general education designator at the request of the General Education Coordinator 
Courses that no longer meet  the course criteria for a general education outcomes area may be stripped of their general 
education status.  For example, a course that has been designated global consciousness may shift in emphasis and no longer 
include global consciousness material as half of its course content. Similarly, assessment policy holds that courses refusing to 
participate in general education assessment, after a warning, can be stripped of their general education status.  
 
In the proposal to remove general education status from a course,  the Director of General Education must include the 
following information: 
 
1. Curricular Form A: Proposal Summary and Routing Form:   The same information as above under removal by course 

faculty must be included, but with these differences: 
 a. In the “Proposal Summary”,  the rationale for why the course should be relieved of its general education status 

must also include evidence that supports the rationale. 
 b. The only required signature is from Academic Affairs. 
 
2. Curricular Form E:  New Course Information Form:   The same information as above under removal by course faculty 

must included. 
 
In addition to the above,  the processes described below will be followed. 

The Director of General Education or the chair of the University General Education Committee should  meet with 
the course faculty and department head of the affected area to see if there is any solution that will bring the course 
back into compliance, if the area wants to continue to maintain that general education status. 
If this meeting fails to achieve compliance, the Director will bring the proposal for removal to the UGEC for 
consideration. The department and concerned faculty shall be apprised of this meeting and have an opportunity to 
be present to make their arguments for retaining the general education status in question. 
Given the severity of the action, 2/3 of the UGEC must vote in favor of removing general education status to affect 
that change. 
The recommendation of the UGEC will be forwarded to the Vice President of Academic Affairs who has the 
authority to overrule the UGEC decision. 

 
If general education status is removed from a course,  that removal will go into effect one semester after the decision, only 
after all relevant documents have been changed to reflect the change and the campus community has been informed of the 
change.  All students who took the course prior to the change in status will receive the status in effect during the time they 
took the course. 
 
Task Force Recommendation 
Retain the existing policy but with appropriate modifications that may be necessary after a general education course re-
certification process is developed and approved. 
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6. Materials to Submit When Requesting General Education Status 
Existing Policy 

General Education Course Criteria Form 
 
All courses seeking General Education status are required to meet specific criteria approved by the Academic Senate.    These 
criteria differ for each of the General Education designators.  Course proposers must provide a justification for why their 
course should be given General Education status by speaking to each of the course criteria that apply to the requested 
designator. 
 
Course proposers can request a General Education designator for any of the following learning outcome areas:   Cultural 
Enrichment (C);  Global Consciousness (G);  Race, Ethnicity, Gender (R);  Scientific Understanding (Z);  Social Awareness (S),  
or Writing Intensive Courses (WIC). 
 
The criteria that a course must meet for a given designator are listed on the pages that follow.   Each page has the course 
criteria for one of the designators.   Below each criterion is a space for the proposer to explain how her/his course meets 
that particular criterion.  Course proposers must complete the appropriate page for the requested General Education 
designator by speaking to each one of the criteria for that designator.  (Note: In this appendix there is not a separate page for 
each designator, see below.)  
   
Some of the outcome areas state that a course “should meet” rather than “must meet” the given criteria.   In these cases it is 
not expected that each criterion will be met with equal strength, but each criterion must be addressed, even if only to 
acknowledge that the course will not meet that criterion. 
 
The completed page(s) must be included with curriculum proposal forms A, E, F and G and then sent electronically to the 
General Education Coordinator who will forward the proposal to the appropriate General Education learning outcome 
committee for evaluation.  
 
Please contact the General Education Coordinator for any questions about this process. 
 
Cultural Enrichment Course Criteria 
Courses designated as Cultural Enrichment courses should meet the following criteria: 
1. provide interpretive approaches to the events, arts, languages, or ideas of cultures; 
2. offer established methodologies for understanding components of cultures; 
3. offer an appreciation and understanding of the "techniques" of the arts or disciplines; 
4. possibly provide participation in the various arts; 
5. help students see the connection between the elements of cultures and themselves; 
6. help students explore new ways to perceive, think, experience, and value; 
7. help students gain a better understanding of a culture from an analysis of specific events or works; 
8. be compatible with the designation of other universities;  
9. provide knowledge and appreciation of the components of a culture; 
10. offer an understanding of the processes of thought or creativity that produces a cultural artifact; 
11. be taught by faculty with the appropriate credentials. 
 
Global Consciousness Course Criteria 
Courses designated as Global Consciousness courses must meet the following criteria: 
1. at least 50 percent of the course content must address one or more of the following areas of study concerning a 

region(s) or country(ies) outside North America (United States and Canada): Geography, Economics, Language(s), 
Culture(s), History; 

2. the course must provide the students with an understanding of the cultural context of the region(s) and area(s) of study. 
The course must provide the students with an understanding of contemporary cultures outside the United States and 
Canada. 

 
 



GETF Recommendations to Campus Draft3,  9-13-13  
 

49 
 

Race/Ethnicity and/or Gender Course Criteria 
Courses designated as Race/Ethnicity/Gender courses must meet the following criteria: 
1.  the course must approach the subject of race/ethnicity and/or gender from an identifiable theoretical framework;  
2. the course must address race/ethnicity and/or gender issues appropriate to the course discipline. Courses can narrowly 

address a single category (race, or ethnicity, or gender), or any combination of two categories (race and gender, or race 
and ethnicity, or gender or ethnicity), or all three categories combined. No matter how the course is configured, at least 
75% of the course content must be based on issues clearly identified as race/ethnicity and/or gender; 

3. the course materials must demonstrate clear evidence that the significant focus of the course is concerned with 
race/ethnicity and/or gender. Such evidence will be included in: 1. the course description,  2. the title(s) or chapter 
heading of reading assignments,  3. the lecture topics specified in each course syllabus,  4. the graded assignment and 
examination materials in each course section.  

 
Scientific Understanding Course Criteria 
Courses designated as Scientific Understanding courses should meet the following criteria:
1. be open to students from all programs;  
2. explain the historical perspective of scientific ideas;  
3. utilize the scientific method for understanding the physical universe;  
4. present content deemed most important in traditional scientific disciplines;  
5. promote scientific awareness by developing the use of inquiry and observation;  
6. encourage thoughtful analysis that allows students to develop operative knowledge so that they may assess social, 

medical, and environmental issues, and make informed decisions;  
7. be taught by faculty with qualifications and background in the subject matter that meet the standards for university 

level instruction in that discipline;  
8. be recognizable as general education in the natural sciences at other institutions. 

 
Social Awareness Course Criteria 
Courses designated as Social Awareness courses should meet the following criteria: 
1. have as their core subject matter human development and behavior, group interactions, or established social  
 Institutions; 
2. offer theories for the understanding of the subject matter; 
3. offer an established methodology for approaching the subject matter; 
4. be identifiable as general education in social awareness or its closest equivalent at other institutions; 
5. be taught by faculty with qualifications and background (such as graduate training and teaching experience) in the 

subject matter that meet the standards for university level instruction in that discipline. 
 
Writing Intensive Course Criteria  (Note:  Also see the page that follows about procedures for obtaining WIC approval) 
Courses designated as Writing Intensive Courses must meet the following criteria: 
1. Students will write a minimum of 4 edited papers of 3-5 typewritten pages or the equivalent. These assignments, 

consisting of several different kinds of writing, will constitute a significant portion (1/3 to 1/2) of the final grade for the 
course; the grade or score on each assignment will reflect effective and correct written expression as well as knowledge 
of content.   Writing assignments might include correspondence, memoranda, proposals, progress reports, research 
reports, work-logs, site descriptions, observations, creative writing, and many other forms of course-related 
assignments. Informal journal writing is another useful means of developing students' critical thinking skills.  

2. Students should receive instruction in the following areas:  1.  the role of writing in professional/academic settings; 2.  
strategies for determining the appropriate document type and style;   3.  effective writing for different audiences; and  
4.  organization of papers for various purposes.  

3. Students will be allowed to evaluate and revise their own writing and receive help in achieving proofreading standards.  
4. Students will be required to organize, draft, and revise their work prior to submitting the final edited assignment for 

evaluation. 
 
Writing Intensive Courses 
A Writing Intensive Course (WIC) is a non-freshman level (200 or above) course that demands a substantial amount of 
writing, fulfills the criteria listed below, and partially satisfies the communication competence category of the General 
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Education Requirements. The prerequisite of any WIC will be English 211 or 250.   A department will decide as a whole which 
courses it wishes to propose as WIC. (Individual sections can not be designated as WIC).  
Procedures for obtaining approval for a Writing Intensive Course: 
1. According to general education guidelines, a department interested in obtaining a WIC designation must submit a 

proposal to the WIC committee, through the General Education Coordinator, for approval.  
2. The proposal will be submitted at least a year before the course will be offered in order to provide adequate time for 

consultation between the proposing department and the WIC committee, time for the WIC committee to consider the 
course, and time to meet university publication deadlines.  

3. The proposal for a WIC designation must consist of the following:  
 a. complete description of the course plan and a course syllabus;  
 b. supporting material including  
  1) description of potential pedagogical methods to be employed,  
  2) possible textbooks and materials,  
  3) the name(s) of faculty member(s) who will teach the course, and  
  4) the name of one faculty member who will agree to answer questions about the proposal.  
4. Once a course has received WIC approval, the WIC committee will contact the sponsoring department, the dean's office 

of the College of Arts and Sciences, and the Records Office in order to ensure the inclusion of the course in WIC listings 
in university publications.  

5. If there are any substantive changes to the content of methodology/approach of a WIC, the sponsoring department will 
contact the WIC committee.  

Writing in courses across the curriculum can help students: 
develop critical thinking skills  
decrease writing anxiety  
view writing as an important life and learning skill  
improve retention and understanding of course material  
connect with course material  
become familiar with writing conventions of particular career fields  

 
 
Task Force Recommendation 
Retain the existing policy but with changes that reflect the revised designator names and course criteria described in 
Appendix 13.  
 
 
  



GETF Recommendations to Campus Draft3,  9-13-13  
 

51 
 

7. General Education Course Recertification Policy (proposed) 
 

All general education (GE) courses, new and existing, will be evaluated for recertification every 5 years.  Outcome 
area committees will complete the evaluations to assure that courses effectively address the intended Ferris 
Learning Outcome (FLO).  The evaluating committees will need to see the following information entered into 
TracDat to evaluate a course for recertification:  Form E Data and Assessment Data. 

 
 

Form E Data 
 
New Courses: 
As new courses complete the GE course-approval process and are approved as a GE Ferris Learning Outcome 
course, information from curricular Form E1 must be entered into TracDat before the GE status is activated.   This 
requirement applies to all courses including experimental _90 courses.   The Form E data entered will include the 
following: 

 
1. All student learning outcome criteria that have been established for the relevant GE FLO2.   Courses 

in which the Global and/or Diversity and Inclusion FLOs will also be addressed must include those 
outcome criteria as well. 
 

2. An assessment plan that links each FLO criterion with measurable assessment strategies. 
 

3. A summary of the topics covered in the course together with the class time (in weeks, contact 
hours, or percentages) devoted to each. 

 
Existing General Education Courses: 
Faculty teaching courses with GE status at the time of implementation of the revised GE Program (Fall 2014) will 
have two years (until Fall 2016) to enter into TracDat the Form E course information (1-3 above) for all of their GE 
courses.   Failure to comply will result in loss of GE status for a full semester at which time the course may re-apply 
for GE status through the GE course-approval process. 
 
 
Assessment Data: 
 
All courses, new and existing, approved for GE status will require additional information beginning during the 
2016-2017 academic year and continuing according to the ten-year schedule below.    Note that the first 5-year 
cycle is a transition period in which the number of FLO criteria that must be addressed each year is gradually 
increased.   In this way, each year and for each course being taught, GE faculty will need to enter and analyze 
assessment data for only one of their general education FLO criterion, which will allow them to gradually meet the 
recertification requirements. 

 
 
 
1More information about curricular Form E can be found on page 33 of the University Curriculum Manual posted on the Academic Senate 
website at:  http://www.ferris.edu/HTMLS/administration/academicaffairs/vpoffice/senate/univcurrcomm/homepage.htm 
 

2The outcome criteria for all Ferris Learning Outcomes (FLOs), including the GE FLOs can be found at: 
http://www.ferris.edu/HTMLS/administration/academicaffairs/vpoffice/senate/GenEdTaskForce/FerrislearningOutcomeswCriteriaSept201
2Draft.pdf 
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The recertification process will require the following additional information: 
 

4. Assessment results that demonstrate how well students are meeting each of the relevant FLO 
criteria.   Courses in which the Global and/or Diversity and Inclusion FLOs are also addressed must 
include assessment results for those criteria as well. 
 

5. The faculty member’s analysis of the assessment results and comments about what changes, if any, 
will occur in the next version of the course. 
 

6. Evidence that assessment and analysis has occurred annually for at least one of the relevant FLO 
criterion.   If the course also addresses the Global and/or Diversity and Inclusion FLO then annual 
evidence for at least one criterion from each of these FLOs is also expected. 

 
The primary goal of GE course recertification is to help faculty improve the General Education Program.  
Therefore, any course that does not meet the expectations outlined above will have a grace period to address 
concerns from the evaluating committee.   The evaluating committee must clearly and specifically describe their 
concerns and invite affected faculty to meet and discuss those concerns.   After the next offering of the course it 
will be reevaluated and either recertified for another 5-year cycle or lose GE status.    A course that loses GE status 
may, after one semester, re-apply for GE status through the GE course-approval process. 
 
Proposed Ten-Year General Education Course Recertification Schedule 
 
2016-2017: Written and Oral Communication.   Each Written Communication course must have assessment 

data and analysis entered into TracDat for at least one of the Written Communication FLO 
criterion.   Each Oral Communication course (both Personal and Professional) must have 
assessment data and analysis entered into TracDat for at least one of the appropriate Oral 
Communication FLO criterion. 

 
2017-2018: Quantitative Literacy.  Each Quantitative Literacy course must have assessment data and analysis 

entered into TracDat for at least two of the Quantitative Literacy FLO criteria. 
 
2018-2019: Natural Science.   Each Natural Science course must have assessment data and analysis entered 

into TracDat for at least three of the Natural Science FLO criteria. 
 
2019-2020: Self and Society.  Each Self and Society course must have assessment data and analysis entered 

into TracDat for at least four of the Self and Society FLO criteria. 
 
Diversity and Inclusion.   Each Diversity and Inclusion course must have assessment data and 
analysis entered into TracDat for four of the Diversity and Inclusion FLO criteria. 

 
2020-2021: Culture.   Each Culture course must have assessment data and analysis entered into TracDat for 

all of the required Culture FLO criteria. 
 
 Global.   Each Global course must have assessment data and analysis entered into TracDat for all 

the Global FLO criteria.    
 
2021-2022: Written and Oral Communication.  Each Written/Oral Communication course must have 

assessment data and analysis entered into TracDat for all of the required Written/Oral 
Communication FLO criteria. 
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2022-2023: Quantitative Literacy.  Each Quantitative Literacy course must have assessment data and analysis 

entered into TracDat for all of the required Quantitative Literacy FLO criteria. 
 
2023-2024: Natural Science.   Each Natural Science course must have assessment data and analysis entered 

into TracDat for all of the required Natural Science FLO criteria. 
 
2024-2025: Self and Society.  Each Self and Society course must have assessment data and analysis entered 

into TracDat for all of the Self and Society FLO criteria. 
 
Diversity and Inclusion.   Each Diversity and Inclusion course must have assessment data and 
analysis entered into TracDat for all the Diversity and Inclusion FLO criteria. 

 
2025-2026: Culture.   Each Culture course must have assessment data and analysis entered into TracDat for 

all of the required Culture FLO criteria. 
 
Global.   Each Global course must have assessment data and analysis entered into TracDat for all
the Global FLO criteria. 

 
 
Addendum 

New courses that are approved part way through a recertification cycle will need to go through the next 
recertification for that GE FLO, but assessment data and analysis will be needed for only one of the FLO criterion 
for each year the course was offered between approval and recertification. 

 

  
 
 
8. Procedure for General Education Curricular Mapping 
  
 Under development….
 
9. Procedure for General Education Program Assessment 
  
 Under development….
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Appendix 15  
Job Description for a Full-time Director of General Education 

The FSU Director of General Education is an administrative position that reports to the Associate Provost for Academic 
Operations and oversees the day-to-day operations of the General Education Program.  The Director will collaborate with the 
University General Education Committee (UGEC) to: 
 

Ensure that established general education policies and procedures are properly implemented; 
Develop new policies as needed for consideration by the Academic Senate and Provost that strengthen the General 
Education Program and are based on university-wide feedback, assessment data, and best practices;   
Coordinate implementation of general education assessment, curricular mapping, and course re-certification; 
Develop, coordinate, and promote,  through the Faculty Center for Teaching and Learning and other avenues, 
activities that encourage and support the use of High Impact Practices (HIPs) for faculty who are or may be teaching 
general education courses; 
Promote the General Education Program to all constituents; 
Oversee the design, development, and maintenance of the General Education Program website and other general 
education materials; 
Prepare regular updates and an annual report to the Academic Senate and Provost about the status and activities of 
the General Education Program; 
Mediate and work to resolve general education issues that arise; 
Initiate and oversee general education committee/subcommittee meetings; 
Work with others to recognize, develop, and coordinate co-curricular experiences that address the Ferris Learning 
Outcomes in ways that can be meaningfully implemented, credited, and tracked as part of an FSU student’s general 
education experience; 
Take part in developing and implementing new and ongoing initiatives in Academic Affairs and in Student Affairs 
related to student success and retention; 
Ensure a university-wide approach to general education. 

 
(Note: in the areas below, since draft 2, there are some wording changes and shifts between the “minimum” and “preferred” 
areas) 
MINIMUM JOB REQUIREMENTS: 

Ph.D. or terminal degree in their discipline and at least five years teaching experience in higher education 
Qualifications commensurate with an assistant professor rank 
Experience with best practices in learning outcomes assessment 

 
PREFERRED JOB QUALIFICATIONS: 

Strong oral and written communication skills 
Experience with curriculum development 
Experience in developing, implementing, and managing general education programs 
An ability to plan, manage, and bring to completion projects related to teaching and learning 
Strong planning and organizational skills 
Experience in university administration/coordination 
Experience teaching general education courses 
Success in collaborative work and in working with people of different backgrounds, experiences, and opinions 
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Report to the Academic Senate

University Curriculum Committee
Sandy Alspach, Chair 

October 1, 2013 
 
 

Proposal
Number

Title Action/Votes Senate Action /
Concerns/Reasons/Updates

14-003
AS
Delete Prgm 

Elimination of Mathematics BA 8 Support
0 Concerns
0 No Support

Program Coordinator Sun will monitor 
the completion of the degree by the 
student actively enrolled and consult with 
the prospective student about other Math 
degree options. 

UCC will move for Senate support at
the October meeting.

14-004
BU
MCC, New Course

Create CITS 370
Revise CITS BS and Minor

3 Support
4 Support with

Concerns
0 No support

Concerns received focus on a
requirement on the program checksheet
that students participate in an association. 
Initiator has been advised.

For Senate Information only

14-006
AS
New Degree

Master of Social Work e-vote
8 Support

B: UGPC
Minor administrative changes

UCC will move for Senate support at 
the October meeting, pending support 
from UGPC, with reporting in 3 years.

 
I. Discussion

Following our tradition when proposal representatives attend the meeting, the orders of the day 
were suspended to address a proposal as our first order of business.  The Committee appreciated the 
conversation with Kent Sun, program coordinator for Math, and Kirk Weller, Math Department 
head, as we discussed the ramifications of closing the BA in Math degree.  The discussion 
prompted a review of the history of the BA degree in Arts and Sciences.   

The Committee welcomed David Marion as the representative from the College of Business.  We 
noted the difficulty in scheduling our regular weekly meetings around faculty academic schedules.  
For example, this fall we are meeting on Mondays so that Kemi Fadayomi can participate; however, 
Chrystal Roach’s schedule was changed over the summer so that she has a class conflict on 
Mondays.  We appreciate committee members’ diligence in reviewing proposals and sending e-
votes or concerns prior to the meeting.  The vote reflected on the business of the day includes two 
e-votes from excused members.

The Committee asked Sen. Marion, who is Vice President of the Senate and responsible for 
committee assignments, to pursue the appointment of UCC representatives from RSS and EIO, or 
to solicit volunteers to serve in those seats.  



The Committee agreed to follow the policy of replying in writing within one week when they cast a 
vote of “Support with Concern” or “No Support”.  This documentation is required by Academic 
Affairs for any such votes coming through the curriculum process:  at the Area, Department and 
College levels.

The Committee learned that the proposal to add the requirement that “25% of the credits in a 
Certificate must be Ferris credits” was defeated at the September meeting of the Academic Senate.  
No substantive changes have been made to UCC policy since last year.  An adjustment in the UCC 
Manual was made last spring to create a “generic” Form E for all course additions or modifications.  
This adjustment was explained at the Workshop held the week before classes, which was attended 
by over 30 administrators, faculty and staff.  We are monitoring how this form works to capture the 
critical elements of courses for review by faculty assigned to teach them and for assessment 
purposes. 

The Committee appreciated the opportunity to listen to initiators Tuuri and Samuels overview their 
proposals and to ask questions. 

The Committee discussed the requirement for the CITS BS that a student demonstrate participation 
in an association related to the degree field.  Some members are concerned that this requirement 
poses a financial liability that might be problematic for some students.  Some members are 
concerned with the mechanism for assessing the “participation” of the student.  Some members are 
concerned that this co-curricular requirement falls outside of the purview of the UCC.  Prof. Tuuri 
indicated that this young program has not experienced difficulties with this requirement yet, and he 
is prepared to address our concerns when the program goes under review in the next APR cycle.

The Committee discussed the accrediting body’s requirement that a Master of Social Work degree 
be supported with an appropriate number of faculty dedicated to the program.  We appreciated the 
arguments articulated in the PCAF and agreed to by Administration that appropriate additions will 
be made to the faculty to support accreditation after the three year probationary period.  We learned 
that this proposal responds to demand from graduates of the BSW program and that an appropriate 
cohort of students is probable for the first two years of the program.  We must, however, wait for 
support from the University Graduate and Professional Council before approving this proposal. 

The UCC continues to meet on Monday at noon in CSS 302, as needed.   


